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WESTERN KENTUCKY UNIVERSITY

GENERAL EDUCATION ASSESSMENT REPORT
2006-2007
General Education Assessment at WKU—An Overview

WKU uses multiple measures to assess the effectiveness of its General Education program.  Central to the process is a course-based assessment in which departments assess the effectiveness of general education courses in meeting stated general education goals.  Departments submit an annual report to the General Education Coordinator and the University Senate General Education Committee.  

In addition to this course-based approach, the university uses student survey data to assess the success of its General Education program.  The National Survey of Student Engagement (NSSE) includes questions that relate directly to WKU’s General Education goals, and it is a valuable source of information about student perceptions.  To supplement NSSE, WKU conducts its own Student Engagement Survey (WKUSES) which includes questions related to three of ten General Education goals as well as an overall question about the impact of General Education.  
Assessment Summary—2007
The General Education assessment process for 2006-2007 provides ample evidence that our students are meeting all ten General Education goals.    

· The evidence from our course-based assessment processes clearly indicates that our students are meeting successfully all ten General Education goals.  Faculty members from across the campus have generated a considerable body of evidence that General Education courses are helping students to meet the stated goals of the program.  
· Student responses on NSSE items relating to General Education are very positive and provide additional evidence about the success of our program.  WKU students, especially seniors, give their overall General Education experience high marks, and their responses consistently exceed those from students attending Kentucky public universities, and peer institutions in the Carnegie Masters-Large category as well as NSSE results overall.  WKU seniors are more positive about the development of their writing, speaking, and quantitative problem solving skills than seniors at Kentucky schools, Carnegie peers, and NSSE schools generally.  In critical thinking skills, WKU seniors are more positive than Kentucky system students generally and Carnegie peers and are even with NSSE scores overall.  Scores for WKU seniors in writing and quantitative problem solving have increased every year since the NSSE was first administered in 2001.  
· WKU NSSE scores on the item, Understanding people of other racial and ethnic backgrounds, are substantially higher than the scores for Kentucky public universities and NSSE institutions overall and on a par with results from our Carnegie peers.  This is especially important because our 1st year students have lower scorers than 1st year students in any of the other groups, so the scores for WKU seniors reflect a considerable change.  By comparison, the scores for Kentucky seniors and NSSE seniors are lower than the scores for 1st year students, and the Carnegie peers show no change.  Given the importance of diversity issues in the university’s Quality Enhancement Plan as well as in General Education, these results suggest that WKU is having an important impact on student attitudes on diversity issues.    
· Student responses to WKUSES also suggest that their satisfaction with their General Education experience is quite high.  Consistently more than 80% of WKUSES respondents give positive responses to all five General Education questions in the survey over the four-year period of this survey.  

· Faculty members express some concern about student performance in areas related to tools of analysis.  While faculty members are clearly quite satisfied with student performance on our assessment instruments, they still want to see students do better in using the basic tools of academic disciplines.  Most of the proposed changes in General Education courses are linked to improving student performance in this regard.      

· Faculty members continue to look for more effective assessment instruments.  In some cases they plan to tinker with the mechanics of existing processes, while in other areas they are still experimenting with the assessment mechanism as a whole.  
Next Steps
Having reviewed the results of the assessment process, the university will do several things during the 2007-2008 academic year.  
· Departments will review their current assessment mechanisms in order to improve their effectiveness.  Several departments particularly note problems that they intend to address.  
· Departments will address curriculum concerns they have identified through this assessment process and implement changes during 2007-2008.  The General Education Coordinator and the General Education Committee will monitor this effort to assure that the work is completed.  

