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Secondary Education – Initial Preparation 
Annual Program Report  
Academic Year 2008-09 

October 15, 2009 
 

1. Continuous Assessment Results 
 
a. Admission Data 

 
Table 1 provides the average admission test scores and admission grade point average (GPA) of 
Secondary Education candidates approved by the Professional Education Council (PEC) for 
admission into initial teacher preparation programs during this academic year.  Before the 
Office of Teacher Services submits their names for review and approval by the PEC, candidates 
must meet minimum requirements established by the state and/or the WKU Professional 
Education Unit. 
 

Table 1. Approved Candidate Test Score Averages 
Major Code 

ACT 
PPST 
Math 

PPST 
Reading 

PPST 
Writing 

SAT 
GRE 

Composite 
Admission 

GPA 
N     Mean N     Mean N     Mean N     Mean N     Mean N     Mean N     Mean 

English 23 25           23 3.18 
Biology 5 26       1 1360   9 3.27 
Math 16 24           18 3.21 
Physics 1 33           1 3.64 
Social Studies 18 23           22 3.13 
Social Studies 4 22 1 179 1 178 1 173     6 3.25 

 
b. Course Based Assessment Data 

 
Table 2 provides the percentage of Secondary Education candidates (N = 261) scoring at each 
level of proficiency on critical performances within education courses for this academic year.  
Proficiency levels are based on a scale of 1 – Standard Not Met, 2 – Standard Partially Met, 3 – 
At Standard, and 4 – Above Standard.  

 
Table 2. CP Proficiency Level Percentages 

COURSE 1  2  3  4  

SEC-351  0% 4% 67% 29% 

SEC-352  1% 6% 44% 49% 

SEC-453  0% 8% 52% 39% 

SEC-473  0% 0% 71% 29% 

SEC-475  0% 0% 42% 58% 

SEC-477  0% 0% 0% 100% 

SEC-479  0% 0% 50% 50% 

SEC-481  5% 14% 59% 23% 
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Notice that Table 2 shows a large difference in scores in a limited number of content areas. Not 
included are physical education, agriculture, consumer and family sciences, music, and art. 
There has been an inconsistency in how faculty understanding of how to score the 1-4 
proficiency levels. Thus, we cannot totally discount the human factors into these results. This is 
a snapshot of one group in one year, so these numbers are not representative over a long 
period of time.  
 
Table 3 indicates the level of Secondary Education candidate (N = 261) proficiency across critical 
performances related to the Kentucky Teacher Standards (KTS).  Candidates receiving an overall 
rating of 3 or 4 on a CP are considered to have demonstrated proficiency on the standards 
associated with the CP.  Compared to the unit-wide (P-12) results, Secondary Education 
candidates are typically performing about the same as all education candidates in the unit.   

 
Table 3. Percent of Secondary Education Candidates Scoring Proficient on CPs by KTS* 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Secondary Ed  92% 92% 97% 89% 93% 92% 94% 95% 96% 90% 

Unit-Wide  94% 95% 95% 94% 95% 93% 96% 96% 95% 97% 
*KTS Key: 1 – Content Knowledge, 2 – Designs/Plans Instruction, 3 – Maintains Learning Climate, 4 – Implements/ 
Manages Instruction, 5 – Assessment/Evaluation, 6 – Technology, 7 – Reflection, 8 – Collaboration, 9 – Professional 
Development, 10 – Leadership 

 
Table 4 indicates the number of Secondary Education candidates (N = 12) who have scored 2 or 
lower (below proficiency) on two or more critical performances during this academic year.  The 
faculty has concerns that these students may need more than remediation.  A closer 
examination of these students’ records indicates that many of them fail to show content 
mastery and also perform poorly in education coursework.  Should the School of Teacher 
Education interview each candidate prior to allowing any student to proceed so that students 
who are not able to demonstrate adequate performance are not able to acquire certification, or 
should there be a policy that automatically establishes a review panel for candidates who score 
less than a 3 on two or more CPs? 

 
Table 4. Secondary Education Candidates Scoring Below Proficient on 2 or more CPs  

 

Student ID 
Score   

Student Count 1  2  

800539981    2 2 

800440763    2 2 

800283107  1 1 2 

800479973    2 2 

800360880    2 2 

800325137    2 2 

800425518    2 2 
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800315135    2 2 

800361146  2   2 

800520606    2 2 

800360541    3 3 

800372403    4 4 

Grand Total 3 24 27 

 
c. Clinical Experiences Data  

 
The Secondary Education program uses the following courses and experiences to evaluate 
candidate dispositions:  EDU 250, SEC 472-484, and EDU 490.  The program has identified the 
following courses and experiences where candidates report the diversity of their field 
experiences:  EDU 250, SEC 352, and SEC 472-484.  SEC 352 has been designated as the 
experience where candidates must work in settings at or above the average 11% diversity of 
the schools in the 30+ counties that represent our service area. 
 
