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1. Continuous Assessment Results 

 

a. Admission Data 

 

Table 1 provides the average admission test scores and admission grade point average (GPA) of 

English Allied Language Arts (EALA) candidates approved by the Professional Education 

Council (PEC) for admission into initial teacher preparation programs during the 2008-09 

academic year.  Before the Office of Teacher Services submits their names for review and 

approval by the PEC, candidates must meet minimum requirements established by the state 

and/or the WKU Professional Education Unit. 

 

Table 1  Approved Candidate Test Score Averages by Program 
Major Code ACT PPSTWrite SAT GRE Composite Admission GPA 

N    Mean N    Mean N    Mean N    Mean N    Mean 

230101- English/ALA 23      25  1       178    --        ----    --        ----  23      3.18 

 

b. Course Based Assessment Data 

 

Table 2 provides the percentage of candidates scoring at each level of proficiency on critical 

performances within education courses for the 2008-09 academic year.  Proficiency levels are 

based on a scale of 1 – Standard Not Met, 2 – Standard Partially Met, 3 – At Standard, and 4 – 

Above Standard.  

 

Table 2  CP Proficiency Level Percentages 

COURSE 1  2  3  4  

EDU-250  0% 0% 92% 8% 

EDU-489  0% 14% 59% 27% 

ELED-345  0% 0% 100% 0% 

ELED-355  0% 0% 50% 50% 

ELED-365  0% 0% 50% 50% 

ELED-407  0% 0% 0% 100% 

EXED-330  0% 0% 100% 0% 

LME-318  0% 0% 50% 50% 

LME-445  0% 0% 100% 0% 

LTCY-320  0% 0% 100% 0% 

LTCY-420  0% 0% 0% 100% 

LTCY-444  0% 33% 42% 25% 

PSY-310  0% 4% 8% 88% 

SEC-351  2% 3% 69% 25% 

SEC-352  8% 0% 46% 46% 
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COURSE 1  2  3  4  

SEC-453  0% 3% 42% 55% 

SEC-475  0% 0% 42% 58% 

Grand Total 1% 4% 55% 41% 

 

Table 3 indicates the level of EALA candidate (N = 86) proficiency across critical performances 

related to the Kentucky Teacher Standards.  Candidates receiving an overall rating of 3 or 4 on a 

CP are considered to have demonstrated proficiency on the standards associated with the CP.  

Compared to the unit-wide results, EALA candidates are typically performing as well or better 

than average.   

 

Table 3  Percent of English Allied Language Arts Candidates Scoring Proficient on CPs  

by Kentucky Teacher Standards 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 

EALA 92%  93% 99% 85% 93% 93% 93% 98% 95% 96% 

Unit-Wide 94%  95% 95% 94% 95% 93% 96% 96% 95% 97% 

 

Table 4 indicates the number of EALA candidates who have scored 2 or lower (below 

proficiency) on performances during the 2008-09 academic year. 

 

Table 4  EALA Candidates (N = 14) Scoring Below Proficient on CPs  

Student ID 

Score   

1  2  Count Per Student 

800056568    1 1 

800072416    1 1 

800220344    1 1 

800264256    1 1 

800283107  1 1 2 

800341573    1 1 

800353440    1 1 

800355337    1 1 

800356265    1 1 

800361146  2   2 

800363688  1   1 

800363967    1 1 

800425518    2 2 

800497679    1 1 

Grand Total 4 13 17 
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c. Clinical Experiences Data  

 

The EALA program uses the following courses and experiences to evaluate candidate 

dispositions:  EDU 250 and EDU 490.  The program has identified the following courses and 

experiences where candidates report the diversity of their field experiences:  EDU 250, EDU 

490, and SEC 352.  SEC 352 has been designated as the experience where candidates must work 

in settings at or above the average 11% diversity of the schools in the 31 counties that represent 

our service area. 

