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Literacy MAE 
Annual Program Report  
Academic Year 2009-10 

February 21, 2011 
 

1. Continuous Assessment Results 
 
a. Admission Data 

 
Table 1 provides the average admission test scores and admission grade point average (GPA) of 
Literacy MAE candidates approved by the Professional Education Council (PEC) for admission 
into initial teacher preparation programs during this academic year.  Before the Office of 
Teacher Services submits their names for review and approval by the PEC, candidates must 
meet minimum requirements established by the state and/or the WKU Professional Education 
Unit. 
 

Table 1. Approved Candidate Test Score Averages 

Program 
ACT 

PPST 
Math 

PPST 
Reading 

PPST 
Writing 

SAT 
GRE 

Composite 
Admission 

GPA 
N     Mean N     Mean N     Mean N     Mean N     Mean N     Mean N     Mean 

Literacy MAE           5 1028 5 3.41 

 
b. Course Based Assessment Data 

 
Table 2 provides the percentage of Literacy MAE candidates (N = 11) scoring at each level of 
proficiency on critical performances within education courses for this academic year.  
Proficiency levels are based on a scale of 1 – Standard Not Met, 2 – Standard Partially Met, 3 – 
At Standard, and 4 – Above Standard.  

 
Table 2. CP Proficiency Level Percentages 

Course 1  2  3  4  
LTCY-519  

  
50% 50% 

LTCY-520  
  

75% 25% 

LTCY-521  
  

25% 75% 

LTCY-527 
 

13% 50% 38% 

LTCY-528  
  

100% 
 Grand Total 

 
7% 52% 40% 

*Percentages do not always equal 100% due to rounding. 
 

Table 3 indicates the level of Literacy MAE candidate (N = 11) proficiency across critical 
performances related to the Kentucky Teacher Standards (KTS).  Candidates receiving an overall 
rating of 3 or 4 on a CP are considered to have demonstrated proficiency on the standards 
associated with the CP.   
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Table 3. Percent of Literacy MAE Candidates Scoring Proficient on CPs by KTS 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Literacy MAE  100% 100%   100%  100% 88% 88% 88% 

*KTS Key: 1 – Content Knowledge, 2 – Designs/Plans Instruction, 3 – Maintains Learning Climate, 4 – Implements/ 
Manages Instruction, 5 – Assessment/Evaluation, 6 – Technology, 7 – Reflection, 8 – Collaboration, 9 – Professional 
Development, 10 – Leadership 

 
Table 4 indicates the number of Literacy MAE candidates (N = 11) who have scored 2 or lower 
(below proficiency) on critical performances during this academic year. 

 
Table 4. Literacy MAE Candidates Scoring Below Proficient on CPs  

Student ID 
Score 

Student Count 
1  2  

800123178 
 

X 1 
Grand Total 

 
1 1 

 
c. Clinical Experiences Data  

 
The Literacy MAE program uses the following courses and experiences to evaluate candidate 
dispositions:  LTCY 520 Clinical Course (data collected reflect students in the MAE-Literacy 
Education Program and in the EDS School Psychology program enrolled in LTCY 520.  The 
program has identified the following courses and experiences where candidates report the 
diversity of their field experiences:  LTCY 520 Clinical Course (data collected reflect students in 
the MAE-Literacy Education Program and in the EDS School Psychology program enrolled in 
LTCY 520; LTCY 521, LTCY 523, LTCY 524, LTCY 527.  LTCY 527 has been designated as the 
experience where candidates must work in settings at or above the average 11% diversity of 
the schools in the 30+ counties that represent our service area. 
 
Table 5 reports how Literacy MAE candidates performed on dispositions as they entered and 
progressed through their program (N = 13).  Students are considered “proficient” who average 
at 3 or higher on each disposition category. 
 

Table 5. Literacy MAE Proficiency Rates on Unit-Wide Dispositions  

Period 
WKU Professional Education Dispositions 

Values 
Learning 

Values Personal 
Integrity 

Values 
Diversity 

Values 
Collaboration 

Values 
Professionalism 

LTCY 520 100% 100% 100% 100% 100% 
 
Over this academic year, Literacy MAE candidates (N = 14) reported demographic information 
on one field placement with an average of 36% ethnically diverse students and 7% student with 
disabilities (based on National Center for Education Statistics and Kentucky Department of Education).  
This ethnic diversity percentage continues to be well above the average 11% diversity of the 
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schools in the 30+ counties that represent our service area.  Table 6 reveals the percentages of 
field experiences with various characteristics.  Note that candidates could choose all the 
characteristics that applied for any given experience.   
 

