
Middle Grades Education 0708 APR Page 1 of 9 

Middle Grades Education – Initial Preparation 
Annual Program Report  
Academic Year 2007-08 

October 7, 2009 
 

1. Continuous Assessment Results 
 
a. Admission Data 

 
Table 1 provides the average admission test scores and average admission GPAs of Middle 
Grades Education candidates approved by the Professional Education Council (PEC) for 
admission into initial teacher preparation programs during the 2007-08 academic year.  Before 
the Office of Teacher Services submits their names for review and approval by the PEC, 
candidates must meet minimum requirements established by the state and/or the WKU 
Professional Education Unit. 
 

Table 1  Approved Candidate Test Score Averages by Program (Total population of 57) 

Major Code 
ACT PPSTMath PPSTRead PPSTWrite SAT Admission GPA 

N Mean N Mean N Mean N Mean N Mean N Mean 
131203-Middle 
Middle grade 
Middle Grades  44 23.52 1 175 1 182 1 174 1 1050 57 3.27 

 
b. Course Based Assessment Data 

 
Table 2 provides the percentage of candidates scoring at each level of proficiency on critical 
performances within Middle Grades Education courses for the 2007-08 academic year.  
Proficiency levels are based on a scale of 1 – Standard Not Met, 2 – Standard Partially Met, 3 – 
At Standard, and 4 – Above Standard.  

 
Table 2  CP Proficiency Level Percentages 

COURSE 1 2 3 4 
MGE-275  2% 11% 83% 4% 
MGE-385  0% 0% 100% 0% 
MGE-475  0% 9% 91% 0% 
MGE-477  10% 30% 25% 35% 
MGE-479  0% 0% 40% 60% 
MGE-481  14% 14% 71% 0% 
MGE-485  2% 12% 85% 0% 

 
Table 3 indicates the level of Middle Grades Education candidate proficiency across critical 
performances related to the Kentucky Teacher Standards.  Candidates receiving an overall rating 
of 3 or 4 on a CP are considered to have demonstrated proficiency on the standards associated 
with the CP.  
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Table 3  Percent of Middle Grades Education Candidates Scoring Proficient on CPs  
by Kentucky Teacher Standards 

Program Kentucky Teacher Standards 
1 2 3 4 5 6 7 8 9 10 

Middle Grades Ed. 80%  88% 97% 92% 89% 77% 96% 95% 94% 95% 
Unit-Wide 91%  92% 95% 92% 94% 91% 95% 98% 92% 98% 

 
Table 4 indicates the number of Middle Grades Education candidates who have scored 2 or 
lower (below proficiency) on 2 or more critical performances during the 2007-08 academic year. 

 
Table 4  Middle Grades Education Candidates (N = 26) Scoring 

Below Proficient on 2 or More CPs during 2007-08 
WKU ID 1 2 Grand Total 

800048081 1 1 2 
800057301   2 2 
800077270   2 2 
800089508   2 2 
800102760   2 2 
800132282 1 1 2 
800137540   2 2 
800214127   2 2 
800277967 1 1 2 
800301607   2 2 
800303588 1 1 2 
800303626 1 1 2 
800325676 1 1 2 
800326478   2 2 
800371711 1 1 2 
800436393 1 1 2 
800445350   2 2 
800476512   2 2 
800516474   2 2 
800526500   2 2 
800073222   3 3 
800150085   3 3 
800362824   3 3 
800504762   3 3 
800523327 1 2 3 
800357808   4 4 

 
c. Clinical Experiences Data  
 

The Middle Grades Education program has identified the following courses and experiences to 
evaluate candidate dispositions:  MGE 275/EDU 250, MGE 385, and EDU 490.  The program 
has identified the following courses and experiences where candidates report the diversity of 
their field experiences:  EDU 250 and MGE 385.  MGE 385 has been designated as the 
experience where candidates must work in settings at or above the average 11% diversity of the 
schools in the 31 counties that represent our service area. 
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Table 5 reports how 2007-08 Middle Grades Education program candidates performed on 
dispositions as they entered and progressed through their program and during their student 
teaching experience.  Students are considered “proficient” who average at 3 or higher on each 
disposition category. 
 

