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Elementary Education – Initial Preparation 
Annual Program Report  
Academic Year 2009-10 

September 20, 2010 
 

1. Continuous Assessment Results 
 
a. Admission Data 

 
Table 1 provides the average admission test scores and admission grade point average (GPA) of 
Elementary Education candidates approved by the Professional Education Council (PEC) for 
admission into initial teacher preparation programs during this academic year.  Before the 
Office of Teacher Services submits their names for review and approval by the PEC, candidates 
must meet minimum requirements established by the state and/or the WKU Professional 
Education Unit. 
 

Table 1. Approved Candidate Test Score Averages 

Program 
ACT 

PPST 
Math 

PPST 
Reading 

PPST 
Writing 

SAT 
GRE 

Composite 
Admission 

GPA 
N     Mean N     Mean N     Mean N     Mean N     Mean N     Mean N     Mean 

Elementary 
Education 

133 23 9 178 10 176 9 174 5 1340   175 3.28 

 
b. Course Based Assessment Data 

 
Table 2 provides the percentage of Elementary Education candidates (N = 777) scoring at each 
level of proficiency on critical performances within education courses for this academic year.  
Proficiency levels are based on a scale of 1 – Standard Not Met, 2 – Standard Partially Met, 3 – 
At Standard, and 4 – Above Standard.  

 
Table 2. CP Proficiency Level Percentages 

Course 1  2  3  4  
ED-201 0% 8% 76% 16% 
EDU-250  0% 1% 63% 36% 
EDU-489 0% 3% 63% 35% 
ELED-345 0% 1% 84% 15% 
ELED-355 1% 2% 65% 33% 
ELED-365 0% 2% 69% 28% 
ELED-405 0% 0% 67% 33% 
ELED-406 0% 1% 77% 21% 
ELED-407 0% 1% 59% 40% 
ELED-465 0% 1% 85% 14% 
EXED-330 0% 1% 33% 65% 
EXED-331 0% 0% 0% 100% 
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Course 1  2  3  4  
EXED-333 0% 0% 0% 100% 
EXED-334 0% 0% 100% 0% 
EXED-415 0% 0% 0% 100% 
EXED-416 0% 0% 100% 0% 
EXED-417 0% 0% 100% 0% 
EXED-418 0% 0% 0% 100% 
EXED-419 0% 0% 50% 50% 
EXED-422 0% 0% 0% 100% 
EXED-430 0% 0% 0% 100% 
EXED-431 0% 0% 0% 100% 
EXED-432 0% 0% 0% 100% 
EXED-434 0% 0% 100% 0% 
IECE-321 0% 0% 71% 29% 
IECE-322 0% 0% 100% 0% 
IECE-323 0% 0% 0% 100% 
IECE-324 0% 0% 50% 50% 
IECE-325 0% 0% 0% 100% 
LME-318 0% 0% 88% 12% 
LME-318  0% 1% 57% 42% 
LME-407 0% 0% 57% 43% 
LME-410 0% 0% 0% 100% 
LME-445 0% 0% 0% 100% 
LTCY-310 33% 33% 33% 0% 
LTCY-320 0% 3% 69% 28% 
LTCY-420 1% 3% 43% 52% 
LTCY-421 0% 50% 50% 0% 
LTCY-444 0% 0% 100% 0% 
MGE-275 0% 4% 40% 56% 
MGE-385 0% 0% 100% 0% 
PSY-310 3% 3% 13% 82% 
SEC-351 17% 0% 50% 33% 
SEC-352 0% 0% 100% 0% 

Grand Total 0% 2% 65% 33% 
 
Table 3 indicates the level of Elementary Education candidate (N = 775) proficiency across 
critical performances related to the Kentucky Teacher Standards (KTS).  Candidates receiving an 
overall rating of 3 or 4 on a CP are considered to have demonstrated proficiency on the 
standards associated with the CP.  Compared to the unit-wide results, Elementary Education 
candidates are typically performing above average.   
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Table 3. Percent of Elementary Education Candidates Scoring Proficient on CPs by KTS 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Elementary 
Education 

 
98% 98% 97% 97% 98% 99% 98% 98% 97% 

 
100% 

Unit-Wide 95% 90% 93% 88% 84% 94% 86% 93% 96% 89% 
*KTS Key: 1 – Content Knowledge, 2 – Designs/Plans Instruction, 3 – Maintains Learning Climate, 4 – Implements/ 
Manages Instruction, 5 – Assessment/Evaluation, 6 – Technology, 7 – Reflection, 8 – Collaboration, 9 – Professional 
Development, 10 – Leadership 

 
Table 4 indicates the number of Elementary Education candidates (N = 100 who have scored 2 
or lower (below proficiency) on critical performances during this academic year. 