Table 6. Percentages of Field Experience by Category Types 
Working with Student With Special Needs 

% Candidates working with Students with Physical Impairments 0% 
% Candidates working with Students with Learning Disabilities 0% 
% Candidates working with Students with Moderate/Severe Disabilities 0% 

% Candidates working with Students with Emotional/Behavioral Disorders 0% 
% Candidates working with Gifted Students 0% 
% Candidates working with English Language Learners 0% 
% Candidates working with Students with  Visual Impairments 0% 

% Candidates working with Students with Hearing Impairments 0% 
% Candidates working with Students with Speech/Language Delays 7% 
% Candidates working with Students with Development Delays 0% 
% Candidates working with Students with Autism Spectrum Disorder 0% 

% Candidates working with Students with Other Impairments 0% 
Working with Diverse Students 

% Candidates working with African American Students 29% 
% Candidates working with Native American/American Indian Students 0% 

% Candidates working with Latino/Hispanic Students 7% 
% Candidates working with Asian Students 0% 
% Candidates working with Students with Special Needs (Aggregate) 7% 
% Candidates working with Diverse Students (Aggregate) 36% 

 
Overall, as can be seen in Table 6, in 100% of their field experiences Literacy MAE candidates 
reported working with at least one student with special needs and in 100% of their field 
experiences candidates reported working with at least one student from a diverse ethnic group.  
 

d. Culminating Assessment Data  
 

In 2009-2010 the literacy program provided extensive clinical programs and services in reading 
diagnosis, and intervention services for public schools and the community.  Graduate students 
provided one-on-one reading evaluation, diagnostic, and intervention services for a total of 19 
elementary students in a clinical setting.  In the fall assessment portion of the literacy clinic, the 
clinicians met weekly with each client for four months. In the spring, elementary students 
continued to meet weekly for four months with their clinician for intervention based on the 
assessment and diagnostic results from the fall.  Table 7 presents clinician (graduate student) 
proficiency on Kentucky Teacher Standards based on Clinical Observation forms.  Learners receiving 
reading diagnostic and intervention services in the clinic made an average gain of 1.7 reading levels 
(increased 1.7 grade levels in reading).   
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Table 7. Literacy MAE Proficiency Rates by Kentucky Teacher Standards 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Literacy MAE  100 100 100 100 100 100 100 87.5 87.5 87.5 

*KTS Key: 1 – Content Knowledge, 2 – Designs/Plans Instruction, 3 – Maintains Learning Climate, 4 – Implements/ 
Manages Instruction, 5 – Assessment/Evaluation, 6 – Technology, 7 – Reflection, 8 – Collaboration, 9 – Professional 
Development, 10 – Leadership 

 
To exit their program, graduate students in the MAE-Literacy Education program complete either a 
Thesis or Comprehensive Literacy Project (non-thesis).  Graduate students from our program 
presented at the Literacy/Library Media Summer 2010 Conference to disseminate resources and 
research findings from their Culminating Literacy Projects and thesis.  Culminating Literacy Projects 
were also shared at the school level and at WKU during professional development sessions.  Five of 
our current and past graduate students took part in professional development sessions to prepare 
literacy instructors for a freshman supplemental reading course started in summer 2009. 

 
e. Exit and Follow Up Data 

 
Annually, the Literacy MAE Graduate Survey is sent to our graduate students.  For the 2009-10 
academic year, out of a possible 6 graduate students 4 (66%) completed the survey.  Below are 
the results for Literacy MAE graduate students.  Survey items requested respondents’ 
satisfaction with their WKU preparation using scale anchors of 1 “Not Satisfied,” 3 “Somewhat 
Satisfied” and 5 “Extremely Satisfied.”   
 

Table 8. Average Scores on Teacher Standards Questions for Literacy MAE Respondents 
(Percentage of Students who are Full-Time Classroom Teachers = 100%) 

Survey Prompts 1  2 3  4 5  
Satisfaction with program     100% 
Instructional Planning     100% 
Instructional Delivery    33% 67% 
Student Assessment     100% 
Management of Literacy Instructional Settings    33% 67% 
Integration of Technology     100% 
Collaboration with Other Colleagues     100% 
Collaboration with Parents    33% 67% 
Teacher Leadership Roles     100% 
Reflective Practice    33% 67% 
Individualized Instruction     100% 
Knowledge/application of reading and writing methods     100% 
Emergent literacy     100% 
Literacy learning for diverse learners     100% 
Function quality literature children/adolescent literacy     100% 
Social, cultural, and political contexts/ literacy learning     100% 
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All students graduating in May 2010 (Exit Survey) indicated that they use the knowledge and 
skills they obtained from the MAE-Literacy program to provide better instruction for their 
students in their classrooms.  All graduating students indicated that their reading instruction 
has changed (and improved) as a result of their learning in the MAE-Literacy program.  Students 
provided examples of those changes including:  1) more expertise in selecting reading 
materials; 2) more confidence in providing individualized instruction; 3) more culturally 
responsive teaching; 4) more preparation for leadership within educational settings.   
 