· Assessing critical thinking continues to be a nettlesome problem.  Most General Education courses include critical thinking in some way, and most of our students think their critical thinking skills have improved considerably because of General Education coursework.  However, our curriculum-based assessment mechanisms need to identify and address more clearly the components of critical thinking and assess the effectiveness of our courses in building critical thinking skills.  
· The Coordinator and the Committee must build links between General Education and the Quality Enhancement Plan.  The Quality Enhancement Plan set three learning goals for Western Kentucky University students:  Students will demonstrate their capacity to apply knowledge and training to address relevant concerns in community of society; Students will demonstrate respect for diversity of people, ideas, and cultures; Students will demonstrate awareness of their opportunities as responsible citizens working and living in a global society.  The General Education program will need to advance these learning goals and assess its success in doing so.
· Address the administrative structure of General Education.  With the appointment of Robert Dietle as History Department head, the position of General Education Coordinator is vacant.  
GENERAL EDUCATION ASSESSMENT RESULTS
2006-2007
Western Kentucky University has identified ten student learning goals for its General Education program.  During the 2006-2007 academic year, faculty members teaching General Education courses assessed the effectiveness of our courses in preparing students to meet our stated program goals.  As part of the process, most departments established benchmarks for evaluating the results they received.  Results below the benchmark were interpreted as evidence that a course was not adequately developing student skills on a specific measure related to the goal.  
1. The Capacity for Critical and Logical Thinking

Courses Assessed:
ENG 100, 300; COMM 145, 161; ENGL 100C
Assessment Mechanisms:
The university relies heavily on the required Writing courses and to some extent on the required Communication courses for its assessment of student success in developing skills in critical and logical thinking.  In English, random samples of 4 students per section were chosen by Institutional Research for each section of English 100, Introduction to College Writing, and English 300, Writing in the Disciplines.  A sample of each selected student’s writing was read by 2 full-time faculty members who scored the papers for each assessment measure on a scale of 1 to 5.  Scores were collated by the Composition Director who acted as a third reader on papers where evaluator scoring diverged by more than a point.  The department set as a benchmark for success that 70% of the papers receive a 3 or higher.  If fewer than 70% of students received a 3 on a specific measure, the department interpreted that result as an indication that the course was not satisfactorily building student skills in that particular measure.  The committees read 157 papers for English 100 and 168 for English 300.
In Communication, faculty members rated student speeches on 8 competencies including such measures related to critical and logical thinking as Communicated the thesis or specific purpose in a manner appropriate for audience and occasion, Provides appropriate supporting material based on the audience and occasion, and Uses an organization pattern appropriate to topic, audience, occasion, and purpose.  Raters assessed 93 speeches drawn from Communication 145, Fundamentals of Public Speaking, and Communication 161, Business and Professional Speaking, approximately 7% of the total enrollment.   
Results:
Students achieved very satisfactory scores on all 3 assessment measures in English 100, with 95% achieving a score of 3 or better on the measure The paragraphs have a clear and consistent focus and 97% achieving that score on the measure The organization expresses a logical progression.   ENGL 100C results were also excellent.  The results for English 300 were somewhat lower with 68% receiving a 3 or better on the measure The paper makes a clear and convincing argument and 75% on the measure The sources are handled correctly.   The results from the Communication courses are similar with Comm 145 students in particular receiving their highest scores on these three measures, although scores in Comm 161 are slightly lower.  Both departments are addressing the lower scores in English 300 and in Comm 161 through changes in classroom assignments to build skills in these areas and through discussions with faculty members who teach these courses.  

The evidence clearly indicates that students are building critical thinking skills in these courses, and the student survey data discussed later in this report also indicates that students are aware of their growing ability in critical thinking.  The results in English 300 and Communication 161 are satisfactory but lower than we would like to see, and those departments are working with faculty members to develop assignments that will make these courses more effective in developing critical thinking skills.  

2. Proficiency in Reading, Writing, and Speaking
Courses Assessed:
COMM 145, 161; ENG 100, 200, 300; SPCH 145C, 161C
Assessment Mechanisms:
Random samples of 4 students per section were chosen by Institutional Research for each section of English 100, Introduction to College Writing, English 200, Introduction to Literature, and English 300, Writing in the Disciplines.  A sample of each selected student’s writing was read by 2 full-time faculty members who scored the papers for each assessment measure on a scale of 1 to 5.  Scores were collated by the Composition Director who acted as a third reader on papers where evaluator scoring diverged by more than a point.  The department set as a benchmark for success that 70% of the papers receive a 3 or higher.  If fewer than 70% of students received a 3 on a specific measure, the department interpreted that result as an indication that the course was not satisfactorily building student skills in that particular measure.  The committees read 157 papers for English 100, 147 for English 200, and 168 for English 300.