 
Table 4. Elementary Education Candidates Scoring Below Proficient on CPs  

Student ID 
Score 

Student Count 
1  2  

800364303 1 3 4 
800377863 1 1 2 
800437590 

 
1 1 

800443271 1 1 2 
800448244 

 
1 1 

800452743 
 

1 1 
800480627 

 
1 1 

800491513 
 

1 1 
800509064 1 

 
1 

800518882 
 

1 1 
800009503 

 
1 1 

800024662 1 2 3 
800052194 1 

 
1 

800081628 
 

1 1 
800092709 1 

 
1 

800125523 
 

1 1 
800140794 

 
1 1 

800155487 
 

1 1 
800157482 

 
2 2 

800199466 
 

1 1 
800210157 1 1 2 
800239195 

 
1 1 

800279063 1 2 3 
800306958 

 
1 1 

800308851 
 

1 1 
800317972 

 
1 1 

800320799 
 

1 1 
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800348794 
 

1 1 
800357409 

 
1 1 

800363921 
 

1 1 
800365812 

 
1 1 

800370526 
 

1 1 
800370602 

 
3 3 

800373827 
 

1 1 
800408470 

 
1 1 

800417821 2 
 

2 
800418258 

 
1 1 

800420125 
 

1 1 
800420138 1 1 2 
800424970 

 
1 1 

800430119 
 

2 2 
800430597 

 
1 1 

800436636 
 

1 1 
800438957 

 
1 1 

800440349 
 

1 1 
800440438 1 1 2 
800444600 

 
3 3 

800447552 
 

1 1 
800456134 

 
3 3 

800476545 
 

1 1 
800477755 1 

 
1 

800478958 
 

2 2 
800486293 

 
1 1 

800495266 
 

2 2 
800500567 

 
1 1 

800500710 
 

1 1 
800505643 

 
1 1 

800509116 
 

1 1 
800509512 

 
1 1 

800509880 
 

1 1 
800528975 

 
1 1 

800533540 
 

1 1 
800535231 

 
1 1 

800537710 1 
 

1 
800538839 

 
5 5 

800539259 
 

1 1 
800543579 1 

 
1 

800543613 
 

1 1 
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800564556 
 

1 1 
800574440 1 

 
1 

800592296 
 

1 1 
800698536 

 
1 1 

800698798 
 

1 1 
Grand Total 17 83 100 

 
c. Clinical Experiences Data  

The Elementary Education program uses the following courses and experiences to evaluate 
candidate dispositions:  EDU 250, ELED 365, and EDU 490. The program has identified the 
following courses and experiences where candidates report the diversity of their field 
experiences:  EDU 250, ELED 345, LTCY 420, Block 1 and Block II.  LTCY 420 has been designated 
as the experience where candidates must work in settings at or above the average 11% 
diversity of the schools in the 30+ counties that represent our service area. 
 
Table 5 reports how Elementary Education candidates performed on dispositions as they 
entered and progressed through their program (N = 484) and during their student teaching 
experience (N = 191).  Students are considered “proficient” who average at 3 or higher on each 
disposition category. 
 

Table 5. Elementary Education Proficiency Rates on Unit-Wide Dispositions  

Period 
WKU Professional Education Dispositions 

Values 
Learning 

Values Personal 
Integrity 

Values 
Diversity 

Values 
Collaboration 

Values 
Professionalism 

Prior to Student Teaching 99% 100% 100% 100% 99% 
During Student Teaching 99% 100% 100% 100% 99% 

 
Over this academic year, Elementary Education candidates (N = 397) reported demographic 
information on 476 field placements with an average of 15% ethnically diverse students, 46% 
students on free/reduced lunch, and 19% student with disabilities (based on National Center for 
Education Statistics and Kentucky Department of Education).  This ethnic diversity percentage 
continues to be well above the average 11% diversity of the schools in the 30+ counties that 
represent our service area.  Table 6 reveals the percentages of field experiences with various 
characteristics.  Note that candidates could choose all the characteristics that applied for any 
given experience.   
 

Table 6. Percentages of Field Experience by Category Types 
Working with Student With Special Needs 

% Candidates working with Students with Physical Impairments 12% 
% Candidates working with Students with Learning Disabilities 56% 
% Candidates working with Students with Moderate/Severe Disabilities 10% 
% Candidates working with Students with Emotional/Behavioral Disorders 31% 

% Candidates working with Gifted Students 45% 
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% Candidates working with English Language Learners 34% 

% Candidates working with Students with  Visual Impairments 9% 
% Candidates working with Students with Hearing Impairments 7% 
% Candidates working with Students with Speech/Language Delays 37% 
% Candidates working with Students with Development Delays 16% 

% Candidates working with Students with Autism Spectrum Disorder 17% 
% Candidates working with Students with Other Impairments 7% 

Working with Diverse Students 
% Candidates working with African American Students 83% 

% Candidates working with Native American/American Indian Students 9% 
% Candidates working with Latino/Hispanic Students 64% 
% Candidates working with Asian Students 34% 
% Candidates working with Students with Special Needs (Aggregate) 86% 

% Candidates working with Diverse Students (Aggregate) 90% 
 
Overall, as can be seen in Table 6, in 91% of their field experiences Elementary Education 
candidates reported working with at least one student with special needs and in 94% of their 
field experiences candidates reported working with at least one student from a diverse ethnic 
group.  
 

d. Culminating Assessment Data  
 

As Component 4 of the WKU Professional Education Unit Continuous Assessment Plan (CAP) 
strategy, all initial preparation candidates complete a culminating assessment of professional 
and pedagogical knowledge and skills, the Teacher Work Sample (TWS).  This assessment is also 
used to demonstrate candidates’ ability to impact P-12 student learning.  In particular, 
candidate performances on Assessment Planning and Analysis of Student Learning have been 
identified as key indicators of candidates’ ability related to student learning. 
 
Although in spring 2008 the Professional Education Council agreed that candidates who score a 
holistic score of at least “2 – Developing” are able to exit the program, for program evaluation 
purposes our goal is that at least 80% of program candidates will achieve “3 – Proficient” or 
higher.  Table 7 presents the proficiency rate for Elementary Education candidates (N = 172). 
 

Table 7. Initial Preparation TWS Proficiency Rates 
Program % Proficient 

Elementary Education 98% 
Unit-Wide 99% 

 
Because the faculty also scores TWS at the indicator level, we are able to use these scores to 
ascertain candidate success in meeting each component of the TWS.  For program evaluation 
purposes, candidates are considered successful who average at least 2.5 on a three point scale 
(1 – Not Met, 2 – Partially Met, and 3 – Met) on indicators aligned to a standard.  Table 8 
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depicts the percentage of Elementary Education candidates who averaged at least 2.5 on the 
indicators for each TWS Factor:  CF – Contextual Factors, LG – Learning Goals, AP – Assessment 
Plan, DFI – Design for Instruction, IDM – Instructional Decision Making, ASL – Analysis of 
Student Learning, and RSE – Reflection and Self-Evaluation.   
 

Table 8. Initial Preparation TWS Proficiency Rates of Elementary Education Candidates 

Program 
Teacher Work Sample Components 

CF LG AP DFI IDM ASL RSE 
Elementary 
Education 98% 98% 85% 98% 95% 89% 97% 
Unit-Wide 96% 98% 91% 98% 94% 87% 93% 

 
Because the TWS indicators have been aligned to Kentucky Teacher Standards, we can use 
these scores to ascertain candidate success in meeting each standard related to the TWS.  Table 
9 reports these scores as they relate to Kentucky Teacher Standards. 

