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Music Education – Initial Preparation 
Annual Program Report  
Academic Year 2009-10 

Report Date: October 6, 2010 
 

1. Continuous Assessment Results 
 
a. Admission Data 

 
Table 1 provides the average admission test scores and admission grade point average (GPA) of 
Music Education candidates approved by the Professional Education Council (PEC) for 
admission into initial teacher preparation programs during this academic year.  Before the 
Office of Teacher Services submits their names for review and approval by the PEC, candidates 
must meet minimum requirements established by the state and/or the WKU Professional 
Education Unit. 
 

Table 1. Approved Candidate Test Score Averages 

Program 
ACT 

PPST 
Math 

PPST 
Reading 

PPST 
Writing 

SAT 
GRE 

Composite 
Admission 

GPA 
N     Mean N     Mean N     Mean N     Mean N     Mean N     Mean N     Mean 

131312MUED 
500901MUED 

20 
5 

25 
23 

          20 
5 

3.56 
3.40 

 
b. Course Based Assessment Data 

 
Table 2 provides the percentage of music education candidates (N =74) scoring at each level of 
proficiency on critical performances within education courses for this academic year.  
Proficiency levels are based on a scale of 1 – Standard Not Met, 2 – Standard Partially Met, 3 – 
At Standard, and 4 – Above Standard.  

 
Table 2. CP Proficiency Level Percentages 

Course 1  2  3  4  

MUS 312 0% 0% 30% 70% 

MUS 412 0% 08% 17%        75% 

MUS 415 0% 0% 21% 79% 

MUS 416 20% 0% 20% 60% 

EDU 250 0% 6% 69% 25% 

EDU 489 0% 0% 83% 17% 

EXED 330 0% 8% 31% 61% 

PSY 310 0% 0% 23% 77% 

Grand Total 1% 3% 45% 51% 

 
Table 3 indicates the level of music education candidate (N = 74) proficiency across critical 
performances related to the Kentucky Teacher Standards (KTS).  Candidates receiving an overall 
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rating of 3 or 4 on a CP are considered to have demonstrated proficiency on the standards 
associated with the CP.  Compared to the unit-wide results, music education candidates are 
typically performing 1-2% below the average.   

 
Table 3. Percent of Music Education Candidates Scoring Proficient on CPs by KTS 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Music Education 97% 97% 96% 95% 96% 95% 95% 96% 95% 100% 
Unit-Wide 98% 98% 97% 96% 98% 98% 98% 98% 97% 99% 

*KTS Key: 1 – Content Knowledge, 2 – Designs/Plans Instruction, 3 – Maintains Learning Climate, 4 – Implements/ 
Manages Instruction, 5 – Assessment/Evaluation, 6 – Technology, 7 – Reflection, 8 – Collaboration, 9 – Professional 
Development, 10 – Leadership 

 
Table 4 indicates the number of music education candidates (N = 74) who have scored 2 or 
lower (below proficiency) on critical performances during this academic year. 

 
Table 4. Music education Candidates Scoring Below Proficient on CPs  

Student ID 
Score 

Student Count 
1  2  

800233507  1 1 
800376388  1 1 
800192973  1 1 
800419962 1  1 
800512433  1 1 
800540523  2 2 
Grand Total 1 6 7 

 
c. Clinical Experiences Data  

 
The Music Education program has identified the following courses and experiences where 
candidates report the diversity of their field experiences:  EDU 250, MUS 312, and MUS 412.  
These courses have been designated as the experience where candidates must work in settings 
at or above the average 11% diversity of the schools in the 31 counties that represent our 
service area.  Table 5 percentages report the disposition experiences prior to student teaching 
and during student teaching.  The data below reflects the percentage of candidates score 3 (at 
standard) or higher on each Professional Disposition.  
 
 In review of the 2009-2010 “during student teaching data”, some music education students 
(N=15) earned below “at-standard” on values learning, values personal integrity, values 
diversity, values collaboration and values professionalism. “Prior to student teaching” 36 music 
education students earned a 100% on each teacher disposition.  
 
