
Proposal for Connections: Local to Global 
Contact: Andrew McMichael, History Department 745-2344 
 

1. What course does the department plan to offer in Connections? Which subcategory are 
you proposing for this course? (Social and Cultural, Local to Global, Systems)   
 
HIST 463: The Atlantic World 
Subcategory: Local to Global 
 
Course Catalog Description: A study of the areas touched by the Atlantic Ocean in the 
period from the 1300s through the early 1800s, focusing on the intersections of African, 
Native American, and European cultures. 
 

2. How will this course meet the specific learning objectives of the appropriate sub-
category?  Please address all of the learning outcomes listed for the appropriate 
subcategory.   

 
The field of Atlantic World history examines the lands that touch on the Atlantic Ocean, 
including Europe, Africa, and the Americas, and students analyze the connections 
between those areas, and the movement of peoples, plants, animals, resoucres, and ideas 
across the ocean. In that sense, it is the study of people and localities place and how those 
people and places impacted and were impacted by the wider Atlantic world.  
 
In terms of meeting the learning outcomes for this sub category: 
 
1. Analyze issues on local and global scales.  

Students analyze the ways that the wider Atlantic world influenced the 
everyday life of people in localities, and how local events connected people to 
the wider Atlantic World. Historian David Armitage borrowed the term “cis-
Atlantic history” from Thomas Jefferson, qualifying it by categorizing 
Atlantic World history as “the study of a unique place within its relation to the 
wider Atlantic world.”1

 

 In Armitage’s conception, cis-Atlantic history “seeks 
to define that uniqueness as a result of the interaction between local 
peculiarity and a wider web of connections.” 

2. Examine the local and global interrelationships of one or more issues.  
Students analyze global interrelationships on a number of issues, including 
slavery, gender, commerce, piracy, nationalism, and colonialism. They read 
articles, books, and primary sources on these topics and then analyze the 
topics based on the impact on the individuals involved, as well as how those 
individuals shaped those events. 
 

3. Evaluate the consequences of decision-making on local and global scales. 

                                                 
1 Armitage and Braddick, eds., The British Atlantic World. 1500-1800. New York: Palgrave, 2002. p. 16. 



Decision-making is oftentimes thought of as happening from the top down. 
The field of Atlantic World History specifically examines the ways in which 
decisions at the local level, including those made by individuals in their 
communities, have an impact on the wider world, as well as how the impact of 
decisions made locally, regionally, or internationally have an impact on 
disparate cultures.   

 
 
 
 

3. In addition to meeting the posted learning outcomes, how does this course contribute 
uniquely to the Connections category (i.e., why should this course be in Colonnade)?  
Discuss in detail.  
 
In a very real sense the field of Atlantic World history is predicated on the notion of 
interconnected peoples and systems, and how individuals during the period from the 
1300s to the early 1800s came to live in a more interconnected world than any previous 
generation. European exploration in Africa and Columbus’ first encounters in the 
Americans set in motion a series of events that would transform the ways that individuals 
in three societies—African, European, and Native American—interacted with their 
neighbors, their communities, and the wider world. Trade opened to a degree not 
previous seen, and the beginning of the 16th century witnessed the start of a serious of 
migrations—forced and voluntary—that continue to this day. Within that context, actors 
at the time were forced to consider their places in world beyond the confines of their 
immediate communities. This course examines that transformative process from a 
historical standpoint. 
 
This course meets some very specific objectives for the Connections category. From the 
introduction above, students taking a course in the Connections category must “apply and 
integrate discipline-specific knowledge and skills to the significant issues challenging our 
individual and shared responsibility as global citizens.” The field of Atlantic World 
history arose in the period after World War I, when historians (and people in other 
disciplines) turned their focus to the interactions between members of the global 
community. Many of the issues facing students today are the very same issues that 
members of the Atlantic World community face in the period from the 1300s – 1800: the 
impact of a global economy on local communities, and vice-versa; the relationship 
between individuals in small communities to those in other parts of the Atlantic World; 
how the transfer of new, different, and potentially disruptive ideas (for better or worse) 
has an impact on localities and the Atlantic World as a whole; how a nations’ power is 
exercised and contained by other actors in the wider Atlantic World community. 
 
While The Atlantic World is proposed for the “Local to Global” subcategory, in some 
ways, this course touches on all the sub-categories. As the course objectives note below, 
the exchange of peoples, plants, animals, resources, and ideas across between Europe, 
Africa, and the Americas pushed the individual actors to reassess their places within their 



societies. Forced migration required some groups to do this. Moreover, this exchange 
forged a realignment of economic, interpersonal, and political systems.  
 