Table 5  Middle Grades Education Proficiency Rates on Unit-Wide Dispositions  

Period 
WKU Professional Education Dispositions 

Values 
Learning 

Values Personal 
Integrity 

Values 
Diversity 

Values 
Collaboration 

Values 
Professionalism 

Prior to Student Teaching 99% 98% 100% 100% 100% 
During Student Teaching 98% 100% 100% 100% 100% 

 
Over the 2007-08 academic year, 79 candidates reported demographic information on 86 field 
placements with an average of 26% diversity (based on National Center for Education Statistics).  
This diversity percentage continues to be well above the average 11% diversity of the schools in 
the 31 counties that represent our service area.  Table 6 reveals the percentages of field 
experiences with various characteristics.  Note that candidates could choose all the 
characteristics that applied for any given experience.   
 

Table 6  Percentages of Field Experience by Category Types 
Context 

Mainstreamed Class Resource Room Collaboration Pullout Program Tutorial/Enrichment 
63% 10% 51% 8% 12% 

 
Working With Students With Special Needs 

Physical 
Disability 

Learning 
Disability Mental Disability EBD Gifted ELL 

15% 66% 15% 42% 51% 19% 
 

Working with Diverse Students  
African American Native American Latino/Hispanic Asian American Other 

90% 15% 67% 38% 13% 
 
Overall, in 83% of their field experiences Middle Grades Education candidates reported working 
with at least one student with special needs and in 95% of their field experiences candidates 
reported working with at least one student from a diverse ethnic group.  
 

d. Culminating Assessment Data  
 

As Component 4 of the WKU Professional Education Unit Continuous Assessment Plan (CAP) 
strategy, all initial preparation candidates complete a culminating assessment of professional and 
pedagogical knowledge and skills, the Teacher Work Sample (TWS).  This assessment is also 
used to demonstrate candidates’ ability impact P-12 student learning.  In particular, candidate 
performance on Assessment Planning and Analysis of Student Learning have been identified as 
key indicators of candidates’ ability related to student learning. 
 
Although in spring 2008 the Professional Education Council agreed that candidates who score a 
holistic score of at least “2 – Developing” are able to exit the program, for program evaluation 
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purposes our goal is that at least 80% of program candidates will achieve “3 – Proficient” or 
higher.  Table 7 represents two-year proficiency rates for Middle Grades Education candidates. 
 

Table 7  Initial Preparation TWS Proficiency Rates 
Program Type 2007-08 Rate 2006-07 Rate† 

Middle Grades Ed. 89% 79% 
Unit-Wide 86% 71% 

†Results are based on “independent scorers”; this and future reports will only include faculty scores.  
 

Because faculty also score TWS at the indicator level, we are able to use their scores to ascertain 
candidate success in meeting each component of the TWS.  For program evaluation purposes, 
candidates are considered successful who average at least 2.5 on a three point scale (1 – Not Met, 
2 – Partially Met, and 3 – Met) on indicators aligned to a standard.  Chart 1 depicts the 
percentage of Middle Grades Education candidates who averaged at least 2.5 on the indicators 
for each TWS Factor:  CF – Contextual Factors, LG – Learning Goals, AP – Assessment Plan, 
DFI – Design for Instruction, IDM – Instructional Decision Making, ASL – Analysis of Student 
Learning, and RSE – Reflection and Self-Evaluation.   
 

Chart 1  Percentage of Middle Grades Education Candidates who “Passed” Each TWS Factor 
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Below are these scores as they relate to Kentucky Teacher Standards (Chart 2 and Table 8). 
 
Chart 2  Percentage of Middle Grades Education Candidates “Passing” Each Teacher Standard 
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Table 8  Percentage of Middle Grades Education Candidates “Passing” Each Teacher Standard 
  KTS1 KTS2 KTS4 KTS5 KTS6 KTS7 KTS9 
MGED 90% 96% 82% 80% 65% 92% 94% 
Unit-Wide 90% 87% 88% 74% 79% 77% 75% 

 
Additionally, all candidates are assessed during their student teaching experience using the 
Student Teaching Evaluation form.  Table 9 reports the percentages of  2007-08 Middle Grades 
Education student teachers successful on each standard.  For program evaluation purposes, 
candidates are considered successful who average at least 2.5 on a three point scale (1 – Not Met, 
2 – Partially Met, and 3 – Met) on indicators aligned to a standard.   