In Communication, faculty members rated 93 speeches—approximately 7% of the total enrollment—on 8 competencies including such measures on organization, evidence, language choice, and delivery.  The Bowling Green Community College focused on managing speech anxiety as an important step toward improved public speaking and reported excellent improvement over the course of the semester.  
Results:
Students achieved very satisfactory scores on all 3 assessment measures in English 100, satisfactory scores on all 3 in English 200, and satisfactory scores on 2 of the 3 in English 300.  (The third measure had 68% satisfactory responses, just missing the desired 70%.)  Communication results were similarly strong.  The evidence clearly indicates that these courses are effective in building students skills in reading, writing, and speaking to levels that faculty members deem to be appropriate.  Student survey data discussed later in this report indicates that students believe that their skills in these areas are growing during their time at WKU.  Student scores continue to be somewhat lower in measures relating to thesis development and the use of evidence, areas that both   
3. Competence in a Language Other Than the Native Language
Courses Assessed:
French, German, and Spanish 101, 102, 201, 202; Chinese and Japanese 101, 102; French and Spanish 101C and 102C
Assessment Mechanisms:
In Chinese, French, German, Japanese, and Spanish, faculty members developed common questions related to this goal and made them part of required course exercises.  The department collected these responses, and faculty committees in each language area evaluated the responses.   All programs set a benchmark of  70% of students achieving an acceptable score on each measure as an indication that the course was effectively building student skills in that measure.  The three measures established were Students will demonstrate semantic and lexical competence in the language at the level appropriate to the respective course, Students will demonstrate functional language skills in familiar, everyday contexts at the level appropriate to the respective course, and Students will demonstrate knowledge of the culture(s) of the people(s) whose language they are studying.  
Results:
While specific results vary from one language discipline to another, the faculty found that 80% of students consistently met most or all of the benchmark criteria faculty members had established.  The Bowling Green Community College used slightly different assessment mechanisms, but language faculty members in the Community College also report excellent results.  
4. The Ability to Understand and Apply Mathematical Skills and Concepts

Courses Assessed:
MATH 109, 116, 117, 118, 119, 122, 126, 203; MATH 109C, 116C, and 117C.

Assessment Mechanisms:
Throughout the 2002-2003 academic year, Math faculty members were asked to submit to the department’s Basic Studies and Undergraduate Studies Committees test questions that might be appropriate common items for the comprehensive final examination in each General Education mathematics course.  Using the items provided by the faculty, the committees prepared 2 multi-part questions and scoring guides for each course.  At the end of the F06 and S07 semesters, each faculty member teaching such a course selected one question to be included on the final exam.  Using a random-number list generated electronically, a sample of final exam papers was drawn from each Math 109, 116, 117, and 126 class.  From Math 118, 119, 122, and 203, all papers were used.  Juries of faculty members then used the prepared scoring guides to evaluate student responses to the common final examination items for each course.  The department’s goal was that at least 70% of the sample achieve an average (jury) score of at least 3 on a 5-point scale.  A percentage below 70% was evidence that a course was not adequately preparing students on that measure.  The assessment process included all General Education math students for the fall and spring terms.  
Results:
In both semesters, the department met its goal in Math 109, Math 116, Math 117, Math 118, Math 119, and Math 203.  The department did not meet the goal, however, in Math 122 and Math 126 in either semester, and the scores in Math 119 fell significantly from fall to spring.  The Basic Studies Committee and the Undergraduate Studies Committee have identified several steps they will take during the coming year to make courses more effective in addressing the General Education goal.  These focus primarily on building faculty awareness of expectations in these courses and making sure that faculty members are fully informed about the General Education assessment process.  Overall results from the Bowling Green Community College were also solid, and faculty are using the data to focus more on such topics as standard deviation and probability in 109C and the range of a function in 116C.  
5.
An Informed Acquaintance with Major Achievements in the Arts and Humanities

6.
A Historical Perspective and an Understanding of Connections Between Past and Present

Courses Assessed:
ART 105, 106; ENG 200; MUSIC 120, 326, 327; SPAN 373, 374; ENGL 200C.  

