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Middle Grades Education – Initial Preparation 

Annual Program Report  

Academic Year 2008-09 

October 16, 2009 

 

1. Continuous Assessment Results 

 

a. Admission Data 

 

Table 1 provides the average admission test scores and average admission GPAs of Middle 

Grades Education candidates approved by the Professional Education Council (PEC) for 

admission into initial teacher preparation programs during the 2008-09 academic year.  Before 

the Office of Teacher Services submits their names for review and approval by the PEC, 

candidates must meet minimum requirements established by the state and/or the WKU 

Professional Education Unit. 

 

Table 1  Approved Candidate Test Score Averages by Program (Total population of 50) 

Major Code 
ACT PPSTMath PPSTRead PPSTWrite SAT Admission GPA 

N Mean N Mean N Mean N Mean N Mean N Mean 

131203-Middle 

Middle grade 

Middle Grades  42         24       

1  

 

1240 

50  3.37 

 

b. Course Based Assessment Data 

 

Table 2 provides the percentage of candidates scoring at each level of proficiency on critical 

performances within Middle Grades Education courses for the 2008-09 academic year.  

Proficiency levels are based on a scale of 1 – Standard Not Met, 2 – Standard Partially Met, 3 – 

At Standard, and 4 – Above Standard.  

 

Table 2  CP Proficiency Level Percentages 

COURSE 1 2 3 4 

MGE-275  1% 3% 62% 34% 

MGE-385  0% 6% 85% 9% 

MGE-475  0% 7% 82% 11% 

MGE-477  0% 12% 31% 58% 

MGE-479  0% 14% 64% 21% 

MGE-481  0% 7% 84% 9% 

 

Table 3 indicates the level of Middle Grades Education candidate proficiency across critical 

performances related to the Kentucky Teacher Standards.  Candidates receiving an overall rating 

of 3 or 4 on a CP are considered to have demonstrated proficiency on the standards associated 

with the CP.  
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Table 3  Percent of Middle Grades Education Candidates Scoring Proficient on CPs  

by Kentucky Teacher Standards 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 

Middle Grades Ed. 93% 95% 94% 93% 94% 95% 98% 95% 98% 94% 

Unit-Wide 94% 95% 95% 94% 95% 93% 96% 96% 95% 97% 

 

Table 4 indicates the number of Middle Grades Education candidates who have scored 2 or 

lower (below proficiency) on 2 or more critical performances during the 2008-09 academic year. 

 

Table 4  Middle Grades Education Candidates (N =44) Scoring 

Below Proficient on 2 or More CPs during 2008-09 

Student ID 

Score   

1  2  
Count Per 
Student 

800102510    2 2 

800326000    2 2 

800417955    1 1 

800418090    1 1 

800432746    3 3 

800142143    1 1 

800314800    3 3 

800266173    1 1 

800050661  1   1 

800276003    1 1 

800267664    3 3 

800303588    1 1 

800089508    1 1 

800102760    1 1 

800402740    1 1 

800272109  1   1 

800436393  1   1 

800445989    1 1 

800508863    1 1 

800490359    1 1 

800108125    1 1 

800438452    1 1 

800004339  1   1 

800153752    1 1 

800045825    1 1 

800368702    1 1 

800022532    1 1 

800437664    1 1 
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800085548  1   1 

800607065  1   1 

800590950    1 1 

800134203    1 1 

800360709    1 1 

800476512    1 1 

800357437    2 2 

800538363    1 1 

800259139    1 1 

800272676    1 1 

800327873    1 1 

800303591    1 1 

800523607  1   1 

800449746    1 1 

800487119    1 1 

800438119    1 1 

Grand 
Total 7 46 53 

 

An Academic Review Panel and creation of policies is recommended to be instated for students 

who earn more than one Critical Performance score at 2 or below. 

 

c. Clinical Experiences Data  

 

The Middle Grades Education program has identified the following courses and experiences to 

evaluate candidate dispositions:  MGE 275/EDU 250, MGE 385, and EDU 490.  The program 

has identified the following courses and experiences where candidates report the diversity of 

their field experiences:  EDU 250 and MGE 385.  MGE 385 has been designated as the 

experience where candidates must work in settings at or above the average 11% diversity of the 

schools in the 31 counties that represent our service area. 

 

Table 5 reports how 2008-09 Middle Grades Education program candidates performed on 

dispositions as they entered and progressed through their program and during their student 

teaching experience.  Students are considered “proficient” who average at 3 or higher on each 

disposition category. 