The Department of Music’s Music Education Committee (MEC) does review these dispositions 
after completion of MUS 312. Specifics details regarding the function of the MEC committee is 
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detailed in the 2009-2010 report.  It is apparent that in 2009-2010, the “prior to student 
teaching data” reported 100% (N=36) in all disposition categories.  A majority of these students 
will be engaged in their student teaching experience during the 2010-2011 academic year.   In 
2009-2010. The Department of Music had 4 student teachers that were enrolled in MUS 312 
prior to the MEC review.  Those 4 student teachers did not perform well on all the Teacher 
Dispositions and Kentucky Teaching Standards during the student teaching experience.  
 

Table 5. Music Education Proficiency Rates on Unit-Wide Dispositions  

Period 
WKU Professional Education Dispositions 

Values 
Learning 

Values Personal 
Integrity 

Values 
Diversity 

Values 
Collaboration 

Values 
Professionalism 

Prior to Student Teaching 100% 100% 100% 100% 100% 

During Student Teaching 82% 94% 100% 94% 88% 
 
Over this academic year, music education candidates (N = 17) reported demographic 
information on 17 field placements with an average of 16% ethnically diverse students, 51% 
students on free/reduced lunch, and 15% student with disabilities (based on National Center for 
Education Statistics and Kentucky Department of Education).  This ethnic diversity percentage 
continues to be well above the average 11% diversity of the schools in the 30+ counties that 
represent our service area.  Table 6 reveals the percentages of field experiences with various 
characteristics.  Note that candidates could choose all the characteristics that applied for any 
given experience.   
 

Table 6. Percentages of Field Experience by Category Types 
Working with Student With Special Needs 

% Candidates working with Students with Physical Impairments 24% 
% Candidates working with Students with Learning Disabilities 65% 
% Candidates working with Students with Moderate/Severe Disabilities 6% 
% Candidates working with Students with Emotional/Behavioral Disorders 29% 

% Candidates working with Gifted Students 53% 
% Candidates working with English Language Learners 12% 
% Candidates working with Students with  Visual Impairments 0% 
% Candidates working with Students with Hearing Impairments 6% 

% Candidates working with Students with Speech/Language Delays 12% 
% Candidates working with Students with Development Delays 6% 
% Candidates working with Students with Autism Spectrum Disorder 24% 
% Candidates working with Students with Other Impairments 6% 

Working with Diverse Students 
% Candidates working with African American Students 71% 
% Candidates working with Native American/American Indian Students 6% 
% Candidates working with Latino/Hispanic Students 71% 
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% Candidates working with Asian Students 35 

% Candidates working with Students with Special Needs (Aggregate) 82% 
% Candidates working with Diverse Students (Aggregate) 94% 

 
Overall, as can be seen in Table 6, in 82% of their field experiences music education candidates 
reported working with at least one student with special needs and in 94% of their field 
experiences candidates reported working with at least one student from a diverse ethnic group.  
 

d. Culminating Assessment Data  
 

As Component 4 of the WKU Professional Education Unit Continuous Assessment Plan (CAP) 
strategy, all initial preparation candidates complete a culminating assessment of professional 
and pedagogical knowledge and skills, the Teacher Work Sample (TWS).  This assessment is also 
used to demonstrate candidates’ ability to impact P-12 student learning.  In particular, 
candidate performances on Assessment Planning and Analysis of Student Learning have been 
identified as key indicators of candidates’ ability related to student learning. 
 
Although in spring 2008 the Professional Education Council agreed that candidates who score a 
holistic score of at least “2 – Developing” are able to exit the program, for program evaluation. 
Table 7 presents the proficiency rate for music education candidates (N = 18). 
 