Assessment Mechanisms:
Faculty members in these disciplines used course-imbedded mechanisms to assess student success in reaching these goals.  Art and Spanish used a series of course assignments over the semester, while Music asked specific questions related to General Education goals as part of the regular testing process in their courses.  Some of these courses have very large enrollments—Music 120, Music Appreciation, assessed 853 students in F06 and 720 in S07.  English 200 faculty used a sampling process similar to that described for assessing Goals 1 and 2.  
Results:
In Music 120, Music Appreciation, more than 80% of students responded correctly to three of the five multiple choice questions that the department uses to assess progress in meeting General Education goals.  Student scores were even stronger in Music 326, Music History I, and in Music 327, Music History II.  Music faculty members have concluded that 2 questions about specific elements of Music are unclear and will be rewritten.  In English 200, students meet or exceeded the 70% goal the faculty had set, although the faculty would like to see student papers in the future address a greater variety of literature.  ENGL 200C reported similar results.  Assessment results in Art 105 and 106 were quite positive, but the department needs a more focused assessment instrument for this process.  Also, Art 100 assessed Goal 7 instead of Goals 5 and 6.  
7.
An Appreciation of the Complexity and Variety of the World’s Cultures

Courses Assessed:
AFAM 190; GEOG 110, 200; PS 365; SOCL 362, 375; GEO 110C; FLK 280C
Assessment Mechanisms:
All courses addressing this goal used a similar assessment mechanism, namely they identified items on course assignments that related to the General Education goal and then evaluated those items separately.  Geography in particular made an effort to determine what types of learning skills students develop during the semester and how they apply those skills to problem solving.  The number of students assessed varied widely, reflecting enrollments and assessment mechanisms.  Geography 110, World Geography, assessed 261 students and African American Studies 190, The African American Experience, assessed 271, while PS 365, Government and Politics of the Middle East, assessed 15.  Most other courses reflected single section enrollments.  
Results:
Faculty members were very satisfied with the assessment results for this goal.  Students met the benchmarks established, and faculty members concluded that that current instructional strategies were working well.  Scores for students in FLK 280C fell below faculty expectations, with success rates around 60% instead of 70%, and faculty members will do additional review of these results.  
8.
An Understanding of the Scientific Method and a Knowledge of Natural Science and Its Relevance in Our Lives
Courses Assessed:
ASTR 104, 106, 214; BIOL 113-114, 120, 121, 122-123, 131, 207-208, 280, 300,302; CHEM 101C, 109C; GEOG 100, 121, 280; GEOL 102, 111, 112, 113, 114; PHYS 100, 103, 105, 130, 201, 231/232, 250/251; BIO 113C; GEO 100C.
Assessment Mechanisms:
Departments offering courses that address this goal used common questions as part of required course exercises.  Faculty committees excerpted those responses and evaluated them.  For the most part, departments used 70 to 75% successful responses as a benchmark of the effectiveness of the course, and students in several courses exceeded this goal by a considerable margin.    
Results:
Overall, student response on this goal was quite high.  Faculty members in the Geography and Geology programs were generally pleased but not satisfied with student performance on the assessment mechanisms.  Geography and Geology in particular concluded that they wanted to see more explicit discussion of the link between science and society in their General Education courses.  Assessment results were very strong, with more than 80% consistently meeting course goals.  In Physics and Astronomy, in excess of 90% of students responded correctly to exam and lab items tied to assessing student success in meeting the General Education goal.   The Biology assessment process centered on the objective How scientific knowledge is created, developed, and changed through experimentation and reasoning, with assessment centering on the student’s overall performance in the course and successful completion of a course module on the topic.  Results were very strong, with nearly all students meeting the objective.  Scores from the Bowling Green Community College were also very strong, especially in Chemistry.  Faculty in GEO 100C were disappointed in their pass rate and will add in-class assignments in which students will have group discussions on different observations they have made in their own physical environment as a strategy for improving their understanding of the scientific method. 