 

Table 5 reports how 2008-09 EALA program candidates performed on dispositions as they 

entered and progressed through their program and during their student teaching experience.  

Students are considered ―proficient‖ who average at 3 or higher on each disposition category. 

 

Table 5  EALA Proficiency Rates on Unit-Wide Dispositions  

Period 
WKU Professional Education Dispositions 

Values 
Learning 

Values Personal 
Integrity 

Values 
Diversity 

Values 
Collaboration 

Values 
Professionalism 

Prior to Student Teaching 100% 100% 100% 100% 100% 

During Student Teaching 100% 100% 100% 100% 100% 

 

Over the 2008-09 academic year, 37 EALA candidates reported demographic information on 42 

field placements with an average of 18% diversity (based on National Center for Education 

Statistics).  This diversity percentage continues to be well above the average 11% diversity of the 

schools in the 31 counties that represent our service area.  Table 6 reveals the percentages of 

field experiences with various characteristics.  Note that candidates could choose all the 

characteristics that applied for any given experience.   

 

Table 6  Percentages of Field Experience by Category Types 

Working With Students With Special Needs 

Physical 

Disability 

Learning 

Disability 

Mod/Sev 

Disability 
EBD Gifted ELL 

Visual 

Impair 

Hearing 

Impair 

Develop 

Delay 
Autism 

17% 38% 2% 19% 38% 38% 7% 7% 5% 2% 

 

Working with Diverse Students  

African American Native American Latino/Hispanic Asian American 

90% 2% 67% 52% 

 

Overall, in 71% of their field experiences EALA candidates reported working with at least one 

student with special needs and in 93% of their field experiences candidates reported working 

with at least one student from a diverse ethnic group.  

 

d. Culminating Assessment Data  

 

As Component 4 of the WKU Professional Education Unit Continuous Assessment Plan (CAP) 

strategy, all initial preparation candidates complete a culminating assessment of professional and 

pedagogical knowledge and skills, the Teacher Work Sample (TWS).  This assessment is also 

used to demonstrate candidates’ ability to impact P-12 student learning.  In particular, candidate 
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performance on Assessment Planning and Analysis of Student Learning have been identified as 

key indicators of candidates’ ability related to student learning. 

 

Although in spring 2008 the Professional Education Council agreed that candidates who score a 

holistic score of at least ―2 – Developing‖ are able to exit the program, for program evaluation 

purposes our goal is that at least 80% of program candidates will achieve ―3 – Proficient‖ or 

higher.  Table 7 presents the proficiency rate for 2008-09 EALA candidates (N = 18). 

 

Table 7  Initial Preparation TWS Proficiency Rates 
Program Type 2008-09 Rate 

Secondary:  EALA 85% 

Unit-Wide 93% 

 
 

Because the faculty also scores TWS at the indicator level, we are able to use these scores to 

ascertain candidate success in meeting each component of the TWS.  For program evaluation 

purposes, candidates are considered successful who average at least 2.5 on a three point scale (1 

– Not Met, 2 – Partially Met, and 3 – Met) on indicators aligned to a standard.  Table 8 depicts 

the percentage of EALA candidates who averaged at least 2.5 on the indicators for each TWS 

Factor:  CF – Contextual Factors, LG – Learning Goals, AP – Assessment Plan, DFI – Design 

for Instruction, IDM – Instructional Decision Making, ASL – Analysis of Student Learning, and 

RSE – Reflection and Self-Evaluation.   

 

Table 8  Initial Preparation TWS Proficiency Rates 

  CF LG AP DFI IDM ASL RSE 

EALA 74% 95% 79% 95% 79% 84% 79% 

Unit-Wide 86% 98% 78% 95% 82% 78% 75% 

 

Table 9 reports these scores as they relate to Kentucky Teacher Standards. 