Table 7. Initial Preparation TWS Proficiency Rates 
Program % Proficient 

Music Education 100% 
Unit-Wide 100% 

 
Because the faculty also scores TWS at the indicator level, we are able to use these scores to 
ascertain candidate success in meeting each component of the TWS.  For program evaluation 
purposes, candidates are considered successful who average at least 2.5 on a three point scale 
(1 – Not Met, 2 – Partially Met, and 3 – Met) on indicators aligned to a standard.  Table 8 
depicts the percentage of music education candidates who averaged at least 2.5 on the Plan, 
DFI – Design for Instruction, IDM – Instructional Decision Making, ASL – Analysis of Student 
Learning, and RSE – Reflection and Self-Evaluation.   
 

Table 8. Initial Preparation TWS Proficiency Rates of Music Education Candidates 

Program 
Teacher Work Sample Components 

CF LG AP DFI IDM ASL RSE 
Music 
Education      94% 100% 100% 100% 100% 94% 94% 
Unit-Wide 96% 98% 91% 98% 94% 87%  

 
Because the TWS indicators have been aligned to Kentucky Teacher Standards, we can use 
these scores to ascertain candidate success in meeting each standard related to the TWS.  Table 
9 reports these scores as they relate to Kentucky Teacher Standards N=18. 
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Table 9. Percentage of Music Education Candidates who “Passed” each Teacher Standard 

Program 
Kentucky Teacher Standards (Measured by TWS) 

1 2 4 5 6 7 9 
Music 
Education 94% 100% 100% 100% 100% 100% 100% 
Unit-Wide 97% 98% 95% 90% 96% 95% 91% 

 
Additionally, all candidates are assessed during their student teaching experience using the 
Student Teaching Evaluation form N=15.  
 
 Table 10 reports the percentages of Music Education student teachers (N = 15) successful on 
each standard.  For program evaluation purposes, candidates are considered successful who 
average at least 2.5 on a three point scale (1 – Not Met, 2 – Partially Met, and 3 – Met) on 
indicators aligned to a standard.   
 

Table 10. Music Education Proficiency Rates by Kentucky Teacher Standards  

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Music Education 94% 94% 100% 82% 82% 82% 76% 94% 94% 82% 
Unit-Wide 95% 90% 93% 88% 84% 94% 86% 93% 96% 89% 

 
e. Exit and Follow Up Data 

 
Table 11 delineates the Educational Testing Services reports of the pass rates on the Praxis II 
content exams of candidates who completed the program in the 2008-9 academic year (the 
most recent year with complete data).  The last column allows for pass rate comparison of our 
candidates to our 2007-08 results.  
 

Table 11. Pass Rates on Content Tests for Initial Teacher Preparation 

Program/Type of  Assessment 
Candidate N  

(2008-09) 
WKU  Pass Rate 

(2008-09) 
WKU Pass Rate 

(2007-08) 
Music Concepts and Processes  24 92% 100% 
Music Content Knowledge 25 100% 100% 

 
Annually, the WKU Teacher Survey is sent to student teachers and alumni who potentially have 
been teaching one or more years.  For the 2009-10 academic year, out of a possible 18 student 
teachers 15 (83%) completed the survey; out of a possible 100 alumni, 3 (3%)(5 years) 
completed the survey.  Below are the results for music education student teachers and alumni, 
of whom 83% student teachers and 3% alumni responded.  Survey items requested the 
respondent’s perception of WKU preparation on each of the Kentucky Teacher Standards using 
a scale of 1 “Poor,” 2 “Fair,” 3 “Good,” and 4 “Excellent.”  Standards with average scores of 3 or 
better across items were considered to demonstrate acceptable program quality.  Table 12 
reports music education survey results.   
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Table 12. Average Scores on Teacher Standards Questions for Music Education Respondents 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Music Education 3.24 3.21 3.37 3.28 3.09 3.15 3.16 2.80 3.03 2.97 
Unit-Wide 3.34      3.33 3.54 3.28 3.20 3.30 3.29 3.20 3.32 3.10 

 
Respondents were also able to provide comments if they answered “poor” for any item.  Table 
13 presents Music Education respondent comments by years of experience (0 = Student 
Teaching). The following comments were submitted by 2009-2010 student teachers and 
alumni.  However no poor or 1 scores were reported.  Three “2” and four “3” ratings 
accompanied the comments.  How the department will address this data will be included in the 
summary of results? 