9.
An Understanding of Society and Human Behavior
Courses Assessed:
CFS 311; GEOG 101, 360, 471; HST 119, 120; PS 110, 250, 260, 267; PSY 100, 199, 250, 350; SOCL 100, 210, 220; SWRK 101; WOMN 200; GEO 101C; POLS 110C; HIST 119C, 120C; PSYC 100C, 199C; ECON 150C, 202C, 203C
Assessment Mechanisms:
Courses addressing this goal developed common questions related to this goal and made them part of required course exercises.  Faculty committees evaluated student responses, using 70 to 75% successful responses as a benchmark for the effectiveness of the course.   A few departments have based their assessment largely on course grades.  
Results:
Faculty members teaching General Education courses addressing this goal were very pleased with the assessment results in this area.  Geography faculty members reported plans to make some small revisions in 101, 360, and 471.  In History, a faculty committee graded a sample of 119 and 120 exams to determine student success in meeting General Education goals.  The department found student performance to be slightly better in 120 than in 119, but student performance overall was strong.  Political Science and Sociology both report very strong results on student progress in meeting Goal 9, as do Consumer and Family Sciences, Psychology, Social Work, and Women’s Studies.  Results from the Bowling Green Community College were also very positive, particularly in History where the percentage of students meeting the goal was the highest ever. 

10.
An Understanding of Factors that Enhance Health, Well-Being, and Quality of Life
Courses Assessed:
CFS 111
Assessment Mechanisms:
The Department of Consumer and Family Science put 24 questions selected by a faculty panel on midterm/final exams in all sections of CFS 111.  The assessment goal was for 84% of students to score 60% or higher and for the mean to be 75%+/-5 points.  Departments offering courses addressing this goal used several mechanisms for assessing the effectiveness of their courses.  The Community College sections used a combination of grades and a 24-question survey related to the General Education goal.  
Results:
The results of this assessment were very strong with student performance substantially exceeding the goals the faculty had set.  More departments teaching courses that address this goal need to provide assessment data.   
Other Assessment Perspectives:
Western Kentucky Student Engagement Survey

National Survey of Student Engagement
In addition to this largely course-imbedded assessment process, the university also collects evidence pertaining to the effectiveness of its General Education program from the Western Kentucky University Student Engagement Survey (WKUSES) and from the National Survey of Student Engagement (NSSE).  Beginning in 2002, the university has administered the WKUSES instrument annually to a sample of currently enrolled students.  (For 2007, the Office of Institutional Research mailed 4,578 questionnaires and received 2,754 responses, a 60.2% return rate.  Of the respondents, 92.3% were juniors or seniors.)  The survey asks 5 questions about the General Education experience at Western:  General Education courses contribute to acquiring a broad general education, General Education courses contribute to writing clearly and effectively, General Education courses contribute to speaking clearly and effectively, General Education courses contribute to thinking critically and analytically, and General Education courses contribute to understanding diverse cultures.  

WKUSES data suggest that student satisfaction with the General Education program is quite high.  Over the 6 years of the survey, well over 80% of students surveyed responded positively to the item, General Education courses contribute to acquiring a broad general education, and just under half of the respondents put their experience at a 4 or a 5 on a 5 point scale.  

General Education Courses Contributed to acquiring a broad general education?











	
	Do Not Know – N/A
	Not 

at All
	Very

Little
	Some
	Quite a 

Bit
	Very

Much
	Total*
	
	Quite a Bit and

Very Much Combined

	2002
	1.06%
	2.12%
	11.67%
	35.28%
	33.95%
	15.92%
	85.15%
	
	49.87%

	2003
	1.36%
	2.96%
	10.42%
	35.29%
	34.84%
	15.12%
	85.25%
	
	49.96%

	2004
	1.45%
	2.44%
	11.60%
	38.58%
	35.39%
	10.54%
	84.51%
	
	45.93%

	2005
	1.34%
	3.40%
	13.84%
	34.84%
	34.45%
	12.14%
	81.43%
	
	46.59%

	2006
	1.00%
	2.16%
	11.67%
	38.12%
	34.76%
	12.29%
	85.17%
	
	47.05%

	2007
	.90%
	2.60%
	13.01%
	38.78%
	33.02%
	11.69%
	83.49%
	
	44.71%


*Total is sum of “Some” + “Quite a Bit” + “Very Much”
Scores on the four items related to specific General Education goals are also very positive, although they lag a bit behind the responses on the general item.  Over the six year period covered by the survey, more than 80% consistently respond positively to the Writing item, to the Speaking item, and to the Critical Thinking item.  The results for the Diversity item trail the other measures slightly, but they have moved upward in the last two years.  (The remaining respondents are distributed among Not at All, Very Little, or Do Not Know.)  For the 2006-2007 academic year, about 43% of the respondents put their experience at a 4 or a 5 for Writing compared with 40% on Speaking, 39% on Critical Thinking, and 42% on Diversity.  