In all, The Atlantic World is a course that speaks to the foundations of the Connections 
category. 
 
 
 

4. Please identify any prerequisites for this course.  NOTE: Any prerequisites MUST be 
Colonnade Foundations or Explorations courses. 

 
The course currently has a prerequisite of HIST 119 or 120. Those are being 
dropped and this course will have none beyond what is required by the Colonnade 
Program. 

 
5. Syllabus statement of learning outcomes for the course. NOTE: In multi-section courses, 

the same statement of learning outcomes must appear on every section’s syllabus.  
o Students will be able to analyze the consequences of trans-Atlantic contact on 

individuals and communities. 
o Students will be able to analyze the impact of the Atlantic World on the nature of 

personal identity with regard to race and gender in the Atlantic World. 
o Students will be able to analyze the nature of maritime communities and exchange 

in the Atlantic World. 
o Students will be able to analyze the meaning of national identity, on an individual 

and national level, in the Atlantic World. 
 

6. Give a brief description of how the department will assess the course beyond student 
grades for these learning objectives.  

The major project for this course will be a research paper utilizing primary 
sources. The paper will be assessed using the following rubric: 
 Does the paper analyze its subject in the context of an individual’s 

connections to the Atlantic World? 
 Does the paper analyze its subject in the context of the connection 

between a locality and the broader Atlantic World? 
 Does the paper analyze its subject in the context of challenges faced by 

peoples, communities, regions, or nations in the context of its connection 
to the Atlantic World? 

 
7. Please discuss how this course will provide a summative learning experience for students 

in the development of skills in argumentation and use of evidence.   
 

The assignments for this course require pose analytical problems, and require 
students to gather evidence in support of an argumentative answer. All 
assignments are in essay form. The questions focus on the broader issues of how 
the experience of an individual or of a community were impacted by, or impacted, 
the wider Atlantic World. An example of this type of question from a recent final 



exam is “Take any three of the groups we have studied so far this semester 
(pirates, women, Africans, men, slaves, Britons, Dutch, etc etc) and write an 
analytical essay (not just what but how and why) that compares how their sense of 
identity (cultural, political, social, or otherwise) underwent modification as a 
result of their Atlantic World experiences.” Another is: “How does cultural, 
economic, or political identity in the Atlantic World change because of interaction 
with ‘others’ from around the Atlantic World.” These questions get at the heart of 
what it meant for an individual to be involved in the Atlantic World experience, 
and also speak directly to the nature of the Connections category. 
 
More  specifically, this course will follow the guidelines established by the 
History Department for 400-level courses: 
 
“400-level classes: There will be a variety of writing assignments requiring a 
minimum total of 20 pages. One of these assignments will require the students to 
synthesize and evaluate historical interpretations. The assignments will also 
include a research paper based upon primary and secondary sources. The 
minimum length of this paper will be 12 pages.” 
 
History 463 will meet these standards. For any program review or QEP 
assessment, research papers will be assessed using the attached rubric, which is 
the standard for the department. 

 
8. How many sections of this course will your department offer each semester?  

Initially one section every third semester. 
 

9. Please attach sample syllabus for the course.  PLEASE BE SURE THE PROPOSAL 
FORM AND THE SYLLABUS ARE IN THE SAME DOCUMENT. 
See attachment #2. 
 



Attachment 1: Evidence and Argument Rubric for HISTORY 463 Research Paper 
  1. EXCELLENT 2. GOOD 3. NEEDS WORK 4. POOR 
A. THESIS Thesis is easily 

identifiable, plausible, 
novel, sophisticated, 
insightful, and clear. 

Thesis is promising, 
but may be slightly 
unclear, or lacking 
insight or originality. 

Thesis is unclear or 
unoriginal. Uses 
vague language. 
Provides little around 
which to structure the 
essay. 

Thesis is difficult to 
identify, non-existent, or 
merely restates the 
question. Shows little 
effort or comprehension 
of the essay prompt. 

B. STRUCTURE Structure is evident, 
understandable, and 
appropriate for thesis. 
Excellent transitions 
from point to point. 
Paragraphs support 
solid topic sentences. 

Structure is generally 
clear and appropriate, 
though may wander 
occasionally. Essay 
may have a few 
unclear transitions, or 
a few paragraphs 
without strong topic 
sentences. 

Structure is generally 
unclear, often 
wanders, or jumps 
around. Transitions 
are few and/or weak, 
and many paragraphs 
lack topic sentences. 