 
Table 9. Percentage of Elementary Education Candidates who “Passed” each Teacher Standard 

Program 
Kentucky Teacher Standards (Measured by TWS) 

1 2 4 5 6 7 9 
Elementary 
Education 97% 98% 95% 86% 94% 97% 95% 
Unit-Wide 97% 98% 95% 90% 96% 95% 91% 

 
Additionally, all candidates are assessed during their student teaching experience using the 
Student Teaching Evaluation form.  Table 10 reports the percentages of Elementary Education 
student teachers (N = 191) successful on each standard.  For program evaluation purposes, 
candidates are considered successful who average at least 2.5 on a three point scale (1 – Not 
Met, 2 – Partially Met, and 3 – Met) on indicators aligned to a standard.   
 

Table 10. Elementary Education Proficiency Rates by Kentucky Teacher Standards  

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Elementary 
Education 

 
97% 93% 97% 93% 89% 97% 91% 96% 98% 

 
94% 

Unit-Wide 95% 90% 93% 88% 84% 94% 86% 93% 96% 89% 

 
e. Exit and Follow Up Data 

Table 11 delineates the Educational Testing Services reports of the pass rates on the Praxis II 
content exams of candidates (N=189) who completed the program in the 2008-9 academic year 
(the most recent year with complete data).  The last column allows for pass rate comparison of 
our candidates to our 2007-08 results.   
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Table 11. Pass Rates on Content Tests for Initial Teacher Preparation 

Program/Type of  Assessment 
Candidate N  

(2008-09) 
WKU  Pass Rate 

(2008-09) 
WKU Pass Rate 

(2007-08) 
Overall Academic Content Area Exam Statistics: 540 97% 96% 

ELEMENTARY ED CONTENT KNOWLEDGE 189 99% 94% 
 
Annually, the WKU Teacher Survey is sent to student teachers and alumni who potentially have 
been teaching one or more years.  For the 2009-10 academic year, out of a possible 419 student 
teachers 410 (98%) completed the survey; out of a possible 1521 alumni, 217(14%) completed 
the survey.  Below are the results for Elementary Education student teachers and alumni, 283 
of whom responded.  Survey items requested the respondent’s perception of WKU preparation 
on each of the Kentucky Teacher Standards using a scale of 1 “Poor,” 2 “Fair,” 3 “Good,” and 4 
“Excellent.”  Standards with average scores of 3 or better across items were considered to 
demonstrate acceptable program quality.  Table 12 reports Elementary Education survey 
results.   
 

Table 12. Average Scores on Teacher Standards Questions for Elementary Education 
Respondents 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Elementary 
Education 3.47 3.56 3.66 3.42 3.37 3.41 3.54 3.24 3.38 3.26 
Unit-Wide 3.34 3.33 3.54 3.28 3.20 3.30 3.29 3.10 3.32 3.10 

 
Respondents were also able to provide comments if they answered “poor” for any item.  Table 
13 presents Elementary Education respondent comments by years of experience (0 = Student 
Teaching).  

 
Table 13. Elementary Education Respondent Comments 

tch exp Comments 
0 collaboration is one standard that I do not feel was addressed very much in the previous semesters. I feel that overall I was pretty 

well prepared for student teaching. One suggestion would be to focus a little more on writing. We worked with open responses 
but did not have very much instruction with on-demand writing. It has been a struggle for me to help teach this in the classroom. 

0 I believe more verbal reflection among classmates instead of all the written reflection we were required to do. We could have 
reflected more and learned more from the personal connections of others in varying grade levels. 

0 I did not answer poor to any of the above questions. I feel that WKU have done an Excellent job preparing me to be a professional 
educator. I do feel that WKU could have included more information about teaching gifted students. 

0 I feel that as block student at WKU my time would have been used better in a classroom with other teachers and helping those 
teachers teach. After student teaching I know I learned more in one semester than in the rest of my time on campus. My 
suggestion is to allow block students more time in the classroom so they don't become overwhelmed when they start student 
teaching. 

0 I felt fairly prepared entering student teaching in most areas. However, I did not feel prepared in the areas of time and materials 
management and using technology to plan instruction and assess students. I felt prepared to use technology during instruction, 
but not in these ways. There was very little mentioned about management other than behavior. 

0 On standard IX I think there needs to be improvement in the program. It was not until student teaching that I understood what a 
professional growth plan consisted of. We never discussed any material about a professional growth plan. 

0 Overall I felt prepared for my student teaching experience; however I feel that I was not prepared to teach some subject areas 
such as Reading and Writing. In Kentucky, Writing is emphasized in fourth and fifth grade. I was completely thrown into fifth 
grade Writing and felt that I didn't have a clue about what to do. My coordinating teacher was a great help, but I wish I would 
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have had more background with Writing. I felt semi- comfortable with Reading since I had taken three English courses at WKU, 
but I didn't feel too prepared to teach Reading. 

0 
The education program at WKU is excellent, but I do wish that I could have spent more time in the schools. I feel this would 
better prepare more student in the future. 

0 
I never heard the words "Professional Growth Plan" until I began student teaching. No one addressed how to create a PGP. I was 
just told to do one and given a template. I never really got any feedback on it, either. 

0 WKU has provided me an outstanding education and it was proven throughout my student teaching career. 

0 

Standard 9 was a problem for me because I had not been taught how to make a professional growth plan or all the things that go 
into it. They could have block students take a self assessment and create a professional growth plan so they will know how to 
properly do this. Also, leadership was a problem this was not taught and they could give examples of of things that student 
teachers could do in the school for leadership. Lastly, I don't remember ever being taught a proper way to communicate student 
learning with the parents other than phone calls or notes home. This could be something that could be talked about more in 
classes. 

0 

During my student teaching experiences, I believe that a key factor that was not taught during my elementary education courses 
was how to "teach writing". Even though we completed Literacy courses, there was not direct instruction related to "teaching 
writing". As a result, I feel as though I was not prepared to teach writing to my fourth grade students. Another key factor that 
would benefit future Block students is to allow the students more hands-on experiences within the classroom instead of having 
several class meetings. A suggestion is to collaborate online to allow more days in the field.  Other than these two factors, I have 
enjoyed my experience as an elementary educator with WKU. 

