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September 15, 2008 

 

1. Continuous Assessment Results: 

 

During the 2007-2008 AY, the Exceptional Education graduate program faculty were working 

towards program revisions and compiling data to inform those changes. Through program 

assessment, including feedback from regional constituents, the graduate faculty recognized a 

need for a distinction in programs of graduate students in Exceptional Education who hold prior 

teacher certification, no teacher certification, Exceptional Education certification, and 

certification in an area other than Exceptional Education. In the previous program, two 

certification areas of Exceptional Education (LBD and MSD) were grouped into one program 

description (Reference #107).  In the newly revised programs, rather than all MAE students 

being grouped under one program umbrella as in the past, a distinction was made between those 

seeking initial certification in Exceptional Education, including Alternate Route to Certification 

students, and those seeking Advanced Preparation who hold valid teaching certification.  

 

The new programs are to be implemented, pending final committee approvals, in spring 2009. 

The new programs will contain two distinct certification areas (LBD and MSD) with 3 to 4 

concentrations within each certification area. Concentrations are based upon the individual needs 

of students regarding prior certification status and certification sought. Students in the new 

programs have the opportunity to tailor their programs based upon personal interests and 

certification needs with the options of selecting Initial Studies in LBD or MSD and Advanced 

Studies in LBD or MSD.  

 

The assessment results presented below are based upon information regarding those students in 

all graduate programs in Exceptional Education prior to the change. With the new programs, 

future Assessment Reports will be based upon the newly distinct programs and separated 

between initial preparation and advanced preparation students.  

 

a. Admission Data 

 

The Exceptional Education graduate program had an enrollment of 237 during the AY of 2007-

2008. The Exceptional Education graduate program was ranked second of the top five enrolling 

programs of AY 2007-2008 in the College of Education and Behavioral Sciences. Compared to 

the growth of the program in the past 6 AY which has risen over 1000%, the enrollment in the 

program has been relatively steady for the AY 2007-2008. The first 5 years after the inception of 

the Alternate Route to Certification and distance learning programs in Exceptional Education, 

enrollment rose significantly each year. Only in the AY 2007-2008 did enrollment level out and 

even, very slightly, decline. The reasons behind this are presumed to be that teacher shortages in 

special education, although still existing, have lessoned as a result of WKU's and other 

universities implementation of online and Alternate Route to Certification programs. In addition, 
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when the program was first implemented, there was an influx of those from across the state who 

enrolled in the program. Now that the program has been in existence for several years, 

enrollment has slightly decreased as the demand for the program has decreased. Even with the 

slight decline, according to institutional graduate enrollment reports, the largest increase in 

degree/credential production in the College of Education and Behavioral Sciences from 2003/04 

through 2007/08 has been in the Exceptional Education MAE program with a 1114% increase.  

 

b. Course Based Assessment Data 

 

Every course in the Exceptional Education graduate programs requires a proficient or higher 

score on Critical Performance Indicators. Every student in every course is required to submit 

their Critical Performance Indicator to the Electronic Portfolio System which is then scored by 

the assigned graduate faculty member for that course.  In AY 2007-2008 100% of students in 

Exceptional Education graduate courses received proficient or higher on all Critical 

Performances. Students are provided the opportunity to revise Critical Performances until they 

are at an acceptable level, which is why there is 100% proficiency. Critical Performances for 

each course address particular standards from the KY Teacher Standards as well as those from 

the Council for Exceptional Children Standards.  See the program assessment plan alignment 

matrix for specific indicators that address KY Teacher Standards.  

 

 

c. Clinical Experiences Data 

 

In the past, including in AY 2007-2008, the EXED faculty has informally noted student 

dispositions through student performances in coursework and through observations in the field 

during  the culminating internship course of EXED 590. For the new program, faculty 

determined that there is a need to collect quantitative data pertaining to dispositions of all 

students in the program and to document this data in a systematic manner. Beginning in spring 

2009, all students entering the program will  complete a self-assessment with the College of 

Education and Behavioral Sciences Teacher Disposition rubric in their introductory MAE EXED 

course.  As noted in the Other Key Data Collection Matrix, due to the nature of the Exceptional 

Education graduate program's service delivery through distance learning, and the fact that 

students are often full time classroom teachers, field experiences are conducted within the full 

time teachers' classrooms. For those students who have not secured a teaching position, an 

alternate field experience is possible through the completion of EXED 590 as an internship 

placement. In the event that students are placed in a Final Clinical Experience, efforts are made 

to place students in settings with diverse populations at 11% or higher which is in keeping with 

the regional data of diversity percentages in surrounding areas. However, in the past, data has not 

been collected on those placements specific to diversity. The EXED program faculty strives to 

embed culturally responsive teaching methodology and knowledge into all of our courses. For 

example, in EXED 530, which is the Assessment Course, students are taught how to recognize 

biased assessment practices and how to guard against those.  To address the needs of those 

students who are employed in schools with a low percentage of diverse students, one of the core 

courses taken by all students, EXED 532, includes a module which addresses the social needs of 

families who have children with disabilities. Within this module students are assigned readings 

and projects which address the role culture plays in working with families and builds a 
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knowledge base pertaining to issues in responding to diverse cultures within the framework of 

the special education teacher.  