General Education Courses Contributed to writing clearly/effectively?










	
	Do Not Know - N/A
	Not 

at All
	Very

Little
	Some
	Quite a 

Bit
	Very

Much
	Total*
	
	Quite a Bit and

Very Much Combined

	2002
	1.46%
	2.65%
	13.66%
	38.20%
	30.11%
	13.93%
	82.24%
	
	44.04%

	2003
	1.29%
	2.62%
	11.51%
	38.56%
	33.00%
	13.01%
	84.57%
	
	46.01%

	2004
	1.51%
	2.44%
	12.64%
	40.45%
	33.51%
	9.55%
	83.51%
	
	43.06%

	2005
	1.41%
	3.17%
	13.54%
	38.93%
	32.97%
	9.98%
	81.88%
	
	            42.95%

	2006
	1.16%
	2.41%
	12.35%
	40.97%
	33.24%
	9.81%
	84.02%
	
	            43.05%

	 2007
	.85%
	3.03%
	12.84%
	40.44%
	32.35%
	10.58%
	83.27%
	
	             42.83%


*Total of “Some” + “Quite a Bit” + “Very Much”

General Education Courses Contributed to speaking clearly/effectively?










	
	Do Not Know – N/A
	Not 

at All
	Very

Little
	Some
	Quite a 

Bit
	Very

Much
	Total*
	
	Quite a Bit and

Very Much Combined

	2002
	1.46%
	3.71%
	14.97%
	43.18%
	25.30%
	11.39%
	79.87%
	
	36.69%

	2003
	1.43%
	3.07%
	11.71%
	39.62%
	32.45%
	11.71%
	83.78%
	
	44.16%

	2004
	1.58%
	2.77%
	12.38%
	42.08%
	31.98%
	9.21%
	83.27%
	
	41.19%

	2005
	1.44%
	3.31%
	14.52%
	40.77%
	29.86%
	10.10%
	80.73%
	
	            39.96%

	2006
	1.25%
	2.04%
	13.45%
	41.55%
	31.97%
	9.74%
	83.26%
	
	            41.71%

	2007
	.94%
	2.99%
	13.19%
	43.13%
	30.15%
	9.61%
	82.89%
	
	            39.76%


*Total of “Some” + “Quite a Bit” + “Very Much”

General Education Courses Contributed to thinking critically/analytically?










	
	Do Not Know – N/A
	Not 

at All
	Very

Little
	Some
	Quite a 

Bit
	Very

Much
	Total*
	
	Quite a Bit and

Very Much Combined

	2002
	1.46%
	3.32%
	12.72%
	40.05%
	29.71%
	12.73%
	82.49%
	
	42.44%

	2003
	1.29%
	2.76%
	13.46%
	38.84%
	30.97%
	12.67%
	82.48%
	
	43.64%

	2004
	1.52%
	3.13%
	13.93%
	40.45%
	31.88%
	9.09%
	81.42%
	
	40.97%

	2005
	1.31%
	3.74%
	15.42%
	37.66%
	31.14%
	10.73%
	79.53%
	
	41.87%

	2006
	1.08%
	3.08%
	15.06%
	39.02%
	31.03%
	10.73%
	80.78%
	
	41.76%

	2007
	.85%
	3.67%
	14.86%
	41.46%
	28.10%
	11.06%
	80.62%
	
	39.16%


*Total of “Some” + “Quite a Bit” + “Very Much”

General Education Courses Contributed to understanding diverse cultures?