 

Table 9  Percentage of EALA Candidates who ―Passed‖ each Teacher Standard 

  KTS1 KTS2 KTS4 KTS5 KTS6 KTS7 KTS9 

EALA 89% 79% 84% 74% 89% 79% 79% 

Unit-Wide 94% 93% 85% 77% 87% 76% 76% 

 

Additionally, all candidates are assessed during their student teaching experience using the 

Student Teaching Evaluation form.  Table 10 reports the percentages of 2008-09 EALA student 

teachers (N = 20) successful on each standard.  For program evaluation purposes, candidates are 

considered successful who average at least 2.5 on a three point scale (1 – Not Met, 2 – Partially 

Met, and 3 – Met) on indicators aligned to a standard.   

 

Table 10 EALA Proficiency Rates by Kentucky Teacher Standards  

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 

EALA 100% 90% 100% 95% 85% 80% 85% 95% 95% 85% 

Unit-Wide 96% 93% 95% 88% 88% 85% 88% 92% 93% 87% 
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e. Exit and Follow Up Data 

 

Table 11 delineates the Educational Testing Services reports of the pass rates on the Praxis II 

content exams of candidates who completed the program in the 2007-08 academic year (the most 

recent year with complete data).  The last column allows for pass rate comparison of our 

candidates to our 2006-07 results.    

 

Table 11  Pass Rates on Content Tests for Initial Teacher Preparation 

Program/Type of  Assessment 
Code 

Number 
Candidate N  

(2007-08) 
WKU  Pass Rate 

(2007-08) 
WKU Pass Rate 

(2006-07) 

Overall Academic Content Area Exam Statistics:   96% 92% 

ENG LANG LIT COMP CONTENT KNOWLEDGE 041 17 94% 100% 

ENG LANG LIT COMP ESSAYS 042 16 88% 87% 

 

Below are the results of the electronic WKU Teacher Survey sent to EALA student teachers and 

alumni, 23 of whom responded.  Survey items requested the respondent’s perception of WKU 

preparation on each of the Kentucky Teacher Standards using a scale of 1 ―Poor,‖ 2 ―Fair,‖ 3 

―Good,‖ and 4 ―Excellent.‖  Standards with average scores of 3 or better across items were 

considered to demonstrate acceptable program quality.  Table 12 reports EALA student teacher 

results.   

 

Table 12  Average Scores on Teacher Standards Questions by Program 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 

EALA 2.7 2.6 3.1 2.6 2.4 2.5 2.5 2.5 3.3 2.5 

SEC ED 2.9 2.9 3.1 2.8    2.7 2.8 2.8 2.5 3.3 2.6 

Unit-Wide 3.3 3.3 3.5 3.2 3.1 3.3 3.2 3.0 3.3 3.0 

 

Respondents were also able to provide comments if they answered ―poor‖ for any item.  Table 

13 presents EALA respondent comments by years of experience (0 = Student Teaching).  

 

Table 13  EALA Respondent Comments 
tch exp Comments 

0 I think that providing leadership within the school/community/educational system is very vital...however I would like to see that 
it is spread out into a year-long process rather than a semester during your student teaching, and only your student teaching.  I 
would suggest that the secondary education content area teacher be better prepared for student teaching like elementary 
education teachers. I feel as though I have missed out on a lot of leg work that could have better prepared me for my student 
teaching experience. 