 

Table 5  Middle Grades Education Proficiency Rates on Unit-Wide Dispositions  

Period 
WKU Professional Education Dispositions 

Values 
Learning 

Values Personal 
Integrity 

Values 
Diversity 

Values 
Collaboration 

Values 
Professionalism 

Prior to Student Teaching 100% 100% 100% 100% 100% 

During Student Teaching 93% 100% 100% 100% 100% 
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Over the 2008-09 academic year, 133 candidates reported demographic information on 202 field 

placements with an average of 11% diversity (based on National Center for Education Statistics).  

This diversity percentage continues to meet the average 11% diversity of the schools in the 31 

counties that represent our service area.  Table 6 reveals the percentages of field experiences 

with various characteristics.  Note that candidates could choose all the characteristics that applied 

for any given experience.   

 

Table 6  Percentages of Field Experience by Category Types 

Context 
Mainstreamed Class Resource Room Collaboration Pullout Program Tutorial/Enrichment 

67% 9% 41% 23% 18% 
 

Working With Students With Special Needs 

Physical 

Disability 

Learning 

Disability 
Mental Disability EBD Gifted ELL 

18% 67% 7% 25% 59% 19% 

 

Working with Diverse Students  

African American Native American Latino/Hispanic Asian American Other 

85% 5% 58% 39% 23% 

 

Overall, in 88% of their field experiences Middle Grades Education candidates reported working 

with at least one student with special needs and in 93% of their field experiences candidates 

reported working with at least one student from a diverse ethnic group.  

 

d. Culminating Assessment Data  

 

As Component 4 of the WKU Professional Education Unit Continuous Assessment Plan (CAP) 

strategy, all initial preparation candidates complete a culminating assessment of professional and 

pedagogical knowledge and skills, the Teacher Work Sample (TWS).  This assessment is also 

used to demonstrate candidates’ ability impact P-12 student learning.  In particular, candidate 

performance on Assessment Planning and Analysis of Student Learning have been identified as 

key indicators of candidates’ ability related to student learning. 

 

Although in spring 2008 the Professional Education Council agreed that candidates who score a 

holistic score of at least “2 – Developing” are able to exit the program, for program evaluation 

purposes our goal is that at least 80% of program candidates will achieve “3 – Proficient” or 

higher.  Table 7 represents three-year proficiency rates for Middle Grades Education candidates. 

 

Table 7  Initial Preparation TWS Proficiency Rates 
Program Type 2008-2009 2007-08 Rate 2006-07 Rate† 

Middle Grades Ed. 95% 89% 79% 

Unit-Wide 93% 86% 71% 

†Results are based on “independent scorers”; this and future reports will only include faculty scores.  
 

Because faculty also score TWS at the indicator level, we are able to use their scores to ascertain 

candidate success in meeting each component of the TWS.  For program evaluation purposes, 

candidates are considered successful who average at least 2.5 on a three point scale (1 – Not Met, 
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2 – Partially Met, and 3 – Met) on indicators aligned to a standard.  Chart 1 depicts the 

percentage of Middle Grades Education candidates who averaged at least 2.5 on the indicators 

for each TWS Factor:  CF – Contextual Factors, LG – Learning Goals, AP – Assessment Plan, 

DFI – Design for Instruction, IDM – Instructional Decision Making, ASL – Analysis of Student 

Learning, and RSE – Reflection and Self-Evaluation.   

 

Chart 1  Percentage of Middle Grades Education Candidates who “Passed” Each TWS Factor 

(in red).  Other program areas are included for comparison. 

 

 
 

Below are these scores as they relate to Kentucky Teacher Standards (Chart 2 and Table 8). 

 

Chart 2  Percentage of Middle Grades Education Candidates “Passing” Each Teacher Standard 

(in red).  Other program areas are included for comparison. 

 

 



Middle Grades Education 0809 APR Page 6 of 12 

 

Table 8  Percentage of Middle Grades Education Candidates “Passing” Each Teacher Standard 

  KTS1 KTS2 KTS4 KTS5 KTS6 KTS7 KTS9 

MGED 86% 64% 77% 86% 55% 64% 68% 

Unit-Wide 94% 93% 85% 77% 87% 76% 76% 

 

Additionally, all candidates are assessed during their student teaching experience using the 

Student Teaching Evaluation form.  Table 9 reports the percentages of 2008-09 Middle Grades 

Education student teachers successful on each standard.  For program evaluation purposes, 

candidates are considered successful who average at least 2.5 on a three point scale (1 – Not Met, 

2 – Partially Met, and 3 – Met) on indicators aligned to a standard.   