Table 5 reports how Secondary Education candidates performed on dispositions as they 
entered and progressed through their program (N = 92) and during their student teaching 
experience (N = 58).  Students are considered “proficient” who average at 3 or higher on each 
disposition category. 
 

Table 5. Secondary Education Proficiency Rates on Unit-Wide Dispositions  

Period 
WKU Professional Education Dispositions 

Values 
Learning 

Values Personal 
Integrity 

Values 
Diversity 

Values 
Collaboration 

Values 
Professionalism 

Prior to Student Teaching 100% 100% 100% 100% 100% 
During Student Teaching 98% 100% 100% 100% 100% 

 
Over this academic year, Secondary Education candidates (N = 117) reported demographic 
information on 139 field placements with an average of 17% diversity (based on National 
Center for Education Statistics).  This diversity percentage continues to be well above the 
average 11% diversity of the schools in the 30+ counties that represent our service area.  Table 
6 reveals the percentages of field experiences with various characteristics.  Note that 
candidates could choose all the characteristics that applied for any given experience.   
 

Table 6. Percentages of Field Experience by Category Types 
Working With Students With Special Needs 

Physical 
Disability 

Learning 
Disability 

Mod/Sev 
Disability 

EBD Gifted ELL 
Visual 
Impair 

Hearing 
Impair 

Develop 
Delay 

Autism 

9% 47% 4% 28% 47% 27% 6% 3% 9% 8% 
 

Working with Diverse Students  
African American Native American Latino/Hispanic Asian American 

86% 10% 59% 46% 
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Overall, in 73% of their field experiences Secondary Education candidates reported working 
with at least one student with special needs and in 91% of their field experiences candidates 
reported working with at least one student from a diverse ethnic group.  
 

d. Culminating Assessment Data  
 

As Component 4 of the WKU Professional Education Unit Continuous Assessment Plan (CAP) 
strategy, all initial preparation candidates complete a culminating assessment of professional 
and pedagogical knowledge and skills, the Teacher Work Sample (TWS).  This assessment is also 
used to demonstrate candidates’ ability to impact P-12 student learning.  In particular, 
candidate performances on Assessment Planning and Analysis of Student Learning have been 
identified as key indicators of candidates’ ability related to student learning. 
 
Although in spring 2008 the Professional Education Council agreed that candidates who score a 
holistic score of at least “2 – Developing” are able to exit the program, for program evaluation 
purposes our goal is that at least 80% of program candidates will achieve “3 – Proficient” or 
higher.  Table 7 presents the proficiency rate for Secondary Education candidates (N = 47). 
 

Table 7. Initial Preparation TWS Proficiency Rates 
Program % Proficient 

Secondary Education 90% 
Unit-Wide 93% 

 
Because the faculty also scores TWS at the indicator level, we are able to use these scores to 
ascertain candidate success in meeting each component of the TWS.  For program evaluation 
purposes, candidates are considered successful who average at least 2.5 on a three point scale 
(1 – Not Met, 2 – Partially Met, and 3 – Met) on indicators aligned to a standard.  Table 8 
depicts the percentage of Secondary Education candidates who averaged at least 2.5 on the 
indicators for each TWS Factor:  CF – Contextual Factors, LG – Learning Goals, AP – Assessment 
Plan, DFI – Design for Instruction, IDM – Instructional Decision Making, ASL – Analysis of 
Student Learning, and RSE – Reflection and Self-Evaluation.   
 