 
Table 13. Music Education Respondent Comments 

 
 
 
 
 

Teaching 
Exp 

1 

Comments 
 

 
 
Being made more aware of the standards and how they are assessed would have been helpful. As I learned more about the KTIP 
requirements, I found myself becoming more and more overwhelmed because I had no idea what to expect. I am just now figuring out 
what is actually expected of me one week before my cycle 3 meeting. KTIP requirements need to be stressed. 

0 

I did not feel that higher order thinking strategies or methods were taught in the education classes. If an education course could take a few 
class periods to familiarize the students with higher order thinking strategies and methods, the students would greatly benefit. As a result 
when those students become teachers, their students will benefit from the critical thinking and higher order thinking skills the teacher 
expects of them. Also, I never had to create a collaboration plan or leadership plan before my student teaching. It would be helpful if in the 
previous education classes, we were required to create a collaboration plan and leadership plan. Even if these plans are ficitional, we 
would still understand the format and requirements for them. Likewise, I never created a formatted professional growth plan either. 
Developing a PGP is very important, so if students could be taught the basics of developing a good PGP in the education courses leading up 
to student teaching and KTIP, the students would be prepared. 

0 
I learned very little about collaboration and ways to improve professionally. I'm not sure how WKU could make this better... maybe 
integrating it into the curriculum? Music students have very few education courses, and there is only one teacher for elementary and 
middle grades education, so we only get one perspective. 

0 I feel like in taking the praxis exams I was least prepared for the PLT. I feel like not enough time was spent on what we need to know for 
that test, teaching, and discipline. I learned more in student teaching than in my five years of college. 

0 
Collaboration with teachers and parents was not discussed in classes very often and I was not even sure what it meant when I first started 
Student Teaching.  Examples of providing leadership were also very few and I did not feel prepared for this when I left WKU. 

5 Rather than relying on textbooks and "theories" go out into the schools and see what is going on. 

4 
I have already taken this survey. It would be better to prepare students for finding a job, especially in this market where school systems are 
hiring mostly experienced teachers or teachers within their own school district. It is frustrating not being able to find a job and not knowing 
why! 
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2.  Summary of Results by Kentucky Teacher Standards and Other Key Conceptual Framework 
Values   

 
Mission of the Bachelor of Music Education Program In Relationship to the Mission of the 
WKU Professional Education. 
 
The music department is committed to recruiting and preparing pre-service teachers through a 
comprehensive based curriculum inclusive of knowledge, skills and pedagogy to become 
successful and reflective professionals who can facilitate the learning of all children and 
empower them to achieve at high levels as they become life-long learners and productive 
citizens in a global society. 
 
Through data analysis of the continuous assessment plan for the Bachelor of Music Education 
Degree Program, it can be summarized that overall the department is preparing quality music 
educators in alignment with it’s mission and program experiences. 
 
To ensure WKU is preparing quality music educators, in the fall of 2008, the department 
implemented a Music Education Professional Disposition Review and Code of Conduct Policy for 
Candidates prior to admission to the Teacher Education Program.  At the end of MUS 312 (Fall 
2009) course work (N=27), a three-member music education committee (MEC) reviewed the 
professional dispositions of each music education major.  The evaluation process determined a 
candidate’s performance in the WKU education professional dispositions of values learning, 
personal integrity, diversity, collaboration and professionalism as defined within the WKU 
Dispositions Rubric.  The candidate must earn an at standard rating in each category for the 
MEC’s recommendation to the WKU Teacher Education Program.  If the candidate does not 
meet the at standard

The following is a summarization of the data presented by assessment components. 

 rating at the end of the allotted time period, the MEC will not recommend 
the candidate.  All MUS 312 music education students were “at standard” in the 2009 course 
review.  Based on 2009-2010 data reported in Table 5 with a 100% teacher disposition pass 
rate, the purpose of the MEC to review students pursuing the music education program after 
completing the first music education course (MUS 312) is an effective barrier to ensure the 
program is preparing quality music educators.  There were 4 music education student teachers 
who student taught during 2009-2010 whose teacher dispositions were not reviewed after the 
completion of MUS 312. 