	
	Do Not Know – N/A
	Not 

at All
	Very

Little
	Some
	Quite a 

Bit
	Very

Much
	Total*
	
	Quite a Bit and

Very Much Combined

	2002
	1.59%
	4.11%
	13.77%
	38.01%
	27.68%
	14.83%
	80.52%
	
	42.51%

	2003
	1.67%
	4.46%
	15.10%
	35.34%
	29.21%
	14.21%
	78.76%
	
	43.42%

	2004
	1.71%
	3.89%
	16.45%
	37.67%
	29.33%
	10.94%
	77.94%
	
	40.27%

	2005
	1.54%
	4.65%
	17.63%
	35.35%
	28.18%
	12.65%
	76.18%
	
	40.83%

	2006
	1.34%
	3.63%
	15.48%
	37.35%
	29.59%
	12.60%
	79.54%
	
	42.19%

	2007
	.94%
	4.69%
	15.02%
	37.13%
	30.73%
	11.48%
	79.34%
	
	42.21%


*Total of “Some” + “Quite a Bit” + “Very Much”

Mean scores on several NSSE items also provide evidence that our General Education program is effective.  Although NSSE items on writing, speaking, critical thinking, analyzing quantitative problems, and understanding people of other racial and ethnic backgrounds do not specifically reference General Education, they are closely linked with 4 of the university’s 10 General Education Goals, and our students clearly think that their courses are helping them to build basic academic skills as well as acquire a sound overall general education.  Mean scores for 2007 on the item, Acquiring a broad general education, were a very positive 3.07 for first-year students and 3.22 for seniors on a 4-point scale.  Significantly, for the first time the means for WKU seniors are above a 3.0 in all four academic skill area—writing, speaking, critical thinking, and quantitative problem solving—as well as the overall general education item.    
	National Survey of Student Engagement 

Means Comparison Report, WKU
	Class
	Mean

2001
	Mean

2003
	Mean 2006
	Mean

2007

	Acquiring a broad general education
	1st Yr.

Senior
	2.94

3.24
	3.13

3.19
	3.10

3.22
	3.07

3.22

	Writing clearly and effectively
	1st Yr.

Senior
	2.71

2.97
	2.74

3.05
	2.82

3.09
	2.86

3.12

	Speaking clearly and effectively
	1st Yr.

Senior
	2.71

2.88
	2.80

3.01
	2.88

3.05
	2.91

3.02

	Thinking critically and analytically
	1st Yr.

Senior
	2.95

3.14
	2.96

3.21
	3.05

3.33
	3.07

3.33

	Analyzing quantitative problems
	1st Yr.

Senior
	2.46

2.75
	2.50

2.79
	2.78

2.99
	2.84

3.05

	Understanding people of other racial and ethnic backgrounds
	1st Yr.

Senior
	2.59

2.74
	2.41

2.60
	2.61

2.71
	2.55
2.63


Comparing WKU means with the responses from other institutions also indicates that our General Education program is having an impact on students.  Although the mean for our first year students on acquiring a broad general education is lower than the mean for Kentucky institutions, our Carnegie peers and for NSSE institutions, the mean for our seniors is well above the mean for Kentucky seniors and virtually the same as the mean for our Carnegie peers and NSSE institutions, an indication of how far our students have come during their time at WKU.  Also, the means for WKU seniors in writing, speaking, and quantitative problem solving are above those for the other 3 groups, while in critical thinking the mean for WKU seniors exceeds the means for other Kentucky institutions and our Carnegie peers and is equal to the NSSE score overall.  The results are even more impressive because WKU scores for 1st year students lag behind those of our peers in writing, critical thinking, and quantitative problem solving and in acquiring a broad general education.

	National Survey Of Student Engagement Means Comparison

Report 2007, WKU
	Class
	WKU
	KY
	Carnegie

Peers
	NSSE

	Acquiring a broad general education 


	1st Yr.
Senior
	3.07
3.22
	3.11
3.15
	3.11
3.23
	3.13
3.24

	Writing clearly and effectively


	1st Yr.
Senior
	2.86
3.12
	2.95
3.01
	2.99
3.08
	2.95
3.06

	Speaking clearly and effectively

	1st Yr.

Senior
	2.91
3.02
	2.81
2.91
	2.83
2.99
	2.76
2.95

	Thinking critically and analytically

	1st Yr.

Senior
	3.07
3.33
	3.12
3.26
	3.14
3.30
	3.17
3.33

	Analyzing quantitative problems

	1st Yr.