Table 8. Initial Preparation TWS Proficiency Rates of Secondary Education Candidates 

Program 
Teacher Work Sample Components 

CF LG AP DFI IDM ASL RSE 
Secondary Ed 79% 96% 70% 96% 81% 87% 83% 
Unit-Wide 86% 98% 78% 95% 82% 78% 75% 

 
Because the TWS indicators have been aligned to Kentucky Teacher Standards, we can use 
these scores to ascertain candidate success in meeting each standard related to the TWS.  Table 
9 reports these scores as they relate to Kentucky Teacher Standards. 
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Table 9. Percentage of Secondary Education Candidates who “Passed” each Teacher Standard 

Program 
Kentucky Teacher Standards (Measured by TWS) 

1 2 4 5 6 7 9 
Secondary Ed 96% 85% 85% 79% 87% 83% 83% 
Unit-Wide 94% 93% 85% 77% 87% 76% 76% 

 
Additionally, all candidates are assessed by their university supervisors (with input from the on- 
site cooperative teacher) during their student teaching experience using observation and the 
Student Teaching Evaluation form. Table 10 reports the percentages of Secondary Education 
student teachers (N = 58) successful on each standard.  For program evaluation purposes, 
candidates are considered successful who average at least 2.5 on a three point scale (1 – Not 
Met, 2 – Partially Met, and 3 – Met) on indicators aligned to a standard.  The question here is , 
what metric is used to measure proficiency? If not TWS, is this from university supervisors who 
actually observe and KTIP students , and if so, is it more accurate than table 9? 
 

Table 10. Secondary Education Proficiency Rates by Kentucky Teacher Standards  

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Secondary Ed 100% 91% 97% 93% 84% 84% 84% 93% 93% 84% 

Unit-Wide 96% 93% 95% 88% 88% 85% 88% 92% 93% 87% 

 
e. Exit and Follow Up Data 

 
Table 11 delineates the Educational Testing Services reports of the pass rates on the Praxis II 
content exams of candidates who completed the program in the 2007-08 academic year (the 
most recent year with complete data).  The last column allows for pass rate comparison of our 
candidates to our 2006-07 results.    
 

Table 11. Pass Rates on Content Tests for Initial Teacher Preparation 

Program/Type of  Assessment 
Candidate N  

(2007-08) 
WKU  Pass Rate 

(2007-08) 
WKU Pass Rate 

(2006-07) 
BIOLOGY CONTENT KNOWLEDGE 1 100% 100%* 
ENG LANG LIT COMP CONTENT KNOW 17 94% 100% 
ENG LANG LIT COMP ESSAYS 16 88% 87% 
MATHEMATICS: CONTENT KNOWLEDGE 8 100% 86%* 
MATH PROOFS MODELS PROBLEMS PART 1 8 100% 100%* 
SOCIAL STUDIES: CONTENT KNOWLEDGE 22 100% 100% 
SOCIAL STUDIES: INTERPRET MATERIALS 22 95% 91% 

*Pass rate based on N<10 
 
Annually, the WKU Teacher Survey is sent to student teachers and alumni who potentially have 
been teaching one or more years.  For the 2008-09 academic year, out of a possible 410 student 
teachers 354 (86%) completed the survey. We acknowledge that if may be difficult for  student 
teachers to make a dispassionate assessment of their preparation during what is often a rather 
stressful time. However, this does tell us their perceptions at this given moment and worth 
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consideration.) Out of a possible 480 alumni, 106 (22%) responded. While these numbers are 
notable, we know that there is also a possibility that those who respond be persons frustrated 
in their career. completed the survey.    Below are the results for Secondary Education student 
teachers and alumni, 63 of whom responded.  Survey items requested the respondent’s 
perception of WKU preparation on each of the Kentucky Teacher Standards using a scale of 1 
“Poor,” 2 “Fair,” 3 “Good,” and 4 “Excellent.”  Standards with average scores of 3 or better 
across items were considered to demonstrate acceptable program quality.  Table 12 reports 
Secondary Education student teacher results.   
 

Table 12. Average Scores on Teacher Standards Questions for Secondary Ed Respondents 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Secondary Ed 2.9 2.9 3.1 2.8 2.7 2.8 2.8 2.5 3.3 2.6 
Unit-Wide 3.3 3.3 3.5 3.2 3.1 3.3 3.2 3.0 3.3 3.0 

 
Respondents were requested to provide comments if they answered “poor” for any item.  
There was no opportunity or encouragement to provide positive comments. We were seeking 
information that would be valuable to critique and improve our program. Therefore the 
following comments were edited for those that were most helpful in our evaluation. Table 13 
presents Secondary Education respondent comments by years of experience (0 = Student 
Teaching).  

 
Table 13. Secondary Education Respondent Comments 

Program Tch Exp Comments 

230101-English 1 

Teachers need to be given various ways to communicate with parents since we do not have 
contact with parents until student teaching, if even then. Most of us do not contact parents until 
we're actually teaching. 
 