Structure is unclear, 
often because thesis is 
weak or non-existent. 
Essay has little or no 
structure or organization. 
Transitions are confusing 
and unclear. Topic 
sentences are few or non-
existent.  

C. USE OF 
EVIDENCE 

Primary source and 
historical context 
information is 
incorporated to support 
every point. Examples 
support thesis and fit 
within paragraph. 
Specific, explicit 
references to assigned 
readings are 
incorporated. Factual 
information is 
incorporated.  

Author uses examples 
to support most 
points. Some evidence 
does not support point 
or is out of place. 
Quotations are 
generally integrated 
well into sentences 
and paragraphs. Some 
factual information is 
incorporated.  

Author uses examples 
to support some 
points. References to 
assigned readings 
unclear or incorrect. 
There may not be a 
clear point. Moderate 
amount of factual 
information is 
incorporated.  

Very few or weak 
examples. Essay is 
weakened by a general 
failure to support 
statements. Evidence 
supports no particular 
point. Little or no factual 
information is 
incorporated, and 
primary sources remain 
mostly not interpreted or 
are merely summarized.  

D. LOGIC AND 
ARGUMENTATION 

All ideas flow 
logically. The 
argument is 
identifiable, 
reasonable, and sound. 
Author anticipates and 
successfully defuses 
counter-arguments. 
Makes original 
connections that 
illuminate thesis. 

Argument is clear and 
usually flows 
logically and makes 
sense. Some counter-
arguments are 
acknowledged, though 
perhaps not addressed. 
Occasional insightful 
connections to 
evidence appear. 

The argument may 
often be unclear or not 
make sense. Author 
may not address 
counter-arguments or 
make sufficient 
connections with the 
thesis. Essay may 
contain logical 
contradictions.  

Ideas do not flow at all, 
usually because there is 
no argument to support. 
Essay displays simplistic 
view of topic, and no 
consideration of possible 
alternative views. Any 
attempts to relate 
evidence to argument are 
very weak. Argument is 
too incoherent to 
determine. 

 



The Atlantic World 
Professor Andrew McMichael 

HIST 463 
Mon, Tue, Thur 2:10 – 3:00 

andrew.mcmichael@wku.edu 
  

Course Catalog Description: A study of the areas touched by the Atlantic Ocean in the period 
from the 1300s through the early 1800s, focusing on the intersections of African, Native 
American, and European cultures. Columbus’ landing in the “New World” touched off a series 
of events undreamed of by anyone involved in those initial encounters. Aside from the conquest 
of the Americas, European exploration initiated a series of broad economic, social, and cultural 
changes among Native Americans, Europeans, and Africans. This class will survey those 
changes, examining the process of exploration, conquest, and colonization. 
 
For the most part, we will look at the means of creating this thing called “the Atlantic World” 
from two points-of-view. First, we will explore the creation of new identities, as people moved 
away from their home cultures. Second, but related to the first, we will examine the idea of 
“centers and peripheries”—or the ways in which those who had moved away conceived of their 
place in the world, and how they related to the broader Atlantic world. 
 
By the end of this course you should be able to: 
 

• Analyze the consequences of trans-Atlantic contact on individuals and communities. 
• Analyze the impact of the Atlantic World on the nature of personal identity with regard to 

race and gender in the Atlantic World. 
• Analyze the nature of maritime communities and exchange in the Atlantic World. 
• Analyze the meaning of national identity, on an individual and national level, in the 

Atlantic World. 
 
 
Books (in the bookstore, or via amazon.com) 

The Egerton textbook should be considered as background to the classroom activities. It is 
foundational to more complex topics. So I expect you to keep caught up in order to 
understand the other readings and activities. We will discuss readings from this book in class.  

 
− Douglas Egerton et al, The Atlantic World (ISBN 9780882952451) 
− Cook and Cook, Good Faith and Truthful Ignorance: A Case of Transatlantic Bigamy (ISBN 

0822312220) 
− Part I, from Thornton, Africa and Africans in the Making of the Atlantic World, 1400 - 1800 

(ISBN 05212627245) 
 
Articles (on Blackboard) 

− Armitage, “Three Concepts of Atlantic History” from Armitage and Braddick, eds. The 
British Atlantic World, 1500-1800 (Palgrave-MacMillan, 2003) 

− Bernard Bailyn “The Idea of Atlantic History” in Itinerario, Vol. 20, No. 1, 1996: 19-44.  

mailto:andrew.mcmichael@wku.edu�


− Carney, Judith. “African Rice in the Columbian Exchange,” The Journal of African 
History, Vol. 42, No. 3 (2001), pp. 377-396. 