 

When the new programs are implemented in 2009, data will be collected on dispositions 

assessments in a formal and systematic manner including students' self assessments.  Within the 

culminating EXED 590 Internship course, university supervisors will also complete a disposition 

assessment of every student and data will be collected, specifically mean ratings on each 

disposition.  

 

d. Culminating Assessment Data – Be sure to include impact on P-12 student learning data. 

 

In the final semester of course work for the MAE Exceptional Education, prior to and during the 

2007-2008 AY, all students have been required to take and pass a Comprehensive Examination. 

The Comprehensive Examination provides evidence that students have mastered the content 

knowledge and skills aligned with professional standards set by the Kentucky Department of 

Education and the Council for Exceptional Children. In AY 2007-2008, 100% of those taking the 

Comprehensive Examination scored a passing grade based upon the departmental rubric and 

scored by EXED graduate faculty.  

 

As Component 4 of the WKU Professional Education Unit Continuous Assessment Plan (CAP) 

strategy, all initial preparation candidates, including those in the Alternate Route to Teacher 

Certification in EXED,  complete a culminating assessment of professional and pedagogical 

knowledge and skills, the Teacher Work Sample (TWS).  In the EXED graduate programs, ALL 

students, initial preparation and advanced preparation, must show proficiency in the skills 

assessed by the TWS as they relate to teaching students with disabilities.  This assessment is also 

used to demonstrate candidates’ ability impact P-12 student learning.  In particular, candidate 

performance on Assessment Planning and Analysis of Student Learning has been identified as 

key indicators of candidates’ ability related to student learning. 

 

Although in spring 2008 the Professional Education Council agreed that candidates who score a 

holistic score of at least “2 – Developing” are able to exit the program, for program evaluation 

purposes our goal is that at least 80% of program candidates will achieve “3 – Proficient” or 

higher. For EXED 590, the Teacher Work Sample is the Critical Performance Indicator of the 

course and it is required that  all students achieve a proficient level before exiting the program. 

Opportunities for professional development, additional consultation and instruction from faculty, 

and revisions are provided when needed. As with the disposition data, prior to the new program 

in 2009, specific data were not systematically kept of the number of students with passing scores 

on the TWS on the first attempt.  However, 100% of students must obtain a proficient or higher 

level on the skills assessed to exit the program.  

 

e. Exit and Follow Up Data 

  

The Praxis II for Exceptional Education administered by the Educational Testing Service is 

required for certification by the Education Professional Standards Board for the State of 

Kentucky. Those in initial preparation programs for Exceptional Education must take and pass 

the Education for Exceptional Students: Core Content Knowledge and the appropriate exam 
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depending upon certification sought for LBD or MSD. For LBD certification, the Praxis II 

examination for Mild to Moderate Disabilities is required. For MSD certification, the Praxis II 

examination for Severe to Profound Disabilities is required. In the new programs, when 

approved, students will be required to pass the Praxis II before enrolling in the culminating 

course of EXED 590, Internship in Special Education. Most recent data indicate that our 

graduates have a 100% pass rate on the Praxis II in 2006-2007.  

 

2. Summary of Results by Kentucky Teacher and Program Standards 

 

Students in the Exceptional Education MAE programs were assessed according to the Kentucky 

Teacher Standards and the standards set forth by the Council for Exceptional Children. Students 

were assessed through the TWS required in EXED 590 and by meeting proficiency on their 

Critical Performance Indicators in their coursework.  Since students cannot exit the program 

without proficiency on their TWS and all Critical Performance Indicators, all graduates have 

exhibited proficiency in each of the KY Teacher Standards and the CEC standards by program 

completion. In the matrix within the Program Assessment Plan, standards addressed within each 

course as well as in the culminating EXED 590 are outlined.  

 

Overall, from the data collected pertaining to student performance on the KY Teacher Standards 

as well as the Council for Exceptional Children's Standards, the students in the EXED MAE 

programs are performing very well.  Our students are sought after in the region's school districts 

for hire and have a reputation of being well prepared.  

 

The Table below illustrates the relationship between the KY Teacher Standards and the Council 

for Exceptional Children's (CEC) Content Standards for professional practice in special 

education.  Graduates of the Exceptional Education MAE programs at WKU are expected to 

demonstrate their mastery of each standard through the mastery of the CEC Common Core 

Knowledge and Skills, as well as through the appropriate CEC Specialty Area Knowledge and 

Skills for which they are being prepared.  