0 

For Standard 6: Implementing Technology, I do not feel like my peers and I were prepared to use new technologies found in 
public schools (Smart Boards, Document Cameras, etc.). That being said, I do not believe it is the fault of WKU Professors. In our 
assignments, we were required to use these technologies; however, we had no training at the university to prepare us to use 
them in the field because WKU does not have some of these devices. If my parents had not been teachers and willing to let me 
practice on my own time with their Smart/Interwrite Boards, I would have had a difficult time adjusting to them in the field. 

0 Western has done a wonderful job at preparing me to be a teacher! 
0 I will soon complete student teaching and in no way have I learned anything about laws regarding education! 

0 
Discuss more of a lower scale of collaboration. Maybe individual student collaboration. Also, different ways to implement 
tecknology and perform these tasks for expeirence. 

0 

I feel that the teacher education program at WKU could have better prepared me to use the technology that is available to 
teachers in the classroom. I also feel that the program needs to better prepare their future teachers for designing assessments 
that meet the higher levels of Bloom's Taxonomy. Lastly, I feel that the progrm should have put a little more focus on the areas of 
designing instruction to meet the needs of diverse learners. 

0 
Students should recieve more hands on time in an actual classroom before getting to student teaching. That is the point where I 
learned the most. 

1 
Demonstrate instructional strategies that are appropriate for content and contribute to student learning - Content being writing. I 
was not prepared to walk out and into a 4th grade classroom and teach writing. This has been my toughest challenge this year. 

0 
I feel that the TWS is unrealistic as to what teachers really do in terms of use of student data. I believe that a more realistic use of 
the TWS would be ideal. Also, as far as time restraints go, I feel that we would benefit from discussing how to get information 
across in time constraints on top of hands on experiments, etc. 

0 
I feel that Elementary Education majors need an entire course on Classroom Management. There was not enough instruction 
time on how to implement behavior strategies in the classroom. I feel this would help prepare teachers for what to expect as they 
teach! 

2 
I felt "shortchanged" in being prepared for the special area field, especially when compared to teachers who graduated from 
other colleges or universities. Too many classes were online, and not enough "traditional" classes. Many of us are still used to 
being taught in a classroom, not having to learn online. 

3 

After graduation, I was very prepared to write KTIP lesson plans and ready to create my portfolio during KTIP. However, I do not 
think the main goal should have been preparing lesson plans but preparing new teachers to take on a classroom full of students... 
Students that have different life styles and learning techniques. After KTIP was completed, I have never prepared another lesson 
plan like that because principals require different kinds. I also never got to show off the portfolio I worked so hard on because in 
an interview, people dont have time to look at all the valuable information that has been placed in there. I would have rather 
learned how to work more hands on with students to learn reading and math. I would have rather learned more ways to use 
manipulatives to teach and make learning more fun! 

1 

For the portions answered with poor it was not a direct reflection on the teaching. It was more directed towards not having the 
experience. I believe being in the classroom more and being engaged with the students, faculty, parents, and community will only 
help in preparation for what teachers will have to go through while teaching. Classes only go so far and then you have to rely on 
experience. Being in the classroom and student teaching for a semester is not enough to get the real world application teachers 
need before the school year starts. 
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1 
I did not have experience collaborating with colleagues, such as Special Ed. teachers or ELL teachers. Although I collaborated with 
many teachers, I never collaborated and DESIGNED A PLAN with Special Ed. teachers or ELL teachers. 

1 

I feel like we learned a lot of research, but never practical every day stuff. For example, I don't feel like we ever really taught how 
to plan a unit, instead just expected to figure it out. When you have never done these things before, it is hard to complete and 
still maintain your GPA. I would love to see Western teach more about lesson planning, and provide more ideas for teachers in 
different grades. 

1 

I really wish that I had had more "field" experience prior to Student Teaching. By that point in my degree program I was already 
to the point that I had put in 4 and a half years toward the program and in theory, should have been well prepared to begin a 
teaching career. I wish that I could say that I was well prepared and ready to begin a teaching career at that point in my degree 
program, but I was not. I think even more "field" experience would provide more hands-on work with students and would give 
candidates a better idea of what to actually expect in a real classroom setting. Classes on teaching theories are needed, but 
without the hands-on practice in an actual classroom, it's extrememly hard to know what to expect until you are put in a "real 
life" situation. 

1 

I do technology integration into the classroom at my school as well as Response to Intervention (RTI), and frankly, the education 
professors at WKU are not up to date on what is considered technology in the classroom. I have worked with several student 
teachers who felt they have been completely unprepared for integrating technology into the curriculum. Overall, I am better 
prepared for classroom than if I had not gotten my teaching certification, but the state itself is moving towards Virtual 
classrooms, paperless classes, and "green" ideas. I would recommend that your professors be asked to do continuing education 
into current technology trends. There are classrooms that use Apple Ipod Touches, Iphones, netbooks, podcasts, photostories, 
digital storytelling, blogging, digital citizenship. For example, the state does not recognize Power Point as Technology in the 
classroom unless the student created it. We have moved from school 1.0 tools to school 2.0 tools (interactive) 

3 I think student teach shoul be in the fall and spring. Teachers need to see how to prepare for the year as well as end the year. 

2 

It would have been beneficial to have some examples on how to set up a classroom that is conducive to student learning. I feel 
that I learned how to create formal and summative assessments only when I began teaching. Information on how to create a 
valid assessment was not fully shared when I was a student as well as reflececting on that data to fully understands what that 
means. Another area that lacked prepartion was differentiation. Knowledge on how to differentiate for specific learning needs 
would have been helpful and how to accommodate for the learning needs in the classroom. 

0 
I feel that the areas that I am not confident about in teaching are those that come with experience, such as adapting lessons that 
were meant for older students, so that younger students may understand them, using visuals, etc. 