− Games, “‘The Sanctuarye of our rebel negroes’: The Atlantic Context of Local 
Resistance on Providence Island, 1630-41,” Slavery and Abolition, Vol. 19, No. 3, 
December 1998, pp. 1-21.  

− Gomez, Michael. “Muslims in Early America,” The Journal of Southern History, Vol. 
60, No. 4 (Nov., 1994), pp. 671-710. 

− Goucher, Candice. “African Metallurgy in the Atlantic World,” The African 
Archaeological Review, Vol. 11, Papers in Honour of Merrick Posnansky (1993), pp. 
197-215. 

− Herrmann, Rachel. “The “tragicall historie”: Cannibalism and Abundance in Colonial 
Jamestown,” The William and Mary Quarterly, Vol. 68, No. 1 (January 2011), pp. 47-74. 

− Klepp, Susan. “Revolutionary Bodies: Women and the Fertility Transition in the Mid-
Atlantic Region, 1760-1820,” The Journal of American History, Vol. 85, No. 3 (Dec., 
1998), pp. 910-945. 

− Kupperman, Karen. “Fear of Hot Climates in the Anglo-American Colonial Experience,” 
The William and Mary Quarterly, Third Series, Vol. 41, No. 2 (Apr., 1984), pp. 213-240 

− Morgan, Jennifer. “‘Some Could Suckle over Their Shoulder’: Male Travelers, Female 
Bodies, and the Gendering of Racial Ideology, 1500-1770,” The William and Mary 
Quarterly, Third Series, Vol. 54, No. 1 (Jan., 1997), pp. 167-192. 

− Norton, Marcy. “Conquests of Chocolate,” OAH Magazine of History, Vol. 18, No. 3, 
The Atlantic World (Apr., 2004), pp. 14-17 

− Perreault, Melanie. “‘To Fear and to Love Us’: Intercultural Violence in the English 
Atlantic,” Journal of World History, Vol. 17, No. 1 (Mar., 2006), pp. 71-93 

− Rediker, “‘Under the Banner of King Death’: The Social World of Anglo-American 
Pirates, 1716 to 1726,” The William and Mary Quarterly, Third Series, Vol. 38, No. 2 
(Apr., 1981), pp. 203-227. 

− Schmidt, Benjamin. “Mapping an Empire: Cartographic and Colonial Rivalry in 
Seventeenth Century Dutch and English North America,” The William and Mary 
Quarterly , Third Series, Vol. 54, No. 3 (Jul., 1997), pp. 549-578 

− Thornton, John. “‘I Am the Subject of the King of Congo’: African Political Ideology 
and the Haitian Revolution” Journal of World History , Vol. 4, No. 2 (Fall, 1993), pp. 
181-214 

− Tyner, Judith. “Interactions of Culture and Cartography,” The History Teacher , Vol. 20, 
No. 4 (Aug., 1987), pp. 455-464. 

 
Grade Breakdown: 
 Midterm: 200 pts 

Final: 200 pts. 
Participation: 100 pts 
Three Papers: 100 pts each 
Research Paper: 300 points 

 
MIDTERM AND FINAL: The take-home midterm will contain several essay questions based on the 
readings, lectures, and issues raised in discussion. The final will follow the same format but will 
be cumulative, based on modifying the questions already answered in the midterm.  



 
SHORT PAPERS: You will write three short papers based on the readings and possible handouts. I 
will post the questions on Blackboard two weeks prior to their due date. All written work must 
be handed in and submitted to Blackboard by the beginning of class on the due date. 
 
RESEARCH PAPER: The fifteen-to-twenty page research paper can be on any topic during the 
time period from 1400 to 1765. It must incorporate at least a half-dozen primary sources, as well 
as journal articles and books in appropriate number to cover the subject. There is an online guide 
under “Assignments” to which you should refer for this assignment. The rough draft is due in 
Week 12 and the final draft is due the last week of classes. 
 
ATTENDANCE: Attendance in this class is mandatory and I will take attendance each day. After 
three absences you will lose one letter grade for each subsequent absence. 
 
LATE WORK, MAKE-UPS, ETC.: I allow late work to be turned in only in the case of prior 
consultation, and even then only in cases of serious personal emergency—ie. not if your 
friends, aunts, uncles, cousins, or grandparents fall victim to plague, famine, or pestilence. I 
generally accept without question a signed certificate of your own death. Other than that I expect 
work to be turned in on time (or, quel horreur!, early) if there is a conflict. Contact can be face-
to-face or via e-mail, but must be before the work is due. Late papers will lose one full grade for 
each day they are late, Saturdays and Sundays included as individual days. 
 