2.  Summary of Results by Kentucky Teacher Standards and Other Key Conceptual Framework 

Values   
 
Summary by KTS 1:  Content Knowledge  
Critical performance scores indicate that 100% of our students scored at level 4 (on a 4 point 
scale) indicating students are able to successfully reflect content knowledge in course 
requirements.  This is reflected again in the Exit Survey with students indicating a level 4 or 5 (5 
= extremely satisfied) with their preparation in areas relating to content knowledge (B.11, B.12, 
B.14).  Students beginning our program ranked at levels 3 and 4 in their introductory course, 
LTCY 519, indicating a solid foundation to continue in the program.  In addition, scores on the 
Literacy Culminating Assessment Rubric (LCAR) indicate that 100% of students ranked at level 4 
(4 point scale) indicating this standard was met in either the Culminating Literacy Project (CLP – 
LTCY 522 and LTCY 624) or the Thesis (LTCY 599).  These results tell us that we are providing 
sound instruction in content knowledge within our MAE-Literacy Education Program.   
 
Summary by KTS 2:  Designs/Plans 
Critical performance scores for this standard indicate that 100% of our students scored at levels 
3 or 4 (on a 4 point scale).  Exit Surveys administered to students graduating in spring 2010 
indicate that all responses related to Designs/Plans (B.1, B.10, B.13) fell within levels 4 or 5 (5 = 
extremely agree) rating how confident students feel in these areas.  Scores on the Literacy 
Culminating Assessment Rubric (LCAR) indicate that 100% of students ranked either at level 3 or 
4 (4 point scale) indicating this standard was met in either the Culminating Literacy Project (CLP 
– LTCY 522 and LTCY 624) or the Thesis (LTCY 599). Additional information regarding students’ 
abilities to design and plan instruction was gathered through the following observation 
instruments:   
 
LTCY 520 – Clinical Observation Instrument  
LTCY 521 – Clinical Observation Instrument  
 
The Clinical Observation Instruments are used to assess student performance and as a means to 
provide immediate feedback to students.  These results tell us that we are providing what our 
students need in terms of designing and planning for instruction.   
 
Summary by KTS 3: Creates/Maintains Climates 
Critical performance scores indicate that 100% of our students scored at level 4 (on a 4 point 
scale) indicating students are able to successfully reflect content knowledge in course 
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requirements.  Scores on the Literacy Culminating Assessment Rubric (LCAR) indicate that 100% 
of students ranked either at level 3 or 4 (4 point scale) indicating this standard was met in 
either the Culminating Literacy Project (CLP – LTCY 522 and LTCY 624) or the Thesis (LTCY 599). 
These results tell us that we are providing what our students need in terms of creating and 
maintaining learning climates essential for student learning. 
 
Summary by KTS 4:  Implements/Manages  
Instruments used to measure this standard include the critical performance for LTCY 523 
(Learner Dimensions Case Study).  Data from spring 2010 indicate a 100% proficiency rate, with 
100% of students ranking at level 4.  These data indicate that the inclusion of the Clinical 
Evaluation for Diagnostic Reading helped us gauge student proficiency and strengthen 
instructional methods to support student learning. The Clinical Evaluation for Diagnostic 
Reading is a combination of lesson plans, observations, and reflections from each clinical 
session designed to support student growth and understanding of elements within the Learner 
Dimensions Case Study.  Scores on the Literacy Culminating Assessment Rubric (LCAR) indicate 
that 100% of students ranked either at level 3 or 4 (4 point scale) indicating this standard was 
met in either the Culminating Literacy Project (CLP – LTCY 522 and LTCY 624) or the Thesis (LTCY 
599).  These results tell us that we are providing what our students need in terms of 
implementing and managing instruction. 
 