1 

My experience at WKU was a very positive one. I have heard from all experienced teachers (whether WKU grads or not) that 
nothing truly prepares you for your first year teaching. I agree. The areas that I struggle with are classroom management and 
assessments. I feel more time should be devoted to teaching future teachers classroom management techniques and various 
ways of assessing students. I do feel WKU did prepare me well for teaching. 

5 

I did not answer "poor" to any of the above items, but I thought the weakest section was the one regarding assessment. I felt like 
the elementary education undergraduate program never got in depth with assessment. We were just taught the basics of 
assessment. Then when I went to MTSU for my M.Ed. in Curriculum and Instruction, that was the only topic I was behind in. We 
had to take a class on assessment on the graduate level, and students who went to MTSU for undergrad knew much more than I 
did about assessment because they had an undergraduate class designed for it as well. I can honestly say that was the only item 
WKU did not prepare me for. Everything else I felt like I was much more prepared and knew much more than the students who 
went to MTSU for undergrad. Therefore, I am thankful I chose WKU's education program. 

1 

When designing lesson plans, make it more realistic. In the program, we would plan one 30-40 minute GREAT lesson. However, 
that's for one class out of one day. It really doesn't prepare you for the daily planning you will do as a teacher. I also feel very 
poorly prepared in the assessment field. There is very little work with how to create a good assessment and how to make 
appropriate adaptations for diverse learners. Lastly, I was so lost when it came to actually collaborating in my KTIP year, because 
it was so different from how you were expected to collaborate in student teaching. There needs to be more of an explanation 
about how to involve all parties in the collaborative effort. 

0 
The college did not prepare me at all to fill out a professional growth plan, not was I prepared for any type of leadership role 
within the school/community/education. 

3 

I am an example of the many students that enroll at WKU which live in TN, Sumner County. WKU provided me with excellent 
knowledge in all areas of planning curriculum, but even during my student teaching, I did not learn "the TN way." Once I 
graduated and started teaching in TN, I had a lot to learn. There is enough of a learning curve the first year than to also be 
learning the standards and requirements for TN. Given the large number of students which attend WKU from TN, I think that 
atleast during student teaching, students should be receiving instruction about the differences between KY and TN teaching 
requirements. As a student, I learned about supporting student diversity and address individual needs. I do feel that WKU is 
missing the mark here. WKU offers an exemplary program for educators, but I do feel that doing a better job at bridging this gap 
with this large niche of students would only strengthen Western's offering. 

1 
It is so hard to prepare anybody for the teaching profession. There are so many things that happen that are beyond control and 
all preparation. 
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1 

It would be helpful if you were given more tips on how to adapt your instruction to meet the needs of all types of learners (EBD, 
FMD, ESL, Gifted and talented- this is especially important, because it is grazed over in the program and the tips were not clear, 
and how to best choose students for collaborative learning classes). These things were not gone over very much in the program 
and it is now very important to me in my everyday classroom. I feel more preparation for future teachers in this area is important. 

1 

I have been given a great foundation for my educational career through WKU. However, after my first year of teaching, I have 
realized that I was not taught how to "teach" writing, nor was I given any strategies for teaching writing. I also feel that I was not 
given any teaching strategies for reading as well. These have been the two things that I have struggled with the most during my 
first year of teaching. I feel that I was throughly prepared for teaching in every area except these two. I also feel that every 
professor should be on the same page as far as writing lesson plans. Every semester I had to learn how to write lesson plans a 
different way. In my opinion, I believe that all professors should use the teacher internship templates for all of their classes. This 
would eliminate the different ideas of what a lesson plan should look like and it will also prepare students for what they will be 
doing during their first year of teaching with the internship. Thank you. 

3 

I felt well-prepared to teach upon graduating WKU with my Bachelor's degree, and my Master's program was enhanced based on 
my undergraduate studies. However, I STILL feel deficient in many content areas. The general education required of Elementary 
Education majors simply doesn't suffice for teaching, when a conceptual understanding is required. Math is taught through an 
intensive three-course study- why aren't the other subject areas? Particularly, Reading! More attention also should be given to 
Science. Wouldn't it make sense to teach the teachers the content they will be responsible for in their classrooms? 

1 
My first year would have been EVEN better if I had some idea of how to organize a room. It took me a long time to develop a 
system of organization for student work, incoming and outgoing mail, meetings, and all scheduling in general. 

1 
I wish that we would have had more instruction on how to teach writing. Open Responses are so important, however, I don't ever 
remember receiving any instruction on how to teach kids how to write them or grade them during my block experience. This was 
definately the hardest part of the beginning of my teaching experience. 

1 Thank you for preparing me for my teaching career, it's amazing. 

0 
I don't know that student teaching is something that I could have been more prepared for, it is something that you have to 
experience. 

0 
I just feel that Western could have incorporated into their instruction more ideas concerning how to use technology to assess 
student learning. 

0 
More observation of master teachers who are excel teachers or national award winners. Teachers who have proved that they are 
the best. Less focus on writing 20 page lesson plans and more focus on the actual "how" of getting in front of the students and 
knowing how to start the lesson, what to say, how to transition, how to close. 

0 More field experience. 

0 
I think that many of the future teachers would benefit from a time management/classroom management course. As a student 
completing student teaching, I had a difficult time with classroom management and time management at the beginning of the 
student teaching semester. 

0 

It would be better if Pre-block, Block 1, and Block 2 teachers built more on what one another is teaching. It seemed that every 
semester we were told to "wipe the slate clean" or "forget what Mrs. (insert name) told you because we're doing it differently." 
These courses should build on one another. When I have had 3 semesters of education classes, I don't expect to hear "Forget 
everything you learned last semester", but I did. This was very difficult and confusing. 

0 
I feel as if WKU could provide better explanations as to how to design a professional growth plan by including the construction of 
one during Block II. 

1 
WKU didn't prepare me for classroom management at all. My classes needed to discuss and allow us to implement classroom 
management strategies. 

0 

We were required to take professional development courses throughout Pre-Block, Block I and Block II. However, I don't 
remember any time when a professional growth plan was discussed or even mentioned until this semester. This is the only area 
in which I was remotely disappointed in the classes I have taken. I think overall Western does an excellent job of preparing 
education students for the work place. 