PLAGIARISM: Plagiarism is the most serious academic offense, and consists of submitting work 
that is not your own. That can include quoting material in a paper and not crediting the original 
author through a footnote, to copying from the textbook or another book, to pasting in the text 
from web pages or some Internet paper mill. The consequences for plagiarism in this course are 
simple: If you plagiarize, you will receive an “F” for the course and a letter reporting your 
conduct will be sent to your college dean recommending appropriate disciplinary action. There 
is an online guide, and I will discuss plagiarism before the first paper is due. If you remain 
unsure about what constitutes plagiarism it is your responsibility to clarify it with me prior to 
handing in a paper. 
 
 

THE WEEKLY BUSINESS 
 
Week 1 (Jan 9 – 13)—Introductions and Mapping the Atlantic World  
 Reading: (For Thursday) (Group 1) Tyner, “Interactions of Culture and  Cartography”; 
(Group 2) Schmidt, “Mapping an Empire: Cartographic and Colonial  Rivalry in 
Seventeenth Century Dutch and English North America” 
 
Week 2 (Jan 16 – 20)—What is the Atlantic World 

Reading: (for Tuesday) Egerton, et. al., Chapter 1; (For Thursday) Bailyn “The Idea of 
Atlantic History”; (For Thursday) Armitage, “Three Concepts of Atlantic History” 

 
Week 3 (Jan 23 – 27)—The Origins of European Expansion 

Reading: Egerton, Chapters 2 & 4; Norton, “Conquests of Chocolate.” 



 
Week 4 (Jan 30 – Feb 3)—Africa and the Atlantic World 

Reading: (Group 1) Carney, “African Rice in the Columbian Exchange”; (Group 2) 
Gomez, “Muslims in Early America”; (Group 3) Goucher, “African Metallurgy in the 
Atlantic World” 
Paper #1 Due 

 
Week 5 (Feb 6 – 10)— Settlement 

Reading: Egerton, Chapter 5; (Group 1) Herrmann, “The “tragicall historie”: 
 Cannibalism and Abundance in Colonial Jamestown”; (Group 2) LaCombe, “‘A 
 continuall and dayly Table for Gentlemen of fashion’: Humanism, Food, and 
 Authority at Jamestown, 1607–1609” 
 
Week 6 (Feb 13 - 17)— Atlantic Slavery 

Reading: Egerton, Ch. 3 & 6; Thornton, Part I 
 
Week 7 (Feb 20 - 24)— The Latin American Atlantic 

Reading: Cook and Cook, Good Faith and Truthful Ignorance 
 
Week 8 (Feb 27 – Mar 2)— The Gendered Atlantic  

Reading: Morgan “‘Some Could Suckle over Their Shoulder’: Male Travelers,  Female 
Bodies, and the Gendering of Racial Ideology, 1500-1770” 

Midterm Due Monday 
 
Week 9 (Mar 5 – 9)—The British Atlantic 

Reading: (Group 1) Kupperman, “Fear of Hot Climates in the Anglo-American Colonial 
Experience”; (Group 2) Perreault, “‘To Fear and to Love Us’: Intercultural Violence in 
the English Atlantic” 

 
Week 10 (Mar 12 – 16)—The Caribbean Mixing Bowl 

Reading:  Games, “‘The Sanctuarye of our rebel negroes’: The Atlantic Context of Local 
Resistance on Providence Island, 1630-41”  
Paper #2 Due 
 

Week 11 (Mar 19 – 23)—Trade and Empire 
Reading: Egerton, Chapters 7 
 

Week 12 (Mar 26 – 30)—The Maritime World 
Reading: Rediker, “‘Under the Banner of King Death’: The Social World of Anglo-
American Pirates, 1716 to 1726.” 

 
Week 13 (April 2 – 6)—Atlantic Identity 

Reading: Egerton 8; Klepp, “Revolutionary Bodies: Women and the Fertility 
 Transition in the Mid-Atlantic Region, 1760-1820.” 

Paper #3 Due 
 



Week 14 (April 9 – 13)—Revolutions 
Reading: Egerton, Chs. 9, 10, 11; Thornton, “‘I Am the Subject of the King of Congo’: 
African Political Ideology and the Haitian Revolution” 
Research Paper Due 
 

Week 15 (April 14 – 17)—FINAL EXAM DUE 



 
  


	Books (in the bookstore, or via amazon.com)
	Articles (on Blackboard)