0 I didn't feel prepared to design or implement assessments. I'm also not sure how I could have integrated the use of technology 
into lessons in order to facilitate or assess student learning. The EDU 489 class was a waste of money and time (2 hour commute 
one way from Louisville) out of my busy schedule. I could have taught myself better than the instruction that I received on the 
Teacher Work Sample. This class should be offered online!! 
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0 I transferred to Western from UK thinking that WKU had a distinguished teaching program. My time at Western, with the 
exception of the English courses that I have taken, has been an ABSOLUTE WASTE OF TIME AND MONEY!!!!!!!!!!! I have no idea 
how anyone could call the teachers of the education courses "professionals." Did they come to class on time? NO!!! Did they 
return papers on time? NO!!! Did they teach what their syllabi said they would teach? NO!! Dr. XX and Dr. XX's class taught me 
nothing!!! You may not believe me, but the students spent the entire semester in Dr. XX's class learning about her political 
opinions, her husband's job, and the cars that she drives. I would have actually liked to learn about teaching English!! WASTE OF 
TIME!!!!!!!! Besides, she told us to turn in everything that we had turned in for the other classes. I have learned NOTHING in the 
education courses except for the things that I taught myself by reading the textbooks. It's not like I am a lazy, unmotivated 
student, either. I AM AN "A" student. My GPA is a 3.97, and I work hard for my grades. I came to college to learn, not to waste my 
time in classes that were a joke! 

0 The areas that I evaluated as "poor" were basically related to the lack of communication I have experienced. I still don't know 
much about Kentucky Teaching Programs... all my knowledge has come solely from the website. Perhaps each education major 
should get a packet of the standards, academic expectations, program of studies, depths of knowledge, and core content, as 
these are difficult to find online. Also, I have remained confused about my certification. I feel very unprepared for the PRAXIS, 
have never taken sample tests, don't know how or when to register, and don't know when or where tests are administered. This 
information is important, too, and should be addressed. 

1 I have been so disappointed with the preparation I received at WKU for my first year. If I could rewind the clock knowing what I 
know now, I would never consider Western for my teaching degree. This is a second degree for me, having attended Western 
several years ago. I was considered a non-traditional student and am a non-traditional teacher coming to the classroom after 
many years in another profession.  I could write a book, and probably will someday, on how ill-prepared (not just from Western, 
but just in general) I was for this experience. The only bright spot at Western was the incredible experience I had in the English 
department receiving my content training. And, in fact, when I am critiqued, the first comment I always get is that I know my 
content. As for the education department, it was one disappointment after another - from the teacher who spent a month in 
Europe in the middle of my semester who was suppose to be teaching me classroom management, to the teacher who was 
moments away from retirement and spent each of our class periods asking her students to critique and edit a book she was 
attempting to write while she was supposed to be teaching us content - the time would be almost laughable to me if I didn't feel 
like I'd spent much of my first year paying for how little I was prepared to face my students. That isn't even taking into account 
each and every penny that came out of my pocket to pay for the experience. My first year has been a struggle and while I know 
that you learn by doing, I just don't feel that it had to be like this.  A few areas for improvement: Lesson plans - I would submit 
semester projects that involved Unit plans and get full credit for them with barely a mark on the notebooks when I now see that 
someone should have picked them apart and had me put them back together. I struggle daily with tying core content to activities 
and feel I could have received so much more feedback on how to plan good lessons.  Assessment - how do I design a good test, 
mark/grade a student's work, analyze the data to see how to improve? I don't know. No one at Western ever taught me to do 
that. Apparently you save it for a graduate course. I'll never find out, because I wouldn't even consider Western for my graduate 
program.  Observations - we should be in the classroom more and have more of an opportunity to design and implement lessons. 
At some point we should be able to start from the very beginning of the school year with a teacher to see classroom management 
from the beginning. I was a second semester student teacher and that has hurt me very much.  Student teaching - I don't care 
how many master's degrees a teacher has, you should never put a 40-something new teacher in the classroom of a 25-year-old 
who has only been teaching for five years. While I got along very well with my classroom teacher, she was unable to "let go" of 
her classroom in order for me to learn the essentials that I needed to learn and she was either too nice or not strong enough to 
hold me to the standard I needed to be held too.  These are all thoughts off the top of my head with little editing on my part. I 
hope I have expressed my regrets well enough. It's just that I can't tell you the number of times I have found myself struggling 
with something and thinking that I wish I had been better prepared. 