0 

I do not feel any courses I took prepared me for collaboration with students, parents or teachers. I felt I learned this standard 
mostly through student teaching. The same goes with standard 10. Professors will recommend to be a leader within the 
community and school, but we never were prepared or instructed on how to fulfill this standard during any courses. Again, I feel 
as if I learned this mostly during student teaching. 

0 
I wish that I could have been more educated about how to teach the basics of reading. In my literacy classes I merely learned how 
to assess the basics, and do a few "read alouds". I feel that my classes lacked a focus on actually teaching the everyday reading 
basics. I am currently student teaching in a first grade setting and feel lost in this area! 

0 

I was already knowledgeable in many of these areas, and believe myself to attain many of these qualities. the question however, 
is how much did WKU help me get there and to that question I don't believe they helped me much at all. I believe many 
professors did not help me grow in many means. The experiences in the classrooms were what made me a wonderful teacher. 
Listening to former teachers sit and just talk about about different theories, and their own careers never helped me become a 
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better teacher. Also learning of ways to improve students learning experience is different than practicing these methods. 
Knowledge is worthless without practice, and WKU required little practice. I saw many intelligent people get passed along 
through this program, yet they lacked the skills to conduct a classroom and maintain students' attention. I believe professors 
should focus more on how a student teaches rather than their content base knowledge and other menial things. These can be 
learned and improved, the comfort infront of classroom can't. It comes from time and effort. 

2 

While I feel that my time at Western was beneficial, I do not feel that I was prepared for teaching. During my first year teaching, I 
realized that I knew vastly more about planning, implementing and analyzing data than I did classroom management. When I 
wasn't sure how to teach something, I had notes, books, and experiences to lean on, but when it came to student bahavior, I had 
nothing. I feel that my block classes taugh me more about completing a KTIP portfolio than teaching. During my education, I did 
not have complete control over a classroom until the last few weeks of student teaching. All of the times that I was in front of a 
class, it was simply to teach my one lesson and I was done. I was never shown what to do the rest of day, how to manage 
trasitions, behavior outside of the room, and general responses for the little things that happen in the classroom all the time. 
(tattling, bathroom breaks, what to do the first day of school, etc.) I learned very quickly that thing can either make or break a 
classroom. I stongly feel that classroom management should be more of a focus and that student teaching should be a full year so 
that new teachers will know how to begin a year sucessfully, learn to manage a class all day, and how to end the year after testing 
and all of the other big projects are done. As I said, feel like I received a good education from Western, but I was not prepared at 
all to handle a classroom full of children. 

0 
I wish I had had more preparation on what to expect and what to do on the first day and the first week of school..especially for 
those students who student teach in the spring versus the fall and dont get the opportunity to observe the first day of school. 

0 
We needed more help in the area of PD growth plans. It was required twice during student teaching and it was something that 
was never gone over. 

0 
I had a wonderful experience during my classes and my student teaching. I just wish there wasn't so much busy work during my 
student teaching semester so that I could focus more on planning, PDs, learning to do RTI, and other things that the teachers 
were spending hours on. 

3 
There are NO writing classes required by WKU. If writing is SO important to KY I think we should be educated on how to teach the 
different genres. Overall I felt prepared to teach. 

1 
Should have provided more training to differientiate instruction and varied instructional strategies. Need more training on how to 
adapt lessons to accomodate all students (above and below grade level) realistically that can be completed during the regular 
class time while other students are completing regular work. 

1 

Some classes were not designed to convey a real classroom environment. In one particular class, all WKU students entered a 
public school classroom and were assigned one student to teach reading to for the semester. This was an unrealistic situation and 
I feel that the class should have reflected what a real teacher endures thoughout the day. Teaching to one student what we 
needed to know for an entire class was not helpful in my education experience.  I also think that WKU should look into adding a 
course about policy and laws in regards to education. As a first year teacher, I was not prepared for the amount of policy and laws 
I would encounter. 

3 
WKU discusses technology in the classroom but we were not able to learn hands on how to use the different variety of 
technology. Most classrooms have Smart Boards or Interwrite boards. It would be nice to have hand-on experice with this 
technology and how to use this technology in the classroom before getting an actual job. 

1 

There was little discussion throughout the courses about how to demonstrate leadership in this profession. Ideas were 
mentioned very little, if at all. We learned very little about what schools may expect of us in the way of leadership, and we were 
given few opportunities to demonstrate our leadership abilities. COllaboration activities were also poorly explained, the theory or 
pedagogy behind them that is. We participated in 2 collaborative activities. However, they were go-with-the-flow. We did as we 
were told without ever fully understanding why we were doing these things. These are the only two areas that I feel weren't fully 
explored throughout the block experience at WKU. However, with the vast amount of standards that were explored in the short 
time there, I feel the program was very efficient in preparing me for an actual career. The collaborative and leadership activities 
are truly something that you must experience to fully undestand. So, I have no suggestions for how it could be improved upon. I 
was very pleased with my time at WKU and the preparation it gave me for my career. I commend the professors and off-site 
facilitators for their willingness to help us learn and the many ways they went out of their way to help each of us. 

0 

1a. I feel that I would be a more effective teacher if I had instructional time learning HOW to teach processes, content, and 
knowledge to students. I learned some instructional strategies to use but wish there had been a separate course for this skill. This 
would have given me more time to learn this very important skill. I think if I had taken a course on this skill of using instructional 
strategies to communicate content, processes, and knowledge effectively, I would be stronger in my planning, in my knowledge 
of knowing what to do to teach certain subjects/processes, and in my overall ease and effectiveness while teaching. I feel nervous 
and unconfident and scramble to remember/find strategies that are best to use. I feel like WKU expected me to figure this out for 
myself (Why is such an important thing not given the attention and instructional time it deserves?). 

0 
4c.  I was not formally taught pacing strategies or skills to use in the classroom and when I started student teaching this was a 
severe weakness for me. I am still struggling in this area but have improved significantly. 