 
Table 9 Middle Grades Education Proficiency Rates by Kentucky Teacher Standards  

Program Kentucky Teacher Standards 
1 2 3 4 5 6 7 8 9 10 

Middle Grades Ed. 100% 98% 98% 98% 96% 96% 96% 100% 98% 98% 
Unit-Wide 97% 94% 96% 93% 92% 94% 91% 95% 99% 92% 

 
e. Exit and Follow Up Data 

 
Table 10 delineates the Educational Testing Services reports of the pass rates on the Middle 
Grades Education Praxis II content exams of candidates who completed the program in the 2006-
07 academic year (the most recent year with complete data).  The last column allows for pass 
rate comparison of our candidates to our 2005-06 results.    
 

Table 10  Pass Rates on Content Tests for Initial Teacher Preparation 

Program/Type of  Assessment 
Code 

Number 
Candidate N  

(2006-07) 
WKU  Pass Rate 

(2006-07) 
WKU Pass Rate 

(2005-06) 
Overall Academic Content Area Exam Statistics:  392 92% 97% 
Middle Grades Education     

MIDDLE SCHOOL ENGLISH LANGUAGE 
ARTS 049 24 96% 95% 

MIDDLE SCHOOL MATHEMATICS 069 17 94% 100% 
MIDDLE SCHOOL SOCIAL STUDIES 089 39 92% 96% 
MIDDLE SCHOOL SCIENCE 439 16 100% 100%* 

*2005-06 pass rate based on N<10. 
 
Below are the results of the electronic WKU Teacher Survey sent to Middle Grades Education 
student teachers, of which 42 responded.  Survey items requested the respondent’s perception of 
WKU preparation on each of the Kentucky Teacher Standards using a scale of 1 “Poor” 2 “Fair” 
3 “Good” and 4 “Excellent.”  Standards with average scores of 3 or better across items were 
considered to demonstrate acceptable program quality.  Table 11 reports Middle Grades 
Education student teacher results.   
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Table 11  Average Scores on Teacher Standards Questions for Middle Grades Education 
Candidates 

Program Kentucky Teacher Standards 
1 2 3 4 5 6 7 8 9 10 

Middle Grades Ed. 3.20 3.19 3.39 3.08 3.08 3.21 3.06 2.93 3.18 2.94 
Unit-Wide 3.42 3.39 3.54 3.33 3.22 3.34 3.29 3.15 3.36 3.01 

 
Respondents were also able to provide explanation if they answered “poor” for any item.  Table 
12 presents Middle Grades Education respondent comments with any direct reference to a 
particular faculty member replaced with XX.  