Summary by KTS 5 – Assessment  
Instruments used to measure this standard include the critical performance for LTCY 520 
(Diagnostic Report).  Data from fall 2009 indicate a 100% proficiency rate, with 100% of 
students scoring at levels 3 or 4 on a 4 point scale. These data indicate that students are 
performing well in understanding, administering, and synthesizing formal and informal 
assessments.  The Exit Survey indicated satisfaction from all students with the assessment 
instruction (B.3) they received in the MAE-Literacy program at a level 5 (5 = extremely 
satisfied).  Scores on the Literacy Culminating Assessment Rubric (LCAR) indicate that 100% of 
students ranked either at level 3 or 4 (4 point scale) indicating this standard was met in either 
the Culminating Literacy Project (CLP – LTCY 522 and LTCY 624) or the Thesis (LTCY 599). 
Overall, the results of these assessments indicate that we are preparing our students in terms 
of the KTS for assessment.   
 
Summary by KTS 6 – Technology 
Critical performances for this standard indicate an overall 100% proficiency, with 100% scoring 
at a level 4 (4 point scale).  Additional data not reflected in the critical performance scores were 
gathered through the Web-Based Content Area Reading Strategies (WB – LTCY 524).  Scores on 
the Literacy Culminating Assessment Rubric (LCAR) indicate that 100% of students ranked either 
at level 3 or 4 (4 point scale) indicating this standard was met in either the Culminating Literacy 
Project (CLP – LTCY 522 and LTCY 624) or the Thesis (LTCY 599).  Exit Survey data reflect that 
100% of graduates believe they are prepared to integrate technology into teaching and learning 
at level 4 (prepared).  These findings indicate that we are meeting KTS 6 at a high level of 
performance.   
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Summary by KTS 7 – Reflection  
Critical performances used to measure this standard indicate that 100% of students score either 
at level 3 or 4 (4 point scale), with 25% of students ranking at level 3 and 75% at level 4.  The 
Diagnostic Journal Reflection (LTCY 520) and the Weekly Session Summaries (LTCY 524) provide 
students further opportunities to reflect on their learning and data from these instruments 
provide opportunities for instructors to assess students’ strength in being able to reflect 
critically on their own teaching and learning.  Scores on the Literacy Culminating Assessment 
Rubric (LCAR) indicate that 100% of students ranked either at level 3 or 4 (4 point scale) 
indicating this standard was met in either the Culminating Literacy Project (CLP – LTCY 522 and 
LTCY 624) or the Thesis (LTCY 599).  Additionally, instructors provide immediate feedback to 
these reflective submissions as the Diagnostic Journal Reflections and Weekly Session 
Summaries are assessed.  Exit Surveys from our recent graduates indicate 100% of students 
rating the MAE-Literacy program in terms of their preparation to “reflective practice” (B.9) at 
level 4 or 5 (5 = Extremely Satisfied).  The results of the assessment measures for KTS 7 – 
Reflection indicate that we are meeting this standard at a high level. 
 
Summary by KTS 8 – Collaboration 
Critical performance scores for this standard indicate an 87.5% proficiency level (levels 3 and 4), 
with 12.5% at level 2 (4 point scale).  Exit Survey information indicates 100% of graduates 
ranking “collaboration with other colleagues” and “collaboration with parents” (B.6, B.7) at the 
level 4 or 5 (5 = extreme satisfaction).  Scores on the Literacy Culminating Assessment Rubric 
(LCAR) indicate that 100% of students ranked either at level 3 or 4 (4 point scale) indicating this 
standard was met in either the Culminating Literacy Project (CLP – LTCY 522 and LTCY 624) or 
the Thesis (LTCY 599).  The data indicate a need to improve in this standard.  To address this 
need the Strategic Plan (SP – LTCY 527) will be restructured to focus more deliberately on 
collaboration with other colleagues. 
 
Summary by KTS 9 – Professional Development  
Critical performance scores for this standard indicate an 87.5% proficiency level (levels 3 and 4), 
with 12.5% at level 2 (4 point scale).  The “open response” question on the Exit Survey related 
to how students participate in professional development include the following responses:  
through extensive professional reading related to best practices; participating in on-line 
learning communities; through formal professional development opportunities offered through 
local school, state and national venues.  These responses are consistent with what Advanced 
Reading Professionals should be noting regarding professional development.  Scores on the 
Literacy Culminating Assessment Rubric (LCAR) indicate that 100% of students ranked either at 
level 3 or 4 (4 point scale) indicating this standard was met in either the Culminating Literacy 
Project (CLP – LTCY 522 and LTCY 624) or the Thesis (LTCY 599).  While other measures show 
strength, data from coursework (LTCY 527) indicate a need to improve in this standard.  To 
address this need the Strategic Plan (SP – LTCY 527) will more specifically include provisions for 
learners to plan for their own professional development.  Additionally, the Professional 
Development Form (PDF - LTCY 527) has been developed and is in place.   
 