 
A.  Admission Requirements 
 
The average ACT scores for the music education students are around 24.  No music education 
students during this cohort have had to take Praxis I PPST exams.  Such data suggests when 
recruiting students for the music education program the music department needs to maintain 
the effort to review the ACT and, as in the past in some cases, the SAT scores.  The required ACT 
score is 21.  The required SAT score is 1500. 
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B. Course Based Assessment Data 
 
According to the 2009-2010 critical performance data, music education candidates performed 
1-2% below the unit average on the critical performances from specific courses in which the 
Kentucky Teacher Standards are addressed.  This reflects a decrease in critical performance 
over the 2008-2009 music education report.   During the 2009-2010 academic year, critical 
performances in the four P-12 music education pedagogy courses (MUS 312, 412, 415, 416) 
were required.  Students uploaded and professors scored the critical performances via the WKU 
College of Education and Behavioral Science Professional Education Unit Electronic Portfolio 
System.  These critical performances were aligned with the performance indicators of the 
revised Kentucky Teacher Standards.  Table 2 illustrates how music education students scored 
collectively in the MUS 312, 412, 415, 416 Kentucky Teacher Standards (KTS) based critical 
performances in relationship to unit-wide KTS based critical performance scores. Overall, music 
education students KTS proficiency scores range from 95%-100% and are 1-2% below the unit-
wide KTS proficiency percentages in all the standards except Leadership in which music is 100% 
and the unit-wide average is 99%. Of the 74 music education critical performances only one 
student scored a 1-standard not met in MUS 416 and one student scored a 2-standard partially 
met on the MUS 412 critical performance.  In MUS 312 and 415, 100% of the music education 
students scored a 3 (at standard) or 4 (above standard) on the respective KTS critical 
performance.  Six music education students have scored a 1 or a 2 on critical performances in 
EDU 250, EXED 330, Mus 412 and MUS 416.  These are courses that are taken before admission 
into the Teacher Education Program.  Therefore, it appears we have 6 music education students 
who will need remediation in the specific critical performance.  Based on this information, the 
MEC will review not only the teacher dispositions but also all critical performances to date 
before the letter of intent to recommend for the WKU Teacher Education Program is prepared 
for the music education candidates. 
 
Tables 3 and 4 provides the percentage of music education candidates (N=74) scoring at each 
level of proficiency on critical performances within professional education courses, EDU 250, 
EXED 330, Psych 310, MUS 312, 412, 415, 416, EDU 489 during the 2009-2010 academic year. 
Proficiency levels are based on the following scale: 1-Standard Not Met, 2_Standard Partially 
Met, 3-At Standards, and 4-Above Standard. Approximately 94% of the music education 
students scored at standard or above on the professional education courses during the 2009-
2010 academic year.  Music education students are typically performing at average or 1-2% 
below the unit-wide percentage in the professional education critical performances.  Music 
education students scored a 100% on the leadership standard in relationship to the unit-wide 
score of 99%. 
 
C. Clinical Experience Data 
 
Prior to student teaching, music education candidates have several opportunities for field 
experiences in diverse learning environments.   These courses include EDU 250, MUS 312 and 
MUS 412.  Clinical field experience data from MUS 312 and 412 is not factored into the 
university-wide field experience report.  However, field experiences required in these courses 
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are conducted in diverse learning environments, which encompass the learning context, 
working with students with special needs and culturally diverse students.  
Tables 5 and 6 reveal the 2009-2010 EDU 250 (Prior to student teaching) and EDU 490 (During 
student teaching) field experience data.  It can be reported that the music education students 
do value diversity (100%) in the 21st century music classrooms.  It is apparent that the students 
are receiving adequate preparation in working with special needs as well as culturally diverse 
populations. 
 