 
Table 12  Middle Grades Education Respondent Comments 

 
THE AREA THAT WKU REALLY NEEDS TO PREPARE MIDDLE SCHOOL TEACHERS FOR STUDENT TEACHING IS CLASSROOM MANAGMENT FOR 
MIDDLE SCHOOL!!!!!!Why is there a classroom managment course for only elementary and high school education? This is something that I really struggled 
with during my student teaching. Also I think that there needs to be a classroom technology course. We are to be new teachers and we need to have the 
knowledge of what is available for use in the classroom. I felt that I came into the classroom almost blind. I had no idea how to use an Active Board, let alone 
turn it on!!!!! 
In my opinion, WKU 'taght to the test' in regards to the TWS. I was very prepared to record and look at data as well as evaluate my own strengths and 
weaknesses as a teacher. I was COMPLETELY unprepared to actually create an appropriate lesson. I knew how to fill in the lesson plan form, but I had NO 
IDEA how to create a lesson that was meaningful and appropriate. WKU was effective at teaching how to fill out forms and failed in communicating how we 
should actually teach. 
I did not even know there was a Standard X until I was about to enter into student teaching. By the way, this is very difficult for a visitor to a school to 
incorporate. 
I rated the "reflects on and evaluates teaching and learning" as poor in all areas. I just completed the teacher work sample, and I'm really not sure what I 
learned from it. I can assess student learning by doing pre-tests and post-tests along with formative assessments. I feel like the teacher work sample was 
mostly busy work that took away valuable learning time from the classroom. It would have been helpful to know what exactly was expected of me on the 
teacher work sample. Everything was too vague. 
I don't feel that WKU really prepared me to teach in an actual classroom. I was given no classroom mangagement course and I think that it would have 
benefitted me greatly. I also feel that WKU spent too much time on the TWS, and I still do not see the "great" outcomes that are to come out of it. 
I firmly believe the best education course I had here at WKU was with XX. He exceptionally prepared me to teach Social Studies and student teaching. XX, my 
Language Arts methods instructor, however, was very ineffective. She was unorganized and did not cover any content on Portfolios. I also was very disturbed 
by the EDU student teaching seminar this spring. The teacher work sample was a complete waste of time, with no clear direction or guidelines provided. If 
requirements are to be made, then set clear guidelines should be given! 
I don't feel comfortable with collaboration classes, lack of experience and what is expected. and as for the standards, i don't feel i was prepared or explained on 
what to do or what is expected of me. WKU should implement more of what the teacher standards are and what we are suppose to do with them, i feel lost. 
I cannot remember at any time at WKU that I received any instruction as far as professional development.  I do not recall any specific strategies or scenarios of 
how to communicate with parents about failures or successes. 
I feel that WKU needs to develop a class or include more class instruction on assessments, such as how to construct proper assessments, different types of 
assessments, ways to adapt them etc. I found that when it came to actually creating these I sometimes experienced difficulty because this was not something 
we had been thoroughly instructed on. 
I feel I have received a good foundation in my education classes, here at WKU. However, the Teacher Work Sample is poorly explained and implemented. I 
feel that I could have learned a lot from the TWS, but we were flying blind when it came to the requirements. Sure, we had a rubric, but we had no examples of 
how to gather the data...the instructions were very vague. Secondly, the requirements were not clear. For instance, the rubric said to give a WKU code and 4-
digit ID #. What is the WKU code? What 4-digit ID #? Is this our WKU Student ID? Also, we were made aware that we had to submit 3 copies of the TWS only 
on the morning we were to turn it in. This disorganization takes away the credibility of the department. As teachers, we are taught to only give assessments 
from which students will learn, otherwise it's useless. I think the TWS is designed well, but not implemented well. I was really disappointed. 
I student teach in 7th grade Language Arts. XX Language Arts methods course was NOT helpful at all. I knew nothing about portfolios, which is a major part of 
middle school. 
I feel I have received a good foundation in my education classes, here at WKU. However, the Teacher Work Sample is poorly explained and implemented. I 
feel that I could have learned a lot from the TWS, but we were flying blind when it came to the requirements. Sure, we had a rubric, but we had no examples of 
how to gather the data...the instructions were very vague. Secondly, the requirements were not clear. For instance, the rubric said to give a WKU code and 4-
digit ID #. What is the WKU code? What 4-digit ID #? Is this our WKU Student ID? Also, we were made aware that we had to submit 3 copies of the TWS only 
on the morning we were to turn it in. This disorganization takes away the credibility of the department. As teachers, we are taught to only give assessments 
from which students will learn, otherwise it's useless. I think the TWS is designed well, but not implemented well. I was really disappointed. 
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2. Summarize the above results by Kentucky Teacher (Initial Programs) OR Program Standards 
(Advanced Programs) AND other key Conceptual Framework values.  

 
From Table 3 and Table 8: 
 
Standard 1(Academic Knowledge) 
80% of Middle grades students are scoring proficient or better on critical performances. 
 
Standard 2 (Designs Instruction) 
88% of Middle grades students are scoring proficient or better on critical performances. This is 
below the unit-wide level of 92%. 
 
Standard 3 (Learning Climate) 
97% of Middle grades students are scoring proficient or better on critical performances. This is 
above the unit-wide level of 95%. 
 
Standard 4 (Management) 
92% of Middle grades students are scoring proficient or better on critical performances. This is at 
the unit-wide level. 
82% of MGE students on the TWS pass the standard compared to 88% for the Unit (Table 8). 
 
Standard 5 (Assessment) 
89% of Middle grades students are scoring proficient or better on critical performances. This is 
below the unit-wide level of 94%. 
 