 

Table 9 Middle Grades Education Proficiency Rates by Kentucky Teacher Standards  

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 

Middle Grades Ed. 91% 83% 89% 83% 87% 89% 85% 89% 96% 89% 

Unit-Wide 96% 93% 95% 88% 88% 85% 88% 92% 93% 87% 

 

e. Exit and Follow Up Data 

 

Table 10 delineates the Educational Testing Services reports of the pass rates on the Middle 

Grades Education Praxis II content exams of candidates who completed the program in the 2007-

08 academic year (the most recent year with complete data).  The last column allows for pass 

rate comparison of our candidates to our 2006-07 results.    

 

Table 10  Pass Rates on Content Tests for Initial Teacher Preparation 

Program/Type of  Assessment 
Code 

Number 
Candidate N  

(2007-08) 
WKU  Pass Rate 

(2007-08) 

WKU Pass 
Rate 

(2006-07) 

Overall Academic Content Area Exam Statistics:  381 96% 92% 

Middle Grades Education     

MIDDLE SCHOOL ENGLISH LANGUAGE 
ARTS 

049 
  29 97% 

96% 

MIDDLE SCHOOL MATHEMATICS 069 23 100% 94% 

MIDDLE SCHOOL SOCIAL STUDIES 089 32 94% 92% 

MIDDLE SCHOOL SCIENCE 439 12 100% 100% 

*2006-07 pass rate based on N<10. 

 

Below are the results of the electronic WKU Teacher Survey sent to Middle Grades Education 

student teachers, of which 42 responded.  Survey items requested the respondent’s perception of 

WKU preparation on each of the Kentucky Teacher Standards using a scale of 1 “Poor” 2 “Fair” 

3 “Good” and 4 “Excellent.”  Standards with average scores of 3 or better across items were 

considered to demonstrate acceptable program quality.  Table 11 reports Middle Grades 

Education student teacher results.   
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Table 11  Average Scores on Teacher Standards Questions for Middle Grades Education 

Candidates (with N=36) 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 

Middle Grades Ed. 
N=36 

3.08 2.96 3.17 2.74 2.82 2.93 2.72 2.56 3.02 2.58 

Unit-Wide 
N=354 

3.35 3.31 3.53 3.23 3.16 3.28 3.23 3.08 3.33 3.03 

 

Respondents were also able to provide explanation if they answered “poor” for any item.  Table 

12 presents Middle Grades Education respondent comments with any direct reference to a 

particular faculty member replaced with XX.  

 

Table 12  Middle Grades Education Respondent Comments 

 

Comments 

Western Kentucky although it probably would not be a popular idea should require students to produce more lesson plans in the KTIP 
format as well as they should have students brainstorm about ideas that would keep your students actively engaged instead of relying on 
the cooperating teacher to show their student teachers fresh new ideas. I also think that Western should teach a class in time management 
and classroom behavior. 

In the middle grades education program, I wish I could have taken a classroom management class to help prepare me in this area. 

WKU did not prepare me, in general, to account for diverse learner needs and analyzing assessment data in a meaningful way. More time 
spent in the classroom doing more meaningful things rather than simply observation. As a student, I did almost assessments prior to 
student teaching. That is very unrealistic for today's education system. Diverse learners are in every class and more experience with them 
would have greatly helped when I encountered them during my student teaching. In short, WKU's program is too much theory and not 
enough meaningful practice. Sticking undergrad college students in a classroom for observation is not constructive for their educational 
experiences and nothing but a burden for the classroom teacher. WKU needs to establish a plan for the observing students to actually begin 
to meet the teacher standards rather than be bogged down by the legal issues that surround having an untrained college student in a 
school. Prior to student teaching, I had barely even heard of leadership in schools. I did not really know that it was a standard. If it is going 
to be a standard for teachers, it needs to be treated like one at WKU and not just pushed aside as another thing that the state requires. 
WKU treats much of teaching like it’s just going through the motions and filling out paperwork than actually touching students' lives, 
especially the leadership standard. In all of these areas, WKU's professors treated the standards as worthless in the real world and it was 
therefore hard for me to appreciate them on a deeper level. If assessment is important to the state, it needs to be important to WKU 
professors who are creating teachers for the state. 