D. Culminating Assessment Data 
 
The culminating assessment critical performance for all teacher education candidates is the 
Teacher Work Sample (TWS).  In Table 7, the 2009-2010 (N=18) music education candidates 
performed at 100% proficiency.  These scores are equal to the 2008-2009 music education 
program scores and the 2009-2010 unit-wide scores.  Therefore, it can be surmised that there is 
a positive correlation between requiring a mini TWS in the respective P-12 music education 
pedagogy courses and the music education students performance in the culminating 
assessment critical performance which is required in EDU 489.    
 
According to Table 8, the only TWS component that music education fell below the norm was 
contextual factors (94% music education to 96% unit-wide).  Contextual factors will be 
addressed more thoroughly in MUS 412 in which the students prepare a mini-TWS.  Contextual 
factors have always been taught in MUS 412 but in a broad sense.  Beginning in 2011, each 
facet of contextual factors will be analyzed used authentic P-12 school data. 
 
Tables 9 s represents how the components of the TWS compare to the KTS.  In Table 9, the 
percentage of music educations candidates who passed each teacher standard, illustrates that 
music education student teachers scored 3% lower than the unit-wide scores in KTS 1 Content 
Knowledge.   It is interesting that non-music education faculty instruct music education 
students in EDU 489 regarding music content in the TWS.   
 
With Proficiency rates in Table 10, music education students were below the unit-wide score in, 
KTS 4: Implements/Manages Instruction, KTS 5: Assessment/Evaluation, KTS 6: Technology, KTS 
7: Reflection and 10 Leadership. In Standard 9 Professional Development, music education 
candidates scored 2%lower than the unit-wide scores.  KTS 5: Assessment/Evaluation in music 
education is performance-based and occurs throughout the music instruction.  Occasionally, 
when linked to video/audio evaluations of performances or rehearsals, pencil/paper types of 
evaluation are included.  KTS 6: Technology and its relationship to music instruction is another 
standard that is difficult to implement in a choral or instrumental rehearsal.  The teaching with 
and the student’s use of technology are easy to do in P-8 general music classes when Smart or 
Activ Boards are available.  About 100% of the music education candidate’s student teaches in 
an elementary/middle school setting and experience is acquired with how to design instruction, 
how to teach with and the students use of technology.  In reference to teacher preparation for 
KTS 4: Implements/Manages Instruction, and KTS 7: Reflection more emphasis on the 
performance indicators of those standards will be addressed in the music education method 
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courses. However, music educators are reflective practitioners during every step of the music 
instruction process so it can be surmised that in P-12 music education pedagogy classes that 
strategies for documentation of reflective practices should be included. The music education 
student teacher supervisors have already agreed that a model for designing and 
implementation for KTS 10 Leadership will be implemented in the spring of 2011.  It is 
interesting to note that data for only 15 of the 18 (2009-2010) student teachers was reported.  
As mentioned earlier in the report, there were about 4 music education student teachers 
whose teacher dispositions were not reviewed by the MEC.  Also, 2 of those student teachers 
had completed the music education pedagogy courses at least 2 years before student teaching 
therefore these students did not receive the updated KTS and TWS content. 
 
E. Exit and Follow-Up Data 
 
To earn state licensing, the music education candidate must pass the Praxis II Exams: Music 
Content Knowledge, Music Concepts and Processes and Principles of Learning and Teaching 
(PLT).  Table 12 data reports the 2008-2009 pass rates in both music education Praxis II exams 
(Music Content Knowledge and Concepts and Processes) with Music Content Knowledge at 
100% and Music Concepts and Processes exam being at 92%.   The Music Content Knowledge 
pass rates is equal to the 2007-2008 pass rates.  The Music Content Knowledge Exam, measures 
knowledge and skills from all course work within the Department of Music. The Music Concepts 
and Processes Praxis II exam pass rate was 100% in 2007-2008 and 92% in 2008-2009.  The 
music concepts and processes exams is an on-demand written response in which the students 
are asked to describe how to correct specific problems in rehearsals and prepare general music 
lesson plans.   Prior to 2007-2008 music education students were having problems passing 
these two music education exams.  The music department offered Praxis II Blitz sessions, which 
reviewed what content, would be on the exams as well as aligned all music education pedagogy 
courses to the content that would be assessed through the Praxis II music education exams.  
Based the 2007-2008, 2008-2009 data, those two initiatives have assisted students to pass the 
Praxis II music education content exams.  It is interesting to note that the one student who did 
not attend a Blitz session did not pass the Music Concepts and Processes exam in 2008-2009. 
 