 

Table  Comparison of Council for Exceptional Content Standards and KY Teacher Standards 

 

CEC Content Standards KY Teacher Standards 

1. Foundations 1. Content Knowledge 

2. Development and Characteristics of 

Learners 

1. Content Knowledge 

2. Designs/Plans Instruction 

3. Individual Learning Differences 2. Designs/Plans Instruction 

3. Learning Climate 

4. Manages Instruction 

4. Instructional Strategies 2. Designs/Plans Instruction 

3. Learning Climate 

4. Manages Instruction 

5. Assessment 

5. Learning Environments and Social 

Interactions 

3. Learning Climate 

4. Manages Instruction 

6. Language 1. Content Knowledge 
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7. Instructional Planning 1. Content Knowledge 

2. Designs/Plans Instruction 

3. Learning Climate 

3. Manages Instruction 

8. Assessment 5. Assessment 

6. Technology 

9. Professional and Ethical Practice 7. Reflection 

9. Professional Development 

10. Collaboration 8. Collaboration 

10. Leadership 

 

3. Summary of Reporting and Dissemination Results 

 

Exceptional Education program faculty members meet on a regular basis during fall and spring 

semesters of each academic year. One faculty member has been responsible for program area 

assessment and coordination of data within the program since 2006-2007. This "Data Collection 

Coordinator" reports to the EXED faculty on issues pertaining to program assessment; needed 

changes; data required from each course; and on overall program assessment matters. In 

addition, the Data Collection Coordinator prepares the Unit Action Plan data, Academic Affairs 

Program Assessment Plans and Reports, the Quality Enhancement Plan, and the Academic 

Program Reviews. In keeping the program assessment to one faculty member, data maintenance 

is consistent across reports. All reports are reviewed by EXED program faculty before 

submitting to the department head and other responsible parties within the college and university.  

Each year, program assessment data is reviewed and evaluated for information that warrants 

program changes in curriculum mapping etc.  

 

4. Summary of Key Discussions and/or Decisions 

 

 

a. Describe any assessment or data collection changes you have made/will make based on 

your assessment results. 

 

In preparing the Assessment Report for the 2007-2008 AY, it has been noted that quantitative 

data is lacking in many areas of our program assessment for the MAE in Exceptional Education. 

While Critical Performance Indicator data and pass rates for Comprehensive Examinations is 

readily available through the Electronic Portfolio System, other data provided are largely 

anecdotal based upon faculty reports. While we know from these reports that our graduates are 

doing well, there is a need to compile this data in a much more systematic manner than in the 

past and to aggregate the data based upon initial and advanced preparation students. Future 

program assessment reports will base key program assessment upon quantitative data as well as 

qualitative data. 
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b. Describe any program curriculum or experience changes you have made/will make based 

on your assessment results. 

 

Based upon the assessment results from AY 2007-2008, program changes were warranted. 

During the spring semester of 2007-2008, faculty began consulting with regional constituents, 

including Directors of Special Education from our regional educational co-op group, which 

comprises 16 school districts, to garner their input about their needs and their perception of our 

graduates from our MAE programs. As noted in the introduction of this report, the graduate 

faculty recognized a need for a distinction in programs of graduate students in Exceptional 

Education who hold prior teacher certification, no teacher certification, Exceptional Education 

certification, and certification in an area other than Exceptional Education. In the previous 

program, two certification areas of Exceptional Education (LBD and MSD) were grouped into 

one program description (Reference #107).  In the newly revised programs, rather than all MAE 

students being grouped under one program umbrella as in the past, a distinction was made 

between those seeking initial certification in Exceptional Education, including Alternate Route to 

Certification students, and those seeking Advanced Preparation who hold valid teaching 

certification.  

  

The new programs are to be implemented, pending final committee approvals, in spring 2009. 

The new programs will contain two distinct certification areas (LBD and MSD) with 3 to 4 

concentrations within each certification area. Concentrations are based upon the individual needs 

of students regarding prior certification status and certification sought. Students in the new 

programs have the opportunity to tailor their programs based upon personal interests and 

certification needs with the options of selecting Initial Studies in LBD or MSD and Advanced 

Studies in LBD or MSD.  

 

Along with the new program description, assessment data will be collected based upon initial 

preparation or advanced preparation and the varying concentrations within LBD and MSD.  

 

 

c. Describe any decisions about group/individual student progress you have made/will 

make based on your assessment results. 

   

In addition to the newly revised programs, future assessment reports will be separated into data 

from those students seeking initial preparation and those seeking advanced preparation. The 

program assessment coordinator will review needed program data with all faculty in the program 

and request that specific data regarding teacher dispositions, field experiences, and critical 

performance indicators be submitted each semester for all courses. In addition, results of Praxis 

II examinations taken by our students as well as Comprehensive Examinations will be 

documented each term.  

 

 