0 5b.,5d.,5e. I was taught to assess by using multiple choice, fill-in-the-blank, matching, and performance. I was taught formative 
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assessment activities and would give that a rating of good to excellent, however, I was not taught anything beyond what I listed 
above for summative assessments. This was a severe problem for me throughout student teaching and is still my biggest 
weakness. My cooperating teachers did not accept the above forms of assessment for EVERY summative assessment but I felt at a 
loss of what else to do. I still feel this way at the end of student teaching. I feel shortchanged with the lack of instruction on this (I 
mean, this is a really important aspect of effective teaching and learning-who wants to take MC, matching, and open-response 
tests every time?)  Communicates learning results to students and parents? I know it is something that is a requirement because 
it says so in the standards but I never learned anything about this in my classes at all. Concerning adapting assessments to 
accommodate diverse learning needs and situations, I WAS taught not assign more work for higher level students or less work for 
lower level students but was given very little instruction on what to do instead. I still am perplexed by what to do about this. Do 
you give these students completely different assessments/assignments?? How do you keep others from noticing that or is it ok to 
be open about it?? I feel that this was glossed over in class and that I was just expected to figure this out for myself. 

0 
9d. I was NEVER taught how to show evidence of growth, only how to reflect. (Maybe they are the same thing, I don't know for 
sure.) 

0 

10a.,10c.,10d.  This was NEVER addressed until student teaching; the problem with that was that my instructors expected me to 
know how to demonstrate, implement, and analyze this by the time I got to student teaching. Sadly, it was my first time with 
anything about the leadership standard. I just assumed this was something I was expected to figure out on my own at the last 
minute. (Which is lame if you are a student who strives for excellence.) 

0 

In many ways, listed above, I felt unprepared when I started student teaching. I was comforted because I thought my cooperating 
teachers knew I had little to no experience on those things but this was definitely not the case. They were surprised and 
disappointed in ME that I did not have these things down-pat. I was surprised and disappointed too. Before student teaching, I 
made sure my instructors knew I was not prepared for these particular areas and was not comfortable with them and was told 
that this would come to me during student teaching. Too bad I needed it to even start student teaching. I trusted WKU to prepare 
me for these areas and thought they did prepare me for most teacher standards; however all were crucial for my success in 
student teaching. Luckily my 1st placement teacher was very relaxed and worked with me on my weak areas. She gave me an A 
but I totally deserved a B or C because of my lack of preparedness or effectiveness. I progressed quickly and got better and 
better. When it was time to switch to the 2nd placement I felt so confident about everything and was excited to do it again, now 
with my newly gained skills. However, my 2nd placement teacher has completely changed this; my confidence was depleted over 
the course of being in her classroom. This instructor was not going to accept anything less than distinguished performance in her 
classroom. She EXPECTED me to know how to do everything perfectly and with complete effectiveness with NO slips or bumbs 
and, of course, I did not. I am frustrated with WKU for not devoting more time and instruction to some areas however, the 
instructor is also part of the problem. Maybe WKU did not shortchange me at all; it could be the instructor I had in my 2nd 
placement. She expected my performance to be that of a master teacher, not of a STUDENT teacher. It takes a special person to 
be a cooperating teacher. Some teachers may be too lax on standards and consistency to be a cooperating teacher. In this case, 
this teacher expected too much from someone with very little experience. I have never worked harder or put more time and 
thought into anything in my life than I did this 2nd placement. I put SOOO much into this and felt I deserved an A for THIS 
placement (I noted earlier that I was too unprepared to have deserved an A in the 1st placement but I did get an A). My 
cooperating teacher in the 2nd placement gave me a C. I am a Dean's List student many times over, received recognition of 
excellence on the praxis, and strive for excellence no matter what it is that I am working toward and have done so for the entirety 
of my elementary education career because I wanted to be the very best I could be. And NOW, at my very best, I am a "C" 
student?? I cannot believe I have worked so hard for the students and to please my cooperating teacher and she stamps me as a 
"C" student. My father was a teacher and principal of an elementary school for 35 years and it is also my passion. It's not like I 
was just doing enough to pass. Things that I did demonstrate were marked not demonstrated by her. She did not let me see my 
evaluation for me to defend myself and when my university supervisor showed it to me (as nice and sweet as she is) she said, 
"Hmmm, I don't know, I mean, I wasn't there, so that's between you and her" and what was done was done. At this level of 
education and importance (not to mention all the time and money spent for this degree) I get an "I don't know"?? Again, I was 
surprised and disappointed. My cooperating teacher is so intimidating that I will not address these issues with her because she 
will not hear my side. To her, she is always right, I am never right, and does not care to listen to anything that I have to say. 
During the 1st placement, I loved going to school every day and teaching my lessons. I felt and could see that I was growing and 
was gaining confidence. I could really see myself as a teacher. Since the first week of my 2nd placement, every day has been a 
nightmare. I have lost my confidence; I don't know if I am good enough or if I am doing anything right. I am now so unsure of my 
performance that I am scared to put in my application. She had made me feel that I am no good at this amazing job and I used to 
think I was going to be such a special teacher. I am scared every day I have to go to see that teacher, literally, scared to tears. She 
does not compliment me or encourage me and is NEVER pleased with my performance which makes me 10X more nervous and 
unsure of my teaching abilities. If I bring this up to my supervising teacher she says, "I don't know, I'm not there, you need to take 
it up with her" and what could she do about it anyway? I don't want to appear that I am someone that complains a lot so I have 
only mentioned these things to my supervising teacher during our conferences after observations. I am very nonconfrontational 
and would NEVER say anything that I felt was rude or mean or disrespectful. I feel that talking to the cooperating teacher about 
my issues with her would be all of those things. Concerning my evaluation, how will it look to anyone who looks at my student 
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teaching scores? It will look like I did really good in the beginning and just dropped the ball at the end. Actually, I didn't do so 
good in the beginning because I did not know what I was doing and did fabulous at the end because I had improved so much, 
gained confidence, and had this teacher to please but no one will know that I continued to progress from beginning to end 
because of her evaluation which I KNOW is not accurate. This teacher had been so intimidating to me that the only thing that 
keeps me going at this point is that I absolutely LOVE those kids and they absolutely LOVE me; I usually create very special bonds 
with kids-they're just so genuine and fun to be around. Concerning my teaching abilities, I never know if anything I do is good 
because I only hear negative comments. She always tells me about how she failed a student teacher and how she will not hesitate 
to do so again. Why would you say this to your student teacher-I have been nothing but willing, humble, agreeable, pleasant, and 
willing to put action to suggestions. She always talks about how she had a job where she modeled and evaluated teachers and the 
job was cut and how much she misses it and would rather be doing that job than in the classroom. Maybe she is still doing that 
job vicariously through me. Also, to make matters worse, my father is running against her brother-in-law for the county 
magistrate position that my father currently holds and has held for 6 years. When I found this out I knew that I would have no 
problem putting this out of my mind completely and thought a matured woman would be able to as well. I don't get competitive 
about things like that and would never judge or exclude anyone due to a political matter. Maybe this bothers her; I'm not sure. 