Music Education Candidates Survey: 
 
According to the survey administered to student teachers and alumni during 2009-2010 (Tables 
12 and 13), music education candidates believe their preparation for the profession in 
relationship to the 10 KTS ranges from good to excellent on 9 standards with standard 8: 
collaboration ranking fair to good.  When one compares the music education student teacher 
and alumni scores to unit-wide teacher scores, the music student’s preferences ranked lower in 
all 10 KTS scores except Standard 4: Implements/Manages Instruction in which the scores were 
equal.   
 
Interpretations of those results were addressed in Section E of the report.  However, only 83% 
of the 2009-2010 student teachers and 3% of the alumni responded.  According to the 
comments provided by the student teachers and alumni, more explanation of Standard 8: 
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Collaboration; Standard 9: Professional Development and Standard 10: Leadership is needed.  
These three standards will be addressed in the spring of 2011.  Please refer to Section 4, Item b.  
Other comments will be used as a point of reference for ongoing music education teacher 
preparation review. 
 
2. Efforts to Report and Disseminate Results 

 
Bachelor of Music Education Program Results have been disseminated as follows: 
 

1. University Level 1: Unit Productivity Report 
2. SACS Continuous Program Assessments (University-wide) 
3. Reports and Presentations to the Department of Music Faculty 
4. Review of student performances to the Department of Music Curriculum 

and Long Range Planning Committees. 
 
4.  Key Discussions and/or Decisions Made Based on Assessment Results 
 

a. Assessment or Data Collection Changes Based on Assessment Results 
 
1.   Department-wide effort on student recruitment with ACT 21 or higher 
2. Continue the implementation of the P-12 Music Education Pedagogy Critical 

Performances aligned to the 10 KTS. 
3. Continue the evaluations of music education candidate’s dispositions by the Music 

Education Committee (MEC) as described in the Dispositions component of the 
report. 

4. Include the review of EDU 250 critical performance and if applicable the EXED 330 
and Psych 310 critical performances in the MEC review and report. 

 
b. Program Curriculum or Experiences Changes Based on Assessment Results. 

 
1. Design models for the collaboration plan, professional growth plan and leadership 

plan for all 6 music education student teacher supervisors will share the same 
processes for those standards. 

2. Add a seminar during the first week of the student teaching experience in which all 
the music education student teachers meet with the university music education 
supervisors and discuss the expectations for Standard 8:Colloboration; Standard 9: 
Professional Development; Standard 10: Leadership. 

3. Continue to implement the P-12 Music Education Pedagogy Critical Performances. 
4. Continue to revise all P-12 music education course work to reflect the revised 

Kentucky Teacher Standards. 
 

c. Decisions about Group/Individual Student Progress Based on Assessment Results 
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1. Continue the MEC program continuance policy to include review of all courses 
critical performances to date of the review. 

2. Continue the Praxis II Music Blitz sessions prior to the test dates. 
3. Align all P-12 Music Education pedagogy, techniques, music technology course 

content to the P-12 Music Learning section of the PRAXIS II Music Content 
knowledge exam. 

4. Require music education candidates to meet with Department Head of Music or the 
Coordinator of Music Education to discuss content areas of the PRAXIS II Music 
Exams that was troublesome. 

5. Review the GPA’s, musical performance progress of each student before entering 
the Music Education sequence of courses. 
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