2 As a whole, real world experience needs to be more of a component in the education department. I feel that trying to align 
curriculum to KY standards needs more emphasis. We are given an overview, but not enough practice.  Also, KTIP is a waste of 
time. I gained very little from the experience. A mentor teacher is a good thing, IF it is someone in your content area. Outside 
class hours are a big joke, as this time is usually spent grading papers or gossiping. The one time that I asked my mentor for help, 
she told me what I had was fine. However, my WKU liaison had a totally different opinion. Everyone needs to be on the same 
page. 

1 Teachers need to be given various ways to communicate with parents since we do not have contact with parents until student 
teaching, if even then. Most of us do not contact parents until we're actually teaching. 
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1 My only suggestion is to be more cut-and-dry about what classes are and aren't accepted as prerequisites for the education 
program. All advisors in other departments should be made aware of this. Also, if there is a discrepancy, realize that the majority 
of us are responsible students and rather than shutting out someone who has a legitimate problem due to the advising of an 
advisor in the English department. Listen to them and take into consideration their situation. Ms. XX did not offer any flexibility or 
understanding in my situation of being incorrectly advised; therefore, I had to go to the dean to explain my situation. Fortunately 
Mr. XX took the time to listen to me, understand my situation, and it was rectified.  For the most part, my education professors 
were great. One suggestion I have is to require a teacher work sample to be completed in the English methods course. All of the 
other secondary content areas had to do one except English. When the English students got to their student teaching portion, we 
were lost because we had not created a sample TWS. 

1 At the beginning of my first year of teaching I felt completely ill-prepared. As a result, I really feel as though there could be more 
done to adequately prepare first year teachers. I admit that there is no way to duplicate a real teaching experience for someone. 
Until the classroom is fully yours, there is no way to really understand how you will function and cope with the day to day stress. 
There are, however, things that could have been done to relieve some of the other aspects of teaching that make this job 
overwhelming at times. For instance, there should be a much, much larger amount of time devoted to gathering resources and 
materials to use in a classroom. It may sound dumb, but I had never been taught how to use a textbook effectively or how to 
incorporate the use of a textbook's ancillary materials (I really didn't even know that it came with all of that stuff).  Since so many 
of the teachers from Western go back to Kentucky communities, I believe that it would be beneficial to create a college course in 
secondary certification devoted to each area of Kentucky core content. This class would break down the often vague wording in 
this document and present materials and approaches to effectively covering each bullet of the core content. Future teachers 
walking away from a course like this would have better direction and tangible tools to achieve those standards set forth by the 
state. 

0 The area in which I answered "Poor" was technology. I feel like a few days in Methods class should be devoted to keeping us up 
to date with school technology. Of course, we all know how to make a PowerPoint, and I realize that gradebook systems change 
often, but instruction on technology that may be outdated in a few years is better than no instruction at all, which is what I 
received. 

0 More time should be spent on teaching how to plan assessments that line up with the standards as well as using technology to 
interpret that data. A lot more focus should be put on technology in the classroom in general. 

0 I never once learned how to teach English. I took the methods course, but the only thing that came out of it was the 8 parts of 
speech. I also think that a KY curriculum class is necessary so that teachers are prepared to teach content directed at KY's 
academic standards. 

0 The analysis process is what has been the most difficult part because I have never been taught how to properly weigh grades. We 
never did any time of grading work aside from a rubric. Also, leadership opportunities were talked about, but never had any 
hands on activities. 

 

 

The English Department’s Quality Enhancement Plan (QEP) includes six ―Intended Educational 

(Student) Outcomes‖ which are examined as students near the completion of their initial 

preparation program.  Below are the outcomes, means of assessment and criteria, and results 

from the 2008-2009 academic year: 

 

Outcome 1:  Students will demonstrate strong ability in reading and understanding texts. 

Criteria:  a)  At least 70% of students will score in the 3
rd

 quartile or above on the ―Reading and 

Understanding Texts‖ section of the Praxis exam.  b)  At least 70% of the EALA 

majors will score a 4 or higher (out of 5) on the ―ability to produce a persuasive and 

logical argument based on analysis of a literary text‖ section of the portfolio for the 

capstone course, ENG 492. 