230101-English 2 

As a whole, real world experience needs to be more of a component in the education department. 
I feel that trying to align curriculum to KY standards needs more emphasis. We are given an 
overview, but not enough practice.   

 
230101-English 
 
 
 

            1 

 
My only suggestion is to be more cut-and-dry about what classes are and aren't accepted as 
prerequisites for the education program. All advisors in other departments should be made aware 
of this.  

230101-English 
 

0 

I didn’t feel prepared to design or implement assessments. I’m also not sure how I could have 
integrated the use of technology into lessons in order to facilitate or assess student learning. 
I answered ‘Poor” in technology and feel like a few days in Methods class should be devoted to 
keeping us up to date with school technology. 
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230101-English 1 

At the beginning of my first year of teaching I felt completely ill-prepared. As a result, I really feel 
as though there could be more done to adequately prepare first year teachers. I admit that there 
is no way to duplicate a real teaching experience for someone. Until the classroom is fully yours, 
there is no way to really understand how you will function and cope with the day to day stress. 
There are, however, things that could have been done to relieve some of the other aspects of 
teaching that make this job overwhelming at times. For instance, there should be a much, much 
larger amount of time devoted to gathering resources and materials to use in a classroom. It may 
sound dumb, but I had never been taught how to use a textbook effectively or how to incorporate 
the use of a textbook's ancillary materials (I really didn't even know that it came with all of that 
stuff).  
Since so many of the teachers from Western go back to Kentucky communities, I believe that it 
would be beneficial to create a college course in secondary certification devoted to each area of 
Kentucky core content. This class would break down the often vague wording in this document 
and present materials and approaches to effectively covering each bullet of the core content. 
Future teachers walking away from a course like this would have better direction and tangible 
tools to achieve those standards set forth by the state. 

230101-English 1 

Observations - we should be in the classroom more and have more of an opportunity to design 
and implement lessons. At some point we should be able to start from the very beginning of the 
school year with a teacher to see classroom management from the beginning. 

270101-Mathematics 3 

Alternate route teacher candidates have special needs that were not addressed in this program. 
We need time to develop units and lessons (other teachers in the master's program already have 
theirs!)and this time is taken away by classroom time, long drives to Bowling Green, and what 
seems like "busy work" assigned by many (but not all) WKU professors. Time spent on homework 
for many professors was very excessive. Satisfying WKU's requirements and our school and district 
requirements meant that we were not getting adequate amounts of rest or family time for two 
solid years. Several cohort members could not handle the stress and workload and dropped out. 
That's a shame because they would have made great teachers. The Alternate Route program felt 
like going through a meat grinder and I would be very hesitant to recommend it to anyone unless 
they are single with no children. I'm glad to have a job right now but seriously question whether 
the alternate route program was worth it. 

270101-Mathematics 1 
In the teacher education program, students should have training on how to use new technology 
such as the smart board and activSlate! 

400501-Chemistry 5 

The expectations of the Alternative Route to Teaching need to be communicated better to the 
future teacher. There were so many inconsistencies and issues with the legalities of the program 
that it was a distraction to the learning process. Classroom management strategies and real life 
situations within the many schools were not communicated very well. 

450101-Social Studies 1 

I believe I would have been more prepared had I actually created more assessments prior to my 
teaching career. It would have been nice to have someone teach me how to create a multiple 
choice test, quiz, etc.  Also, I feel that the collaboration that I learned was from my student 
teaching and not because of what WKU taught me. There should be more emphasis as to what 
collaboration is and what collaboration classrooms look and act like.  I think it would have been 
good to have a class that talked very in depth about child learning abilities that I would encounter 
while teaching and exactly how to make modifications for those students. Example would be ADD, 
ADHD, autistic, etc.  I do not remember much depth in the area of higher order questioning while 
at WKU. I think that if I was told more about what it looked like and sounded like it would have 
made things easier.   

450101-Social Studies 1 

There needs to be more in class experience put into the education classes. Because the experience 
with the students is more valuable than most anything else you do. As a new teacher I had to learn 
on the fly a great deal of the time because I had not been put into many of the situations I have 
encountered in my first year. 