Summary by KTS 10 – Leadership 



Literacy 2009-10 Page 8 of 9 

Critical performance results for this standard indicate an 87.5% proficiency level (levels 3 and 
4), with 12.5% at level 2 (4 point scale).  The Exit Survey indicates 100% of students ranking 
their preparation for leadership at level 5.  Scores on the Literacy Culminating Assessment 
Rubric (LCAR) indicate that 100% of students ranked either at level 3 or 4 (4 point scale) 
indicating this standard was met in either the Culminating Literacy Project (CLP – LTCY 522 and 
LTCY 624) or the Thesis (LTCY 599).  The Diagnostic Report (DR - LTCY 520) and the Intervention 
Report (IR - LTCY 521) provide students with additional opportunities to develop and 
strengthen leadership qualities as literacy professionals.  Both reports are assessed with 
feedback provided to students and overall scores used to determine students’ leadership skills 
strengths and weaknesses.  While students score well on the course-based assessments (DR, IR) 
and indicators from the Exit Survey were strong, the Critical Performance scores show areas of 
need.  To address these needs, more specific focus on leadership was incorporated in LTCY 520, 
LTCY 521, LTCY 524, and LTCY 527 to prepare students more specifically for leadership roles as 
Advanced Reading Professionals.   
 
3.  Efforts to Report and Disseminate Results 
 
In the spring of 2009 the LTCY faculty met and reviewed all assessment data in relation to 
Kentucky Teacher and International Reading Association standards. During these meeting 
faculty made suggestions for reporting and improving reports and disseminating results.  The 
LTCY program webpage has been updated to reflect program changes, a monthly newsletter 
highlighting successes in our program (including highlighting our students’ successes), and a 
webpage will be developed to share the newsletter electronically to reach a large audience.   
 
The LTCY faculty plans to review these results with the LTCY Advisory Council at the fall 2009 
meeting. Suggestions for improvement and other ways to gather data will be discussed with the 
practitioners, students and faculty who comprise the advisory council.  
 
4.  Key Discussions and/or Decisions Made Based on Assessment Results 
 

a. Assessment or Data Collection Changes Based on Assessment Results 
 
• Continuation of Field Summary Form to track location and student populations being served 

in Clinical and field experiences (LTCY 520, LTCY 521, LTCY 527) 
• Continuation of the Professional Development Form in LTCY 527 
• Continuation of Graduate Exit Survey (http://www.pampetty.com/gradsurvey.htm) and 

mid/post surveys for graduate courses (http://www.pampetty.com/surveygeneral.htm)   
• Completion of development of on-line sections of current courses within the MAE-Literacy 

Education program 
 

b. Program Curriculum or Experiences Changes Based on Assessment Results 
 
• Continue to enhance LTCY 528 to focus more deeply on research methodology  

http://www.pampetty.com/gradsurvey.htm�
http://www.pampetty.com/surveygeneral.htm�
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• Leadership focus enhanced in LTCY 520, LTCY 521, LTCY 524, and LTCY 527 to prepare 
students more specifically for leadership roles as Advanced Reading Professionals.   

• Addition of alignment with Kentucky Core Academic Standards within each course in the 
MAE-Literacy program.  

 
c. Decisions about Group/Individual Student Progress Based on Assessment Results 

 
With access to data from the Electronic Portfolio System we are now able to gauge individual 
student progress and to be alerted to problems within courses or deficiencies related to 
standards.  This information enables Literacy faculty to provide more one-on-one feedback to 
students, to advise students toward certain courses that will help enhance their progress in the 
MAE-Literacy program, and put support systems in place for students who have one or more 
critical performances scoring below level 3.  Once students who are struggling with critical 
performances are identified, a system of scaffolds is put into place to facilitate individual 
student growth, development and success within the program.  Additionally, there are three 
“check points” built into the MAE-Literacy assessment plan:  1) after students complete LTCY 
520 they must be recommended to the Literacy Faculty as capable candidates to enroll in LTCY 
521; 2) after students complete LTCY 528 they must be recommended to the Literacy Faculty as 
capable candidates for enrollment in the thesis (LTCY 599) or Comprehensive Literacy Project 
(LTCY 522, LTCY 624); and 3) after students complete their thesis (LTCY 599) or Comprehensive 
Literacy Project (LTCY 522, LTCY 624) they  must be recommended to the Literacy Faculty as 
candidates for graduation from the MAE-Literacy program.   
 