There are many areas that could be fuller. We didn't learn as much about state expectations, CATS, portfolios etc. Class room technology 
was almost non existent while we struggled with useless visual basics. I think that we need to know more about curriculum maps. 

WKU should implement classes that teach behavior and time management. A student teacher should have had previous class focused 
management/organization as well as communication. I have had no leadership opportunities throughout my Western experience. I also 
believe that we need more teaching experience. I am somewhat disappointed with my Western experience. This may be because I learned 
mainly off campus. Either way, I paid the same tuition. 

There should be ideas and scenarios that could be made up and maybe different solutions to the problems during our methods courses. 
Every situation was scary and if we could get some type of advise before student teaching, I think that the student teachers would have 
more confidence in this area. 

We were not given enough knowledge on how to help collaborative students. We were also not prepared for the Praxis test and the vast 
material that was covered. 

Until I stepped out into a school was I able to communicate with parents. The parents feel that since I am not a true teacher that I had no 
business communicating grades or behavior. 

More Classroom Management education. I had no idea how to handle a classroom with unruly students when I started. 
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I didn't answer poor to any questions, but I feel MGE students should have a prior semester BEFORE student teaching inside the classroom 
to better prepare us for student teaching and our first year of teaching. 

I answered poor to a number of items in a variety of categories and rather than discuss each item individually, I will say this: My university 
education taught me nothing in regard to what it would be like to actually exist in a real life school setting. While, I was taught KY Core 
Content, Program of Studies and Teacher Work Sample left and right, I was taught nothing if On-Demands, Open Response questions, 8:1 
ratio, Thoughtful Education, ThinkLink, GRADE or GMADE. These are educational tools I was expected to be familiar with upon arriving at 
my school. Although, I was taught to write a KTIP lesson plan, I was not taught how to create a meaningful lesson. I was taught a lot of 
theory, which has little impact on real life. I have yet to hear of a school who cares that you can write a KTIP lesson plan. My English content 
classes did not even come close to addressing what English content I would be expected to teach in KY school. It is my opinion that as a 
state university in KY, you should prepare me to work in the state's schools. If I had not had the very best cooperating teacher during my 
student teaching, I would have known NOTHING. Literally, nothing. 

During my time at WKU, I was relatively pleased with my education. Even though, I asked my professors questions they could not answer, I 
trusted that they were teaching me what I needed to know. It is my opinion now, that they didn't even know what I needed to know. I do 
not blame the professors. They were attentive, and hardworking and taught me exactly was the course requirements said they would teach 
me. I think the entire program needs an overhaul. It was inadequate to say the least. 

For Standard 6: student use of technology was not part of the standards when I took my coursework at WKU; therefore, that strand was not 
addressed in the classes I took. 

For Standard 8, 9, 10: collaboration by picking a student was hard in a classroom setting. I did have to pick a student during student 
teaching, however, developing a plan, implementing the plan and reflecting on the plan was not part of the student teaching experience. 
The same for the other two standards. The WKU experience simply did not prepare me...I went through the classes before these standards 
were assessed. 

The KTIP program is a good process for new teachers to go through in concerns to preparing lesson plans and being observed. The main 
problem I encountered was the amount of paper work that goes into the process. Teachers should be focused more on teaching, how to 
develop more effective teaching strategies (for students with special needs, etc.) and focus more on the classroom management parts of 
the job. The paperwork is a little overwhelming. 

WKU needs to offer more on classroom management, time management, etc. 

Please provide courses devoted specifically to classroom management, adaptations and accommodations, and instructional decision 
making (lesson planning in particular). 

Additional training in classroom management would be beneficial. More classes on classroom technology (ie smartboards, etc) would be 
helpful. More focus on student interaction 

Need more consistency across the program. University supervisor, WKU professors, and cooperating teacher should ALL have the same 
opinion of what is important and what is not. Was pulled in way to many different ways. Should never be introduced to something 
pertaining to TWS while student teaching, it should have all been done during methods. Praxis II should be required before your begin 
student teaching. 

There needs to be more practice using technology before we go into student teaching. 

Analyzing Data-such as the analysis in the Teacher Work Sample was never addressed during methods courses and completely threw me off 
during my student teaching. 

I feel comfortable with technology, but I also think that WKU should implement and demonstrate classroom technology more, rather than 
simply assuming that everyone is familiar with it. 