Results:  a)  61% of our students scored in the 3
rd

 quartile or higher.  b)  EALA majors averaged 

3.8 on this portfolio task.  Only 48% scored 4 or above. 

 

Outcome 2:  Students will exhibit increased proficiency in the area of language and linguistics. 

Criteria:  At least 70% of students will score in the 3
rd

 quartile or above (top half) on the 

―Language and Linguistics‖ section of the Praxis. 

Results:   Only 45% of our students scored in the 3
rd

 quartile or above. 
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Outcome 3:  Students will show a strong grasp of issues in the study of literature. 

Criteria:  At least 50% of students will score in the 3
rd

 quartile or above (top half) on the ―Issues 

in the Study of Literature‖ (essay) portion of the Praxis exam. 

Results:  This year, more students scored in the top half in all four categories than last year 

except the one we chose to measure.  "Interpreting Poetry" rose from 24% to 28%, 

"Interpreting Prose" from 12% to 38%, "Understanding Literary Issues and Literary 

Texts" from 30% to 36%.  "Understanding Literary Issues" dropped from 30% to 20%.  

No students scored in the 1
st
 quartile. 

 

Outcome 4:  Students will have studied and reflected on literature by minority and non-Western 

authors during their program of study. 

Criteria:  The exit survey in ENG 492 (capstone) will show that 100% of our EALA majors will 

have formally studied minority and non-Western literatures. 

Results:  82% of all English majors strongly agreed or agreed that they formally studied minority 

and non-Western literature in their program of study.  (Results in this category reflect 

all English majors, not just EALA majors.) 

 

Outcome 5:  Students will produce a correctly documented (MLA) paper on a literary subject. 

Criteria:  At least 75% of EALA majors will score at least 4 out of 5 on the documentation 

portion of their capstone portfolio as scored by the Program Assessment Committee in 

the spring semester.  No student will score lower than 3. 

Results:  48% of the EALA majors scored a 4 or above on this portion of the portfolio, with four 

students scoring a 5.  One student scored lower than 3.  The group average was 3.49 out 

of 5. 

 

Outcome 6:  Students (self-selected) will understand the process and protocol of applying for a 

job in their field of study. 

Criteria:  As judged by the program Assessment Committee at the end of spring semester, at least 

75% of EALA majors who choose to write a job application letter, graduate school 

application letter, or statement of educational philosophy will score at least 4 (out of 5) 

on that portion of the capstone portfolio.  None will score lower than 3. 

Results:  43% of EALA majors scored a 4 or above on this section of the portfolio, with 5% 

scoring less than 3.  The group average was 3.73. 

 

 

 

2.  Summary Comments 

 

a.  Admission Data:  The EALA ACT mean was higher (25) than the means of all 

candidates in all categories (23).  The EALA GPA mean (3.18) was slightly lower (3.29), 

but by no means problematic.  The candidates seem well prepared to enter the initial 

program. 

b. Course Based Assessment Data:  CP proficiency level percentages indicate that EALA 

candidates are generally performing at unit averages.  EALA percentages are above, 

equal to, or within two points of unit percentages on all measures except those for 
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Standard 4 and 7.  The percentages for Standard 7 (both EALA and unit) are slightly 

higher this year, but the EALA average on Standard 4 reflects a significant drop.  It is, in 

fact, the only measure which did not score above 90%.   

c. Clinical Experiences Data:  The EALA proficiency rates on the Unit-Wide Dispositions 

are literally as high as they can go--100% across the board.  We note, however, that this 

is a rate of proficiency rather than an indication of ―perfect scores.‖ 

The Field Experience percentages are within guidelines, but the significance of these 

issues should suggest that we need to be watchful for additional opportunities. 

d.  Culminating Assessment Data:  Figures for both the Teacher Work Sample and the 