450101-Social Studies 1 Better preparation for test making and grading. 
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2. Summary of Results by Kentucky Teacher Standards and Other Key Conceptual Framework 
Values   
 

Examining Tables 9, 10, and 12 that outline performance proficiencies on the TWS, observed 
classroom performance, and responses to a student teaching survey, we determine that we 
need to improve coverage of assessment in our program. Currently there is not a separate 
Critical Performance on assessment.  Assessment is integrated throughout the program but we 
need to be more aware of what specifically is being covered in each course and develop a 
separate Critical Performance for the EDU 351 course, the foundation course for instructional 
planning and strategies. The Leadership Standard is somewhat lower than preferred (See Tables 
10 and 12) scoring 84% and 2.6 respectively. Collaboration is somewhat low (Table 12) at 2.5. 
Collaboration and Leadership are our more challenging standards to address considering 
limited opportunities available to our students in field placements.  However, we will make a 
continued effort to creatively review possibilities and also work with our field placement 
coordinator seeking improvements in this area. 
 
3.  Efforts to Report and Disseminate Results 
 
The report was e-mailed to faculty in secondary education for suggested changes.  A meeting of 
secondary, P-12, and 5-12 faculty members (especially methods faculty) was held to build 
awareness and consensus of CPs, field/pre-service teaching & scoring issues.  Suggested 
changes were revisited and addressed. 
 
4.  Key Discussions and/or Decisions Made Based on Assessment Results 
 

a. Assessment or Data Collection Changes Based on Assessment Results 
 

Secondary Education faculty members wonder about the validity and reliability of some of 
these Critical Performance numbers with so many different people teaching methods courses 
who have never been part of our discussions. (See the difference in numbers by the 
“independent scorers” of the TWS and the CP scores) We suggest that we look at some sample 
CPs that come out of all the various content areas. 
 
All of these charts should have numbers noted.  We recommend that they be included in the 
future.  That would also help determine if some groups are missed or not. 
 
Based on the results shown in Table 12, alumni and teacher survey scores are somewhat low.  
The program needs to investigate specific reasons for the lack of satisfaction in some graduates. 
 
Students have lower performance on the “assessment” component of the Critical Performances 
as documented by several evaluations:  70% of students passing the TWS Assessment Plan, 84% 
rating on student teacher evaluations, and 79% of students passing KTS 5 on the TWS.  
Secondary faculty will consider dropping the Professional Growth Plan Critical Performance and 
adding an Assessment Critical Performance for SEC 351 in the coming year.  



Secondary Education 2008-09 Page 9 of 9 

 
Data from graduates is too low in numbers for a most valuable critique.  We suggest a review of 
the survey, to possibly revise it, and send to graduates and ALSO to administrators to get their 
perceptions of our graduates. Since the survey is done electronically, it is essentially impossible 
to have all current emails. A postal mailing may provide a larger response although the expense 
would be substantially increased for this process. 
 
We recommend an overall review of the Critical Performance Matrix, especially related to 
Assessment and Methods instructors’ Critical Performances. 

 
b. Program Curriculum or Experiences Changes Based on Assessment Results 

 
Faculty determined that we need to decrease the number of level 1 and 2 scores on critical 
performances, all students at a level 1 will be required to resubmit their critical performance to 
at least a level 2.  Some faculty members wish to institute a system of candidate reviews that 
would examine individual candidate’s fitness to acquire certification prior to determining 
whether candidates need to resubmit Critical Performances.  This process could be 
automatically triggered whenever a candidate has a second score of “1” or “2” on his/her 
Critical Performance Portfolio.   
 
SEC faculty will review a better way to do a PGP that runs throughout the program instead of as 
a major CP for a class.  It does make sense to have an Assessment CP in 351 and the current 
instructor for that class is developing a new Critical Performance to address that need.  
 
Critical performances dealing with KTS 4 and 10 will be reviewed before the next school year as 
these are lower areas in our program.   
 
On the TWS, two areas that need to be revisited are the Assessment Plan and Contextual 
Factors.  To enhance students’ understanding of these areas, courses like SEC 351 are including 
assignments simulating the knowledge and skills that must be exhibited in these two sections. 
 

c. Decisions about Group/Individual Student Progress Based on Assessment Results 
 

The inconsistencies in students’ self-perceptions and those of mentors/observers may be 
addressed in a variety of ways.  Secondary Education faculty need to be more positive with 
students and talk about the growth process.  Faculty should not expect any student to be 
perfect on day one of teaching, nor should students expect to exhibit competencies of 
experienced teachers during their student teaching.  Perhaps we do not address the psychology 
of teaching as much as we should, particularly in the 400 level courses. In addition, the student 
teaching orientation needs to talk about this issue. We propose a meeting with the director of 
student teaching for clarity on what is currently being covered and improvements. 

 
 

 