The school needs to be more consistent with the expectations for students and student teachers. They should provide information about 
the teacher work sample long before methods classes and provide information on how to complete the sections. Students should also 
know what Praxis tests are required for their particular areas and should be informed that taking them prior to student teaching is a big 
help. 

One of my issues was there wasn't much prior training to collaborating with parents. I didn't know what to do in order to get in contact with 
the parent or what type of steps would be taken towards this. My supervising teacher basically ended up taking over the reins when it came 
down to this in order to make sure that the things necessary to get done was taken care of and then would tell me for future reference. I 
would have liked to have some information though in my methods classes towards this. 
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I'm not sure how to enhance the learning of all students. Some higher thinkers are bored in the class and do not want to do a different 
assignment than the other students. I would have liked a class on how to gain classroom management or behavior control. I also think that 
my experience at WKU would have been benefited from a technology course or seminar in the SMART board. Future student teachers 
would be benefited from having to have taken all parts of the PRAXIS II before student teaching. 

Middle grades program needs a class or workshop in classroom management. A class is also needed on accommodations/adaptations in 
the classroom and more on lesson planning. There needs to be more clear instruction when developing the teacher work sample and not 
changing the requirements in the middle of the semester. Organization and less stress is severely needed in this course. 

Middle Grades EDU 489 was not effective it was a waste of my time and money. This course was not well taught at all. I feel I wasted a lot of 
valuable time that could have been put to better use in my classroom at my cooperating school. It was the professor very confusing. 

  

2. Summarize the above results by Kentucky Teacher (Initial Programs) OR Program Standards 

(Advanced Programs) AND other key Conceptual Framework values.  

 

From Table 3 and Table 8: 

 

Standard 1(Academic Knowledge) 

93% of Middle grades students are scoring proficient or better on critical performances. This is 

below the unit-wide level of 94%. 

86% of MGE students on the TWS pass the standard compared to 94% for the Unit (Table 8). 

 

Standard 2 (Designs Instruction) 

95% of Middle grades students are scoring proficient or better on critical performances. This is at 

the unit-wide level 95%. 

64% of MGE students on the TWS pass the standard compared to 93% for the Unit (Table 8).  

This is a difference of 29% below the unit-wide performance. 

 

Standard 3 (Learning Climate) 

94% of Middle grades students are scoring proficient or better on critical performances. This is  

below the unit-wide level of 95%. 

 

Standard 4 (Management) 

93% of Middle grades students are scoring proficient or better on critical performances. This is 

below the unit-wide level of 94%. 

77% of MGE students on the TWS pass the standard compared to 85% for the Unit (Table 8). 

 

Standard 5 (Assessment) 

94% of Middle grades students are scoring proficient or better on critical performances. This is 

below the unit-wide level of 95%. 

86% of MGE students on the TWS pass the standard compared to 77% for the Unit (Table 8). 

 

Standard 6 (Technology) 

95% of Middle grades students are scoring proficient or better on critical performances. This is 

above the unit-wide level of 93%. 

55% of MGE students on the TWS pass the standard compared to 87% for the Unit (Table 8).  

This is a difference of 32% below the unit-wide performance. 
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Standard 7 (Reflection) 

98% of Middle grades students are scoring proficient or better on critical performances. This is 

above the unit-wide level of 96%. 

64% of MGE students on the TWS pass the standard compared to 76% for the Unit (Table 8). 

 

Standard 8 (Collaboration) 

95% of Middle grades students are scoring proficient or better on critical performances. This is 

below the unit-wide level of 96%. 

 

Standard 9 (Professional Development) 

98% of Middle grades students are scoring proficient or better on critical performances. This is 

above the unit-wide level of 95%. 

68% of MGE students on the TWS pass the standard compared to 76% for the Unit (Table 8). 

 

Standard 10 (Leadership) 

94% of Middle grades students are scoring proficient or better on critical performances. This is 

below the unit-wide level of 97%. 

 

Exit survey data from Table 11 indicate that MGE students report less satisfaction with their 

teacher preparation in each standard area than the unit as a whole.  This indicates a need for 

detailed program analysis and revision of the MGE teacher preparation program and the need for 

clarifying who is considered to be dedicated/assigned faculty within the School of Teacher 

Education. 

 

3. Summarize your efforts to report and disseminate your results (Unit/College-wide meetings, 

department/program level meetings, written reports, presentations, etc.). 