Kentucky Teacher Standards show significant improvement over last year's.  TWS 

percentages increased in five of the seven measures, two of those by jumps of 40+ 

percentage points.  While both of those indicators (―Contextual Factors‖ and 

―Assessment Plan‖) are still below 80%, the latter is actually higher than the unit-wide 

percentage.  Of the seven indicators, the EALA percentages are higher than unit-wide in 

three, equal in one, and lower in three.  While the unit-wide proficiency rates for all 

Kentucky Teacher Standards decreased slightly from last year's figures, the EALA 

figures rose for all but two standards (Standard 5 and Standard 6).  All figures are at or 

above 80%. 

e. Exit and Follow-up Data:  EALA students continue to do very well on the Praxis II 

exams.  On the "Content Knowledge" test, 2007-08 students passed at a rate of 94%, 

down slightly from 2006-07.  (The drop is represented by a single student.)  On the 

"Essays" test, the 88% for 2007-08 is nominally an increase, though the real difference is 

accounted for by the number of students taking the test.  The results of the WKU Teacher 

Survey are more sobering.  All of the means of the Teacher Standards Questions were 

equal to or lower than the conglomerate scores for secondary education (3 tied, 7 lower), 

which were in turn equal to or lower than the unit-wide scores (1 tied, 9 lower).  The 

results on all ten Standards were lower this year than last year, by an average of almost 

half a point (0.48).  The fact that these perceptions by our graduates seem largely 

incongruous with the Proficiency Rates (Table 10) suggests a need to examine the issue 

more closely.  The strongly negative comments (in Table 13) are particularly 

disheartening and should be similarly examined. 

Assessment via the English Department's capstone course also indicates ample room for 

improvement.  Despite some promising increases, our EALA majors failed to meet all 

goals, and (in measures where meaningful comparisons can be made, such as Outcome 1 

and Outcome 5) they continue to trail our other majors.  The new curriculum was 

specifically redesigned to address some potential sources of problems within the 

Outcomes, but no results in the exit assessment can be considered conclusive until 

students following the new curriculum begin graduating.  (Similarly, the results for 

Outcome 2 are expected to rise as a result of an earlier program change—the addition of 

ENG 104—but only time will tell.)  Components in the new curriculum also lend 

additional support for Outcome 3 and 4.  Finally, Outcome 6 suggests the need for 

additional refinements of our assessment device.  For instance, those students opting to 

write a statement of educational philosophy frequently made use of one written for a 

more generalized view of education rather than one written expressly to consider the 

content area.  
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3.  This report was forwarded to the English Department’s English and Allied Language Arts 

Committee for reading and discussion. 

 

4.  a.  Data collection changes will include an effort to define more clearly the elements of the 

capstone portfolio for students. 

b.  Just over a year ago—and in response to feedback from a department survey of its 

teaching graduates and their supervisors—the EALA Committee undertook a major 

revision of its initial certification program.  The new program offers a rearranged core 

and more options which will allow individual students to select areas of concentration in 

the English content and in the allied language arts.  While initial responses have been 

favorable and academic advising within the department has already begun following the 

new program, our first graduates are at least three years away—as will be our first 

opportunity for feedback regarding the success of the new program.               

Curriculum/experience changes include our recent addition of ENG 104, Introduction to 

Linguistics, in response to relatively poor performance on the corresponding section of 

the Praxis exam.  Praxis results over the next few years should indicate whether this 

addition is having the desired effect.  The poor results on the English capstone portfolio 

assessment suggest some deficiencies in the upper-division English (literature) course 

work.  We will want to keep an eye on those and perhaps consider additional program 

changes to foster better performance.   

c. Decisions about group/individual student progress have not been made based on the 

current year’s data.  Until our most recent attempts to improve the curriculum are fully 

established in presenting our assessment data, such changes would be premature.  We 

remain vigilant, however, for clear indications of need. 

 