Standard 6 (Technology) 
77% of Middle grades students are scoring proficient or better on critical performances. This is 
well below the unit-wide level of 91%. 
65% of MGE students on the TWS pass the standard compared to 79% for the Unit (Table 8). 
 
Standard 7 (Reflection) 
96% of Middle grades students are scoring proficient or better on critical performances. This is 
above the unit-wide level of 95%. 
 
Standard 8 (Collaboration) 
95% of Middle grades students are scoring proficient or better on critical performances. This is 
below the unit-wide level of 98%. 
 
Standard 9 (Professional Development) 
94% of Middle grades students are scoring proficient or better on critical performances. This is 
above the unit-wide level of 92%. 
 
Standard 10 (Leadership) 
95% of Middle grades students are scoring proficient or better on critical performances. This is 
below the unit-wide level of 98%. 
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Exit survey data from Table 11 indicate that MGE students report less satisfaction with their 
teacher preparation in each standard area than the unit as a whole.  
 
3. Summarize your efforts to report and disseminate your results (Unit/College-wide meetings, 

department/program level meetings, written reports, presentations, etc.). 
 
A committee of MGE faculty worked with the Dean’s office to collect, analyze, and interpret this 
data.  The Electronic Portfolio system and other resources were accessed in the process.  This 
report was circulated among all MGE faculty for review and comment. 
 
4. Summarize key discussions and/or decisions made based on assessment results: 
 

a. Describe any assessment or data collection changes you have made/will make based on 
your assessment results. 

 
This year’s data include data from both MGE 385 and MGE 485.  The MGE 485 course will no 
longer be offered after this calendar year because it was replaced by MGE 385.  As part of the 
change, the critical performances have been revised. 
 
The assessment standard 5 needs to be further addressed through a series of experiences prior to 
the work sample.  In particular, instruction of Analysis of Student Learning (the lowest 
performance area for MGE on the TWS) is not specifically included in the required curriculum 
in any MGE course prior to Student Teaching.  In contrast, the Elementary program includes an 
entire practice TWS in the coursework prior to Student Teaching.  Therefore, formative 
experiences in Analysis of Student Learning needs to be in every MGE Methods course.   

 
b. Describe any program curriculum or experience changes you have made/will make based 

on your assessment results. 
 
Management (Standard 4) Concerns: 
 
Student comments (Table 12) and student survey data (Table 11) show Standard 4 
(Management) as the largest discrepancy between middle grades at 3.08 compared to the unit-
wide average of 3.22 for unit-wide on a 4-point scale.  Classroom organization and management 
needs to be a focus either within the current course structure or as an additional program 
component of the Middle Grades Education Major.   
 
The MGE 485 has been revised to include additional instruction on classroom management.  The 
revised course, MGE 485, is now MGE 385.  Students are recommended to take this course prior 
to methods courses.   
 
Technology (Standard 6) Concerns: 
 
Student comments, data from critical performances, and TWS data reflect deficiencies in teacher 
preparation on Standard 6, Technology.  Technology Education needs to be a focus either within 
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the current course structure or as an additional program component of the Middle Grades 
Education Major.  
 
Teacher Work Sample Concerns: 
 
Student comments show a consistent pattern revealing the TWS as an issue.  Too much of their 
coursework is tied to the technical details of completing the work sample at the expense of the 
learning from the valuable pieces that are included as part of the capstone project.  
 
Program Improvements: 
 
In the fall of 2007, a committee was formed with faculty from Curriculum and Instruction and 
Ogden College of Science and Engineering to make preliminary plans to revise all MGE Critical 
Performances for MGE math and science students.  Starting in Fall 2008, WKU will phase in 
SkyTeach, a completely new structure for training math and science students.  This is based on a 
replication grant out of UT Austin and includes a consortium of 13 universities. 
  

c. Describe any decisions about group/individual student progress you have made/will make 
based on your assessment results. 

 
The courses, MGE 385 and MGE 275, need to have distinct curriculum goals to streamline and 
complement the program needs with regard to KY Teacher Standards.  In particular, 
Management, Technology, Designs/Plans for Instruction, and Collaboration need to be 
definitively articulated in a scope and sequence between the two courses. 
 