 

The Dean’s Office works in cooperation with MGE faculty to collect, analyze, and interpret this 

data.  The Electronic Portfolio system and other data management resources were the primary 

resources used to develop this report.  This report was circulated among all MGE faculty for 

review and comment. 

 

4. Summarize key discussions and/or decisions made based on assessment results: 

 

a. Describe any assessment or data collection changes you have made/will make based on 

your assessment results. 

 

In 2007-2008 report, the MGE faculty recommended that the assessment standard 5 needed to be 

better addressed through a series of experiences prior to the work sample.  In particular, 

instruction of Analysis of Student Learning (the lowest performance area for MGE on the TWS) 

is not specifically included in the required curriculum in any MGE course prior to Student 

Teaching.  In contrast, the Elementary program includes an entire practice TWS in the 

coursework prior to Student Teaching.  Therefore, formative experiences in Analysis of Student 

Learning needs to be in every MGE Methods course.  While the data in this report (2008-09) 

show some improvement, the MGE faculty believe that the efforts from the last report need to 

continue. 
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b. Describe any program curriculum or experience changes you have made/will make based 

on your assessment results. 

 

Student performance on Standard  2 is higher on the Critical Performance  than on the TWS 

performance.   64% of MGE students on the TWS pass the standard compared to 93% for the 

Unit (Table 8).  This is a difference of 29% below the unit-wide performance.  This group 

recommends an evaluation of how the Critical Performances are designed vs. how the TWS is 

designed.  In other words, do they correlate?  This reflects a need for a backwards design in 

approaching improvement on Design for Instruction in the Critical Performances and TWS. 

 

Management (Standard 4) Concerns: 

 

In 2007-2008, student comments (Table 12) and student survey data (Table 11) showed Standard 

4 (Management) as the largest discrepancy between middle grades at 3.08 compared to the unit-

wide average of 3.22 for unit-wide on a 4-point scale.  Classroom organization and management 

needs to be a focus either within the current course structure or as an additional program 

component of the Middle Grades Education Major.   

For 2008-2009, the student survey data (Table 11) showed the standards at 2.74, which is below 

the proficiency level of 3.  This shows a decrease in performance from 07-08.  Therefore, this 

standard continues to be a concern in teacher preparation. 

 

Technology (Standard 6) Concerns: 

 

For the 2007-2008 Report, student comments, data from critical performances, and TWS data 

reflect deficiencies in teacher preparation on Standard 6, Technology.  For the 2008-2009 data,  

55% of MGE students on the TWS pass the standard compared to 87% for the Unit (Table 8).  

This is a difference of 32% below the unit-wide performance.  Again, MGE student performance 

on technology continues to be a concern about technology instruction and curriculum – revising 

curriculum to be in alignment with the national technology standards. 

 

Teacher Work Sample Concerns: 

 

In 2007-2008, student comments showed a consistent pattern revealing the TWS as a negative 

issue in teacher preparation.  Students indicated that too much of their coursework is tied to the 

technical details of completing the work sample at the expense of the learning from the valuable 

pieces that are included as part of the capstone project.  In 2008-2009, we saw a discrepancy 

between critical performances and TWS where the critical performance scores are dramatically 

higher than the TWS data.  This brings to the forefront that the two are not aligned. 

 

Program Improvements: 

 

Starting in Fall 2008, WKU phased in SKyTeach, a completely new structure for training math 

and science students.  This was based on a replication grant out of UT Austin and includes a 

consortium of 13 universities.  Since that time, a SKyTeach committee has been developing 
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Critical Performances to address the needs of these new courses.  Currently, the first drafts of 

several Critical Performances are being field-tested in 3 different courses.  

 

  

c. Describe any decisions about group/individual student progress you have made/will make 

based on your assessment results. 

 

In 2007-2008, the APR committee recommended that the courses, MGE 385 and MGE 275, need 

to have distinct curriculum goals to streamline and complement the program needs with regard to 

KY Teacher Standards.  In particular, Management, Technology, Designs/Plans for Instruction, 

and Collaboration need to be definitively articulated in a scope and sequence between the two 

courses.  This still needs to be addressed. 

 

The APR committee recommends the creation of an Academic Review Panel to evaluate and 

create policies to determine program retention for students who earn more than one Critical 

Performance score at 2 or below.  The APR committee further recommends that STE create 

program policies regarding continuance in the education courses when students are below a 

stated proficiency level on Critical Performances. 

 

 