Senior
	2.84
3.05
	2.89
2.99
	2.87
3.01
	2.89
3.04



Moreover, NSSE scores for WKU seniors have increased every year in Writing clearly and effectively and in Analyzing quantitative problems.  In all four categories, WKU seniors are substantially more positive about the effectiveness of their experiences than they were when the university first administered the NSSE in 2001.  
	National Survey Of Student 

Engagement Means Comparison

Report 2007, WKU 
	  2001
	 2003
	 2005
	  2006
	2007

	Writing clearly and effectively
	  2.97
	 3.05
	 3.07
	  3.09
	 3.12

	Speaking clearly and effectively
	  2.88
	 3.01
	 2.99
	  3.05
	 3.02

	Thinking critically and analytically
	  3.14
	 3.21
	 3.27
	  3.33
	 3.33

	Analyzing quantitative problems
	  2.75
	 2.79
	 2.98
	  2.99
	 3.05



The NSSE item, Understanding people of other racial and ethnic backgrounds, is an important category for the university’s Quality Enhancement Plan as well as a General Education goal.  The results suggest that WKU is having an important impact on its students in this area.  Kentucky public institutions as a whole, for example, have a lower mean for their seniors in this category than the mean for first year students.  Our Carnegie peers reported no difference in the mean between first year students and seniors, while NSSE respondents over all saw seniors with a lower mean than first year students.  WKU means, by contrast, suggest that students here believe they are having experiences that contribute to their understanding of people from other racial and ethnic backgrounds.  WKU first year students have lower means than first year students at other Kentucky institutions, our Carnegie peers, and NSSE, generally, but the mean for our seniors is well above the mean for Kentucky seniors and above the NSSE mean.  Moreover, while WKU seniors had a higher mean than 1st year students, by contrast the means for seniors at Kentucky, Carnegie, and NSSE institutions were the same or lower than the means for 1st year students.  

	National Survey Of Student Engagement Means Comparison

Report 2007, WKU
	Class
	WKU
	KY
	Carnegie

Peers
	NSSE

	Understanding people of other racial

and ethnic backgrounds
	1stYr.

Senior
	2.55
2.63
	2.57
2.52
	2.64
2.64
	2.61
2.59


Summary

Clearly WKU’s General Education program is effectively addressing the 10 goals it has set for itself.  The course-based assessments of General Education goals and student responses on the WKUSES and the NSSE all support this conclusion.  Overall, departments are finding that students are meeting the established goals, and students say through WKUSES and NSSE that they are positive about their General Education experience.  WKU responses to NSSE items relating to General Education compare very favorably with the scores of Kentucky public universities, our Carnegie peers, and the overall NSSE results.  

Student responses on some specific topics are especially encouraging.  According to WKUSES data, WKU students think their General Education coursework has built their academic skills in writing, speaking, and critical thinking.  On the NSSE survey, WKU is ahead of all three groups—Kentucky Public Universities, Carnegie Masters-Large institutions, and NSSE institutions overall--on writing scores, speaking scores, and quantitative problem solving scores for seniors, and ahead of Kentucky and Carnegie peers on critical thinking scores and even with NSSE scores overall in this category.  Scores for WKU seniors have increased every year in writing, quantitative problem solving, and critical thinking.  These results are even more impressive because WKU scores for 1st year students lag behind those of our peers in every area but speaking, suggesting our students feel very confident about their progress in these areas by the time they are seniors, a confidence that course-based assessment tools indicate is justified.

Particularly important are NSSE scores on the item Understanding people of other racial and ethnic backgrounds, a category important to the university’s Quality Enhancement Plan as well as to General Education.  Those scores suggest that WKU is having a substantial impact on students in this area, considerably more so than Kentucky public universities, Carnegie peers, or NSSE institutions over all.  
Course-based assessment results suggest that faculty members also want to see stronger performance by students in these areas.  In addition, the assessment of critical thinking remains an important challenge for the university’s General Education program.  
Beyond these student learning results, the university’s General Education program faces several process related challenges.  The current assessment program needs more standardization across campus, and some departments need to revise their assessment instruments substantially.  Assessing critical thinking remains difficult, although the results from our current process are encouraging.  Stronger links between the Quality Enhancement Plan and General Education are important, and the university needs to address the vacant General Education Coordinator position.    