0 
I just wanted to put in MY evaluation somewhere without having to mention names and this is the only place I have been able to 
do so yet. The whole point of telling whoever gets this message is to bring to light the problems of one WKU student during their 
student teaching experience. 

3 

WKU did not prepare teachers for the "real" classroom. By this I mean how to deal behavior problems, classroom management, 
modification, how to deal with difficult parents, organization, coping with principals who don't appreciate/understand teaching, 
working on a team. If there was a class available for all that, I think WKU would do a much better job to prepare teachers for the 
real world. 

 
2. Summary of Results by Kentucky Teacher Standards and Other Key Conceptual Framework 

Values   
 
Data in Table 2 indicated that 65% of elementary education candidates scored proficient and 
33% scored Exemplary on Critical Performances. From Table 4, we see that 100 students scored 
below Proficient on Critical Performances. 
 
Data in Table 3 indicated that 97-100% of students enrolled in the ELED initial program 
demonstrated proficiency on all 10 Kentucky Teacher Standards. ELED students exceeded the 
unit-wide performance on all of the standards. Teacher Standards are also assessed through the 
capstone Senior Project, the Teacher Work Sample (TWS).  Table 9 indicated that students 
passed all standards at 94% and above except standard 5 (86%). Standard 5 states: The teacher 
assesses and communicates learning results. By examining Table 10 and comparing elementary 
education percentages with the unit, it is evident that the proficiency rate for Teacher 
Standards is higher for elementary education candidates. 
 
Student Teachers and Alumni ranked WKU preparation for each of the Kentucky Standards 
between 3.24 and 3.66 (on a 4 point scale). Standard 8 (Collaboration) ranked lowest at 3.24 
and Standard 3 (Maintains Learning Climate) ranked highest. Overall, elementary candidates 
ranked WKU preparation higher than Unit-Wide responders. Respondent comments included 
collaboration was not addressed very much, little preparation in time management and using 
technology, making appropriate adaptations for students, and developing quality assessment. 
Overall, indications are that faculty members are doing well in teaching content within their 
respective courses and teaching students how to design and plan instruction. 
 
On Unit-wide Dispositions (Table 5), 99 to 100% of ELEM students demonstrate proficiency, 
both prior to and during Student Teaching.  
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According to Table 11, the pass rates on the Overall Academic Content Area for Elementary 
Candidates on the PRAXIS rose from 94% to 99%.  
 
Elementary education majors continue high scores for their admission into the WKU 
Professional Education Unit. Their ACT scores of 23 match the 2007/2008 academic year. 
Working with special needs students (91%) and diverse students (94%) continues to be 
exceptional opportunities for WKU teacher candidates. It is apparent that students are 
becoming actively involved with children in gifted and talented programs, special education, 
title I and English Language Learners. 
 
3. Efforts to Report and Disseminate Results 

 
An ELED coordinator was appointed and program faculty members were involved in reviewing 
the data. Each ELED faculty member examined the data and made suggestions as to how to 
improve the program. Informal discussions were held among ELED members. Final results will 
be shared with the School of Teacher Education and the College. 
 
The School of Teacher Education faculty members meet on a regular basis each semester of the 
academic year to review and analyze program area assessment results. Generally, the faculty is 
responsible for examining data from within their respective classes, especially critical 
performances, to complete a Unit Action Plan. The Unit Action Plan relates to NCATE 
documents. All reports are usually reviewed by the elementary faculty before submitting to the 
department head and other responsible parties within the college and university. Each year, 
program assessment data is reviewed and evaluated for information which warrants program 
changes and course modification.  
 
4.  Key Discussions and/or Decisions Made Based on Assessment Results 
 

a. Assessment or Data Collection Changes Based on Assessment Results 
 
1. Review critical performances each semester to make sure each of the Teacher 

Standards is assessed and if any need revisions or if new assessments need to be 
added. 

2. Develop a Collaboration piece in the senior capstone project, the Teacher Work 
Sample. 

3. Enhance the rigor of technology requirements for teacher candidates. 
4. Insure instruction in each course on developing quality assessment. 
5. Provide a remedial course for students falling below Proficiency measurements. 
6. Address the issues and needs of student teachers with regards to working with 

special needs students, gifted and talented students, and English Language learners. 
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b. Program Curriculum or Experiences Changes Based on Assessment Results 
 

1. Students who score below a 2.5 on critical performances will not be allowed to 
student teach. The PEC adopted a transition plan that monitors candidate 
proficiency at Admission to Teacher Preparation, Student Teaching, and Program 
Exit.  

2. A Task Force was formed to revise the Teacher Work Sample to include a 
Collaboration Piece and to enhance technology requirements. An Evaluation Retreat 
will be held after a pilot of the revisions, then all EDU 489 instructors will be 
required to use the new version. 

3. More opportunities will be provided for teacher candidates to work with diverse 
students, and more training provided for differentiation strategies for assessment 
and instruction. 

4. EDU 491 will be offered each January and May term for students who score below a 
level 2 on the senior capstone project. 

 
c. Decisions about Group/Individual Student Progress Based on Assessment Results 

 
1. An increase on technology use, collaboration and assessment development should 

be implemented in each course.  
2. Students will need more practice on differentiation in lesson plans.  
3. Students will be encouraged to use library resources.  
4. Students need to be surveyed regularly to determine issues and concerns they might 

have in their course or field experiences. 
 

 
 

 


